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IN THEIR OWN WORDS:

A CASE STUDY WITH WORDLESS PICTURE BOOKS AS
MENTOR TEXT IN WRITING WORKSHOP WITH YOUNG MULTILINGUAL
WRITERS
KATHLEEN HOPE WATKINS

EARLY CHILDHOOD EDUCATION

ABSTRACT

Using case study and cross-case qualitative analyses, the researcher explored the
utilization of wordless picture books as mentor texts with young multilingual learners in
second grade. Eight students participated in the study and four focus students were
highlighted through case studies. The researcher implemented three, 45-minutes lessons
per week for 12 weeks, conducted three interviews with each participant, and analyzed
work samples. Five themes emerged from the data: development of identity as an author,
increased writing proficiency, maturation of writing behaviors, development of a writing
community, and varying degrees of linguistic flexibility. Implications of this research
included preservation of visual literacy for multilingual learners, the importance of
safeguarding home languages, honoring all descriptions of how children view themselves
in their world, and finally, utilizing wordless picture books as mentor texts to produce

written work.

Keywords: early childhood, wordless picture books, writing workshop, multilingual
learner, linguistic sustainability, visual literacy
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CHAPTER |

INTRODUCTION

As many as 30,000 years ago, humans illustrated primitive cave drawings in
Lascaux and Chavaux, France (Droste, 2014; Leroi-Gourhan, 1982). Researchers
believed these primitive markings into the stone were most likely humankind’s first
visual representations of stories (Leroi-Gourhan, 1982). In the recent past, individuals in
Egypt, China, and Ancient Mesopotamia illustrated elaborate stories through visual
markings. They depicted the lives of many of their people in the form of hieroglyphics
only 5,000 years ago (Ardila, 2004). Although visual storytelling began with primitive
drawings, artists and authors became more and more advanced and formalized in their
visual communication.

As letters and words began to take the place of picture representations, it was not
until 1658 that children could read a story accompanied with pictures (Lascarides &
Hinitz, 2000). John Amos Comenius (1658) authored Oribis Sensualium Pictus (Visual
World in Pictures), which was the first documented illustrated picture book for children.
Comenius wrote this book for educational purposes. Ferreiro and Teberosky (1982)
concluded that children in early childhood preferred pictures over print as they learn to
construct meaning. The researchers further argued that the natural order of reading and
writing development moves similar to that of the primitive cave drawings to Comenius’
first picture book. First came primitive lines, then came more detailed visuals

representations, with the final stage as conventional text (Sulzby et al., 1989).



Researchers has concluded visual storytelling benefited all children, especially
multilingual children (Ferreiro & Teberosky, 1982). In multiple studies, most children
were capable of comprehending a sequence of pictures that depict a deeply enriching
story (Lysaker & Hopper, 2015; Shulevitz, 1997). With pictures, there were no
constraints of written language (Shulevitz, 1997). The reader brought their own past
experiences and inferences to the story as they interacted with the sequence of pictures
(Lysaker & Hopper, 2015; Weisner, 2021).

Statement of Problem

Evidence indicated an educational disparity between learners who receive English
as a Second Language (ESL) services and those who do not. On statewide assessments in
2022, those receiving ESL services underperformed compared to their peers who did not
receive services (Spencer, 2022). In Alabama, only 24% of third grade students who
received ESL services scored at the proficient level on the statewide assessment, the
Alabama Comprehensive Assessment Program (ACAP) (ALSDE, 2022). Students who
received ESL services also took the World-Class Instructional Design and Assessment:
Assessing Comprehension and Communication in English State-to-State for English
Language Learners (WIDA ACCESS for ELLSs), which included a writing component, to
measure their language growth and determine their eligibility for ESL services. Unlike
the WIDA ACCESS for ELLSs, all students in third through eighth grade completed the
ACAP assessment. Of all third through eighth grade students who completed the ACAP
in 2022, 16.1% of students who received ESL services scored at the proficient level in
English Language Arts (ELA), including writing (ALSDE, 2022). In comparison, 54% of

learners who did not receive ESL services were proficient on the ELA portion of the



ACAP. To bridge this gap, Garcia (2009) and Spencer (2022) advocated for instructional
practices that provide specific support for learners who receive ESL services and those
who do not.

Several studies have been conducted on the benefits of utilizing wordless picture
books to build a child’s emergent literacy skills, especially oral language development
and comprehension development (Arif & Hashim, 2008; Chaparro-Moreno et al., 2017;
Lysaker & Hopper, 2015; O’Neil, 2017). Arif and Hashim (2008) concluded that
multilingual learners can thrive in constructing the meaning of wordless picture books
because comprehension of the full story does not require children to be conventional
readers. Connell (2008) further made the case for wordless picture books in reading
instruction as the researcher concluded that children drew upon their prior knowledge and
the transactional experience with the pictures to construct their own meaning of the text
from beginning to end. Through analysis of the varied studies on wordless picture books,
there was evidence of a gap in research on how wordless picture books, used as mentor
texts, may help advance a child's writing composition abilities (Arif & Hashim, 2008;

Chaparro-Moreno, et al., 2017; Connell, 2008; Lysaker & Hopper, 2015; O’Neil, 2017).

Research on writing development indicated the importance of giving children the
opportunity to write in any language and on a topic of their choice during writing
workshop (Hickey et al., 2016; Ifl & Ifl, 2023; Hubbard & Carpenter, 2003; Samway,
2006). These studies also spoke to the importance of providing ample opportunities for
multilingual learners to read and write about their past experiences, fantasy worlds, and

any other topic of interest to them in any language of choice.



Purpose of Study

Furthering the gap in the literature, the researcher found more practitioner articles
than research studies related to the utilization of wordless picture books to support
multilingual learners’ writing development (D’ Angelo, 1979; Louie & Sierschynski,
2015; Jalongo et al., 2002). Though these publications provided teachers with strategies
for English literacy development, there was a lack of evidence-based research on student
outcomes. The purpose of this study was to gain research-based evidence on the impact
of using wordless picture books to support multilingual learners’ writing development in

a manner that embraced all languages.

This qualitative case study and cross-case analysis aimed to analyze how
multilingual second-graders utilize wordless picture books as mentor texts in writing
workshop. Through this inquiry, the researcher explored how multilingual children
interacted and learned from the craft moves of wordless picture book authors. With
strong support for linguistic sustainability, dynamic bilingualism, and translanguaging
pedagogy, the researcher aimed to explore the outcomes of encouraging multilingual
children to freely think, speak, read, and write across their entire developing repertoire of
language (Bastardas-Boada, 2004; Garcia & Kleyn, 2016; Kleyn & Garcia, 2019; Hakuta,

2011; Portes & Hao, 1998).

Questions for Inquiry
The questions used to guide this inquiry reflected the researchers’ wonderings

about how multilingual learners used wordless picture books as mentor texts.

1. In what ways do multilingual writers’ writing develop with the use of wordless

picture books as mentor texts?



2. How do emergent multilingual writers describe craft moves and author decisions

in their writing in response to wordless picture books as mentor texts?

Benefits of the Study

This study added to the limited research conducted with wordless picture books,
especially for writing development of multilingual learners (Arif & Hashim, 2008;
Chaparro-Moreno et al., 2017; Lysaker & Hopper, 2015). The researcher aimed to
disseminate the findings and implications from this study to better inform all stakeholders
in education, especially ESL teachers, general education teachers, administrators, and
literacy specialists. This study has also added to the large number of studies supporting
the application of translanguaging pedagogy in classroom instruction (Garcia & Kleyn,
2016; Hakuta, 2011; Kleyn & Garcia, 2019; Portes & Hao, 1998).
Definitions of Important Terminology
ACCESS for ELLs Online
This standardized assessment assesses a student’s ability to comprehend and
communicate in English (WIDA, 2022).
Culturally and Linguistically Responsive Curriculum and Pedagogy
This approach to education builds upon student’s strengths and welcomes all cultures,
languages, ideas, and beliefs into the classroom. This makes the classroom a safe place
for children to learn and celebrate who they are as individuals and as a collective
(Espinosa, 2005; Meihami, 2022).
Early Childhood

Birth to the age of eight (La Paro et al., 2012).



ESL

An acronym for the program, English as a Second Language. This program provides
English language support for children identified in their schools as students who still
need more proficiency in English (Fareed et al., 2016).

Funds of Knowledge

This theory advocated for teachers to draw upon the lives of children to decrease the
divide between home and school (Moll et al., 1992). The experiences, skills, and
knowledge gained through family and societal interactions can be leveraged to make
learning more relevant and interesting, resulting in academic gains due to increased
engagement and motivation (Moll et al., 1992).

Home/Heritage Language

These terms refer to the language that the family of children speak at home and in their
heritage culture (Van Deusen-Scholl, 2003).

Mentor Text

Mentor texts are books an educator intentionally selects for their learner(s) to analyze an
author’s choices to tell a story. The educator uses this book as a guide to plan and
conduct lessons and invites learners to try out these elements in their own writing
(Dorfman & Cappelli, 2017; Laminack, 2017)

Multilingual Learner

An individual that is learning more than one language. This term extends beyond the
common term, English Language Learner (ELL) or English Learner (EL). This term is
more inclusive as it acknowledges all the language the learner is acquiring (Martinez,

2018).



Translanguaging

Translanguaging is “the deployment of a speaker’s full linguistic repertoire without
regard for watchful adherence to the socially and politically defined boundaries of named
languages” (Garcia & Kleyn, 2016, p. 281).

Translanguaging Pedagogy

This pedagogy seeks to disrupt “the hierarchy of languaging, transforming both teachers’
and students’ attitudes towards their diverse meaning-making resources, and enabling
students’ in full participant in knowledge co-meaning” (Wei & Lin, 2019, p. 212). A
teacher can support a translanguaging pedagogy with their stance, design, and shifts made
within the classroom environment (Garcia & Wei, 2014).

WIDA

World-Class Instructional Design and Assessments’ consortium of states, often referred
to as WIDA. This consortium is the creator of the WIDA ACCESS for ELLs
standardized assessment that assesses reading, writing, speaking, and listening of
multilingual learners (WIDA, 2022).

Wordless Picture Book

These books tell a story without the constraints of written language. The pictures are
often highly detailed, allowing a child to interact with the story to bring their own
interpretations of the story (Arif & Hashim, 2008).

Writing Workshop

A student-centered lesson framework where teachers provide a mini-lesson with a mentor
text and modeled writing with students. The students then are released to compose their

own books while potentially utilizing the craft moves and strategies modeled by the



teacher and author of the mentor text. The students come back together to share their
writing. Throughout the entire workshop, collaboration among teachers and students is
encouraged (Ray & Laminack, 2001; Calkins & Mermelstein,, 2003).
Limitations of the Study

The researcher conducted this study with multilingual learners who speak Spanish
and English. The findings and implications of this research were not necessarily
representative of all cultural factions and linguistic groupings. In addition, the sample
size was small and the researcher conducted research at a single school. The researcher
also determined the sample size based on a select criterion that may not reflect all
multilingual learners at different stages of linguistic development.
Delimitations of the Study

The researcher selected this particular school due to the high population of
multilingual learners. The researcher also had a previous relationship with the students
and was employed at the school where these students attended, resulting in a convenience
sample of participants. The researcher chose the sample because these students had not
made adequate progress in their reading and writing scores measured by their most recent
standardized assessments (WIDA, 2022).
Organization of the Study

In Chapter I, the researcher introduced the progression of visual depictions
through history. The researcher also addressed the problem found in current educational
practices and lack of research on writing development with wordless picture books as
mentor text. In Chapter Il, the researcher reviewed the literature surrounding the

theoretical framework that underpinned this study. Included in Chapter Ill, the researcher



detailed the study methodology including participant selections, research design, and
procedures for data collection and analysis. In Chapter 1V, the researcher noted trends
identified within all data collected. Finally, the researcher discussed the implications for

future research in Chapter V.
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CHAPTER 11
LITERATURE REVIEW

In this chapter, the researcher discussed a review of relevant literature pertaining
to the participants’ language use and writing development. The researcher also included
exploration of the reading process utilizing wordless picture books and construction of
knowledge and meaning-making.

Theoretical Framework

While many theories guided this study, the foremost of relevance was linguistic
sustainability (Bastardas-Boada, 2004). Bastardas-Boada (2004) defined linguistic
sustainability as “the preservation of sociolinguistic diversity” (p. 134). Bastardas-Boada
(2004) noted that economics and societal pressures did not drive this need for change.
Bastaradas-Boada (2004) viewed linguistic sustainability as a “humanist approach”
where the “aim would not be to have more but to live better” (p. 135). Garcia (2009) also
concluded the usage of a child’s entire linguistic repertoire was critical to their overall
linguistic development and cultural identity.

The development of a child’s multilingualism has been debated in American
schools for quite some time (Wiley & Lukes, 1996). Many states have adopted an
English-only stance for academic instruction (Parmon, 2021; Wiley & Lukes, 1996). This
decision was usually found to be misguided and detrimental to a multilingual learner’s
development of their home language (Lambert, 1974; Spitzer & Hakuta, 1987; Portes &
Hao, 1998; Wong Fillmore, 1991). Wong Filmore (1991) and Lambert (1974) spoke to

the phenomenon of subtractive bilingualism. Wong Filmore (1991) described subtractive
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bilingualism as when a child loses their ability to communicate in their home language
because English or another predominant societal language took precedence in their
education. Instead of using a child’s home language to acquire English or the dominant
societal language, Flores and Garcia (2017) suggested reorienting society’s understanding
of multilingualism. Garcia (2009) argued her case for dynamic bilingualism as the
simultaneous development of all languages as a singular linguistic system.
Dynamic Bilingualism

Flores and Garcia (2017) stated promotion and integration of all languages could
remove power structures of English-only instruction and replace it with a more
progressive, reinvented dynamic bilingualism. In addition, Flores and Garcia (2017)
promoted dynamic bilingualism as a means of language reinvention in society. Flores and
Garcia (2017) defined dynamic bilingualism as “the development of different language
practices to varying degrees in order to interact with increasingly multilingual
communities” (p. 5). The researchers (Flores & Garcia, 2017) argued dynamic
bilingualism was an asset to any educator who wanted to build upon and respect a child’s
cultural background. Bastardas-Boada (2004) also advocated for educators,
administrators, and policymakers to place value on the uniqueness of each individual’s
cultural and linguistic abilities. Research has shown this advocacy was especially critical
for young children developing their understanding of the world in which they live
(Bastardas-Boada, 2004; Flores & Garcia, 2017). Hill (2022) emphasized that all
stakeholders must make strides to honor all languages of a child. Researchers have
supported this shift that required educators and administrators to transform their beliefs

and instructional practices to align with the theoretical beliefs of dynamic bilingualism in
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our increasingly global society (Bastardas-Boada, 2004; Garcia, 2009; Flores & Garcia,
2017).
Translanguaging Pedagogy

Garcia et al. (2015) believed dynamic bilingualism was best supported through
application of a translanguaging pedagogy. Garcia et al. (2015) defined translanguaging
as “the deployment of a speaker’s full linguistic repertoire without regard for watchful
adherence to the socially and politically defined boundaries of named languages (p. 281).
Translanguaging was coined by Welsh educator Cen Williams (1994), who worked to
develop a pedagogy that allowed emergent multilingual students to work flexibly within
all their languages for expressive and productive use. Other researchers, such as Ofelia
Garcia (2011), have continued the work of Williams (1994) and promoted a
translanguaging stance, design, and ultimately shifts in instructional practices in
classrooms that allow educators and children the freedom to express themselves in any
language of their choice.

Within a translanguaging classroom, Garcia et al. (2015) encouraged applying
three foundational tenets of the translanguaging pedagogy: stance, design, and shifts.
Researchers found that when educators were making intentional decisions that best
support multilingual children, promotion and honoring of all languages was possible
(Cenoz & Gorter, 2021; Garcia & Kleyn, 2016; Hill, 2022; Liu & Fang, 2022).
Researchers advocated for philosophical understandings about language, linguistic
sustainability, and dynamic bilingualism to drive educators’ intentional choices for
multilingual students (Bastardas-Boada, 2004; Garcia, 2009; Garcia & Kleyn, 2016).

Garcia and Kleyn (2016) encouraged educators to design learning opportunities to
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intentionally incorporate the home languages of all learners into academic discourse,
lesson planning and implementation, and everyday conversations. Finally, Garcia and
Wei (2016) promoted culturally and linguistically responsive practice as a critical
component of addressing the changing dynamics of today’s society. Researchers have
also concluded that when an educator embraced these tenets of translanguaging
pedagogy, instructional practices transformed learning experiences for multilingual
children as they built upon their linguistic repertoires (Garcia & Kleyn, 2016; Hill, 2022;
Garcia & Wei, 2016).
How Readers Construct Meaning

Goodman et al. (2014) believed the purpose of reading was to construct meaning.
According to Goodman (2014), “the brain uses visual information to construct
perception” (p. 345). Lysaker and Hopper (2015) noted that decoding words was not the
only element to comprehension of a story. The researchers went on to state visual
representations could also convey meaning and allow children to construct an
understanding of comprehension elements similar to that of books with printed words
only (Lysaker & Hopper, 2015).
Schema Theory

According to Goodman et al. (2014), construction of meaning depended on the
schema of the individual reader. Piaget and Inhelder (1969) defined schema as “the
structure or organization of actions as they are transferred or generalized by repetition in
similar or analogous circumstances” (p. 4). Frederic Bartlett (1932) first researched
elements of schema theory. Other researchers have since expanded upon this research.

Piaget (1971) continued the work of schema theory relating it to child development. To
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Piaget (1971), a child had schemas that defined how the child came to understand the
world. When new information was received, the developed schema of old information
interacted with the new information. With the development of additional schema, the
child could be flexible in their understanding of what they experienced (Piaget, 1971,
Thomas, 2005). An (2013) found that schema theory also supported the belief that text
and pictures were not the sole conveyors of meaning. An (2013) further concluded the
reader constructed the text’s meaning as they interact with the story based on past
experiences. Silva (2019) reported that all children, including multilingual children,
brought a wide array of knowledge to a reading experience.
Funds of Knowledge Theory

Aligned closely with schema theory, researchers described funds of knowledge
theory to include all the beliefs, ideals, values, experiences, and resources individuals
bring with them as they interact with society (Moll, 2019; Moll et al., 1992). It was
concluded that when educators built upon these funds of knowledge, students felt more
connected to their teachers and peers (Gonzalez et al., 2002; Moll, 2019). Gonzalez et al.
(2002) continued on by stating that a child’s engagement in the learning environment was
also enhanced because they were learning something that directly connected to their
lives. Moll (2019) believed that an educator’s consideration of a child’s unique funds of
knowledge worked to dismantle the idea that English was the one and only dominant
language in US schools (Moll, 2019). Moll (2019) expanded this understanding by
highlighting the importance of leveraging the cultural capital of all families to provide a
linguistically and culturally responsive classroom that embraced all heritages, all

languages, and all learners.
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The Reading Experience as a Transaction

Rosenblatt’s (1969) Transactional Theory of Reading stated that reading was a
transaction between the reader and the book’s content. Researchers have found that
students’ funds of knowledge and schema were critical in the process of reading as the
reading experience was shaped and honed by the background knowledge and experiences
of the reader (An, 2013; Moll et al., 1992; Piaget, 1971; Thomas, 2005). Each transaction
was unique because the reader has personalized schema influenced by language, culture,
context, and experiences that characterize the transaction (An, 2013; Connell, 2008;
Piaget & Inhelder, 1969; Rosenblatt, 1969). As each story presented itself and the reader
sought meaning, the reader impressed their experiences and background knowledge upon
the text (Connell, 2008). Rosenblatt (1969) concluded that through the transaction
between the book’s content, the reader determined the meaning of the story. With
wordless picture books, this transaction was unique as the reader interpreted the meaning
without the constraint of written language (Weisner, 2021).
Constructing Meaning through Pictures
Visual Literacy

According to Lysaker and Hopper (2015), the saying, a picture is worth a
thousand words, was true. Britsch (2009) and Galda and Short (1993) believed visual
literacy was built on visual images and relied on the viewer’s interpretation of the
images. Ferreiro and Teberosky (1982) concluded visuals were vital to individuals who
were learning a language. Various studies have shown visuals communicated a message
and when the viewer had the schema to make sense of the visuals, the transactions

between the viewer and visuals were unique to that individual (Britsch, 2009; Galda &
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Short, 1993; Macwan, 2015; Williams, 2007). Researchers have concluded that as
children age, visual usage in texts decreased (Ferreiro & Teberosky, 1982; Macwan,
2015). Ferreiro and Teberosky (1982) also noted the text would begin to overtake the role
of images. Researchers found that older children often faced pressure to decrease the
reading of texts with pictures as picture books were often categorized as juvenile
(Ferreiro & Teberosky, 1982). Britsch (2009) found that most teachers move away from
picture books and illustrations around third grade. Williams (2007) concluded this
transition to chapter books and more traditional forms of writing was oftentimes
problematic for multilingual learners. O’Neil (2011) confirmed that children who
acquired another language rely heavily on pictures, and may or may not have had
experiences with reading and writing in their home country. According to O’Neil (2011),
this resulted in gaps of understanding and skills when a teacher forced a child to read and
write at a more advanced level than their current abilities. O’Neil (2011) continued by
emphasizing that children can also become disengaged and frustrated with the learning
process because the information they are required to learn is too advanced for their
current linguistic and, sometimes academic abilities.
Wordless Picture Books as Mentor Texts

O’Neil (2011) described wordless picture books as masterpieces of visual literacy.
With little to no words, wordless picture books displayed the intricate details of the story
through visual representations (O’Neil, 2011). Researchers have concluded that while a
wordless picture book’s layers of complexity varied based on length, character

development, and story structure, the transactional experience between the reader and the
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book was the key to constructing the meaning of a wordless picture book (Connell, 2008;
O’Neil, 2011; Rosenblatt, 1969).

Pennell (2014) and lordanaki (2020) further made a case for using transactional
reading theory when children interpret wordless picture books. lordanaki (2020)
concluded that most student interactions with wordless picture books were similar in
context because the students came from similar backgrounds. lordanaki (2020) also found
that wordless picture books led to deep conversations about the story sequence because
the storyline of the wordless picture books was highly engaging, with many layers of
meaning to discuss. lordanaki (2020) noted the conversations as starkly different from the
conversations between students of text-only books. The engagement with the wordless
picture books was high throughout the study. lordanaki (2020) referenced how the
students enjoyed exploring the different complex layers of the story in wordless picture
books.

Laminack (2017) described mentor texts as books an educator used to inspire and
guide a writing experience for their learners. Laminack (2017) went on to note that
whether it was an introduction that hooks the reader or an in-depth study of how an
author opens a book, character development, or using speech bubbles to indicate
dialogue, mentor texts were a resource that educators could utilize to address different
elements of writing. Dorfman and Cappelli (2017) advocated for using mentor texts
because children could benefit from hearing and seeing an author in action before
creating their own pieces.

Researchers have concluded that wordless picture books were valuable to

multilingual learners (Arif et al., 2008; Chaparro-Moreno et al., 2017; Lysaker & Hopper,
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2015). These studies described how wordless picture books significantly boosted young
multilingual learners' language production, retelling, story structure, and comprehension
strategies. For example, Lysaker and Hopper (2015) indicated wordless picture books
enhanced the ability of young learners to retell stories and take notice of story structure
because they were not overwhelmed with the amount of text on each page. For emergent
readers, books with text were usually very simple, with minimal retelling opportunities
(Lysaker & Hooper, 2015). According to Arif et al. (2008), shared reading with wordless
picture books allowed children access to a well-structured story. In addition, the
discussions surrounding the story structure and retelling were enhanced using a wordless
picture book (Arif et al., 2008; Chaparro-Moreno et al., 2017)

Throughout this study, wordless picture books were utilized during writing
workshop to generate participant discourse and inspire the participants to write their own
written material.

Writing Workshop

Graves (2003) determined writing workshop was an effective approach to writing
instruction. Mentor texts ranged from basic concept books to informational text about a
topic of interest (Graves, 2003; Peterson et al., 2016). Peterson et al. (2016) concluded
the complexity of the writing builds as students become more and more proficient
writers. Sulzby et al. (1985) advocated for analysis of craft moves and character
development as two topics to be discussed during writing workshop. Dorfman and
Cappelli (2017) defined craft moves as elements written or illustrated by the author that
moved the story forward and provided depth to the characters, setting, and story structure.

For example, Dorfman and Cappelli (2017) provided an example of how learners may
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look at dialogue bubbles and expand on why the author might want to show a character
talking to one another or use internal dialogue. The authors encouraged the educator and
the learners to explore these craft moves together (Dorfman & Cappelli, 2017). Dorfman
and Cappelli also encouraged educator to invite students to try out these craft moves in
their writing to potentially enrich their own compositions.

Flint and Fisher-Ari (2014) found writing workshop was particularly suited for
multilingual learners. Graves (2003) emphasized the process and learning experience was
beneficially to learners as they progressed towards more advanced writing proficiencies.
Graves (2003) continued by encouraging writing workshop as a place where children
took risks and tried out new moves while also spending time progressing within the
stages of writing development. Tropp Laman (2013) emphasized that ample practice
within the context of a learner’s stories greatly benefited their writing development. The
researcher (Tropp Laman, 2013) continued by stating multilingual learners could take
their ideas and transfer those ideas down on paper. For these reasons, writing workshop
was an appropriate format for this study as young multilingual learners had ample
opportunity to explore the many facets of writing development.

Similar to that of monolingual speakers, researchers have concluded reading and
writing abilities of multilingual learners develop in stages (Sulzby et al., 1989; Hickey et
al., 2016; Schickedanz, 1999). Hickey et al. (2016) spoke to the importance of bridging
language and literacy to make the reading and writing process accessible to multilingual
learners. Hickey et al. (2016) found this similar to the scaffolding techniques.
Researchers have also addressed the need for invitations to draw upon home language to

add value to the writing experience (Garcia & Kleifgen, 2019; Tropp Laman, 2013).
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Louie and Sierschynski (2015) encouraged educators to utilize writing workshop to
model writing using mentor texts while also inviting students to try these strategies
within their self-composed books.
Summary

The researcher of this study intended to support all participants’ language
development while integrating schema, background knowledge, and the participants’ full
linguistic repertoire into their experiences with wordless picture books and crafting their
writing pieces. While some research addressed the usage of wordless picture books with
multilingual learners and young learners in general, researchers conducted very little
research about writing development with young multilingual learners when using
wordless picture books as mentor texts (Arif et al., 2008; Chaparro-Moreno et al., 2017;
lordanaki, 2020; Lysaker et al.; Pennell, 2014). While Louie and Sierschynski (2015)
promoted a four-step process to try out with young multilingual learners, formal research
was needed to test and measure this method. The lesson format implemented in this study
helped strengthen the validity of Louie and Sierschynski’s (2015) process while also
helping to further understand how wordless picture books promoted writing development

for young multilingual learners.
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CHAPTER I11
METHODOLOGY

This study was a qualitative case study with cross-case analysis (Creswell, 2022).
Case study was an appropriate approach to address growth in writing development (Yin,
2012) as the researcher dug deep into why participants made their choices. No matter the
linguistic domain or structure, Cummins (1981) and Krashen (1983) concluded that
language development was an experience that progressed. As a qualitative study, the
researcher reviewed the data and noted themes within different points to state their
findings in order to examine the lived experiences of the participants throughout the
study (Creswell, 2022; Merriam, 1998). The researcher defined each case as individual
participants and their unique data was collected from observations, work samples, and
interviews. The researcher chose a case-study approach to conduct the research as each
participant presented their own unique case (Yin, 2012). Once the researcher had
collected all data and analyzed each case individually, the researcher felt it appropriate to
do a cross-case analysis to find themes within writing growth across the 12-week study in
order to deeper the understanding of overarching commonalities, which ultimately helped
strengthen the findings of each case (Creswell, 2022; Merriam, 1998).

In this chapter, the researcher provided information regarding their philosophical
assumptions, research design, purposeful sampling procedures, details on setting and
participants, the researcher’s past relationship with the students, materials utilized, data

collection, data analysis, and protocols used throughout the study. The researcher also
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included the validity of the study, ethical considerations, the role of the researcher,
reporting of the study, and the feasibility of the study.
Philosophical Assumptions

Philosophical assumptions informed the lens through which the researcher used
throughout the study. These assumptions directed all research (Creswell, 2022). Each
framework presented provides unique interpretations of various components
underpinning the researcher’s philosophical assumptions: the ontology, epistemology,
axiology, and methodology (Merriam & Tisdell, 2016).
Constructivist Research Lens

The researcher adopted a constructivist research theory lens. With a constructivist
lens, this research aimed to describe how individual participants constructed knowledge
of what was presented before them as this information interacted with the learner’s
background knowledge and past experiences (Cobern, 1993; Vygotsky, 1978). Aligned
with the ontological beliefs of a social constructivism framework, the researcher upheld
the thought of multiple realities constructed through lived experiences. Interactions with
others were also vital to developing these realities (Creswell, 2022; Vygotsky, 1979). In
addition, the epistemological beliefs of this framework also promoted a reality the
researcher and the participant created. The participants attempted to understand their
world, while the researcher also tried to understand the nature of the participants’
experiences. The researcher utilized this framework and also supported the axiological
belief of valuing individuals and their experiences before and during the research. In
alignment with dynamic bilingualism, the participants were free to communicate in any

language of choice, discuss their own opinions, and write however they wished (Garcia,
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2009). Finally, the researcher adopted the methodological belief that themes revealed
themselves through selected research methods, such as interviewing, observing, and
analyzing participant writing samples. The researcher believed that the participant’s
inferences and writing behaviors were all transactions between the individual’s schema,
funds of knowledge, and the wordless picture books presented during writing lessons
(Moll et al., 1990; Piaget & Inhelder, 1969; Rosenblatt, 1969).
Critical Theory Research Lens

In addition to constructivism, the researcher employed critical theory as a
theoretical lens. As a social justice theory, Creswell and Poth (2018) described critical
theory as a close examination of different constraints on individuals within our society.
First coined by Freire (1970), critical theory promoted research and action to impact
social change (Creswell, 2022). In American public schools, Parmon (2021) and Wiley
and Lukes (1996) stated English-only instruction and linguistic output was a constraint on
many non-native English speakers. Creswell (2022) and Freire (1970) described critical
theory as a research lens that worked to dismantle social power hierarchies to provide
equitable opportunities for all people of varying linguistic backgrounds

Regarding critical theory, the researcher aligned themselves with this framework
as this theory supported social change (Creswell, 2022). The change the researcher set
out to demonstrate was the dismantling of language structures within public schools. For
this framework, the ontological beliefs were the problematic nature of language hierarchy
systems in our current society. The researcher’s epistemological beliefs guided the hope
that change was possible through this research and others like it. This diversity of values

also aligned with the axiological beliefs of this theory. Valuing diversity within the larger
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community was a goal for the researcher as they promoted choice and linguistic freedom.
Finally, the methodological beliefs of the researcher guided the assumptions of power.
The researcher set out to document these disparities while advocating for change within
these systems of power.

This research sought to subvert the linguistic hierarchy of English-dominant
schools. Anchored in critical theory, constructivist theory, dynamic bilingualism, and
linguistic sustainability, the researcher encouraged participants to embrace their entire
linguistic repertoire including their home language of Spanish, as well as English (Garcia,
2009). All four language domains (reading, speaking, listening, and writing) were
promoted throughout the study.

Setting

The setting for this study was an urban elementary school in the Southeastern
United States. The school served a population of 774 students in PreK through fifth
grade. The school had 209 multilingual speakers, which was 29% of the student
population. Of the 209 students, 196 multilingual learners qualified for ESL services
based on the WIDA Screener (WIDA, 2022). This screener determined the eligibility of
the learner for ESL services. Of the 196 ESL learners, Spanish was the identified home
language of 182 of the 195 students who qualified for ESL services.

Participants

The participants for this study were purposefully selected using a determined list
of inclusion criteria. The researcher employed purposeful sampling to support this
criterion-based selection of participants (Merriam & Tisdell, 2016; Patton, 2014). The

researcher initially based the selection on the students’ 2022 WIDA ACCESS for ELLs
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writing scores and grade level. All students selected scored in the emerging (1.0) to
beginning (2.9) levels of writing development (Table 1). The researcher selected second-
graders for this study. All students have attended the same elementary school since
kindergarten. This school setting conducted instruction in English. Spanish was the home
language of all students selected. Not all students were in the same general education
classroom. The participants came from six general education classrooms with teachers of
varying teaching and education levels. The same ESL teacher serviced all participants
and this ESL teacher was also their ESL teacher in the second semester of their first-
grade year.

Table 1

Writing Behaviors of Level One and Level Two

Level Two: Emerging (Scores between 2.0 and 2.9)

e Some student-generated text was evident and text that was adapted from
a model or source was partly comprehensible. Some text was also still
copied.

e Idea expression was beginning to emerge with an attempt to organize an
idea.

e Repetitive sentences and patterns with the use of phrases and formulaic
structures are used in social and instructional situations.

e Emerging usage of content words and basic expressions.

e General vocabulary was utilized repeatedly to express different ideas. EX.
bad, good, sad.

Level One: Entering (Scores between 1.0 and 1.9)

e \Written text that was copied or adapted from a model by a peer or teacher.
Sources were regularly utilized, such as picture dictionaries, anchor
charts, books, etc.

e The comprehensibility of the written text was difficult to interpret with
text created by the student without the support of resources.

e Full sentences were rare. Single words, chunks, or common phrases.
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Note. Adapted from Introduction to the WIDA English Language Development Standards
(WIDA, 2013, p. 21)

Researcher’s Relationship with Participants

The researcher of this study served as the participants’ ESL teacher for all of the
participants’ kindergarten year and half of their first grade-year. The researcher became
the school’s Assistant Principal in the middle of their first-grade year. Their current ESL
teacher served as the ESL paraprofessional during the first part of their first-grade year
and transitioned to their ESL teacher mid-year. This ESL teacher stayed with the school
and was their primary ESL teacher in their second-grade year. References to the students’
personalities and interactions with others were based on the researcher’s past and present
interactions with the students as the researcher had maintained relationships with the
participants and their families.

World-Class Instructional Design and Assessment (WIDA)

The WIDA consortium of states and their aligned practices supported the state
where this research took place. The school’s ESL department administered the same
standardized test to all participants which scored English proficiencies in reading,
writing, speaking, and listening.

WIDA (2022) indicated that a .5 growth per year was expected growth year over
year for all four language domains: reading, writing, speaking, and listening. All
participants selected had not met this benchmark of adequate growth between their
kindergarten and first grade year. This group of students could benefit from instruction
that developed their writing skills to increase their writing proficiency by at least .5 in

their second-grade year.
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Research Design: Qualitative Multiple Case Study Design

A qualitative multiple case-study was chosen as the design for this research to
enable an in-depth study of how writing developed over time in multilingual children and
how descriptions of their writing abilities and experiences changed as a result of writing
instruction with wordless picture books used as mentor texts (Dorfman & Cappelli, 2017,
Louie & Sierschynski, 2015; Merriam, 1998). The researcher analyzed writing samples
for the learners’ writing development. In addition, the researcher conducted interviews
focused on the participant’s descriptions of themselves as writers, author craft moves, and
their own writing compositions. The researcher also took observation notes throughout.
The synthesis of these three qualitative measures and the identified themes of each
enriched the findings and implications of the research.
Methodology Overview

Creswell (2022) defined the nature of qualitative research was to answer
questions about the human experience while asking open-ended questions and
intentionally collecting and analyzing data through different methods that answered these
questions depending on the chosen approach of the study. This study employed a
qualitative case study approach (Yin, 2012). Each child was an individual case that was
studied individually. Later, data was analyzed to create a cross-case synthesis of the data
to conclude themes that informed the conclusions and implications for future research
(Stake, 2006). The case study approach was appropriate for this study because the
instructional design allowed the researcher to collect data and analyze each case
individually and then collectively (Merriam, 1998; Yin, 2012). An overview of the

methodology was included (Figure 1).
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Figure 1
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Instructional Procedures

The format outlined by Louie and Sierschynski (2015) inspired this study’s
writing workshop design. The practitioner article referred to four steps of viewing
wordless picture books while examining the many layers of storytelling and author craft
moves. Additionally, the process introduced the idea of children adding their
interpretations of the wordless picture book to the illustrations in the form of
conventional writing. The table below outlined the four-step process (Table 2).
According to Louie and Sierschynski (2015), repeated viewings of the wordless picture

books allowed children to dig into the many different layers of the story for maximum
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analysis and inspiration for their own narrative stories. The student-created books were

then analyzed to measure writing growth over time. In addition to these books,

participant descriptions of themselves as writers were analyzed through interviews

conducted at three different points in the study.

Table 2

Four-Step Protocol with Wordless Picture Books

Steps (Louie & Sierschynski, 2015)

Description of Step and Study
Connections

1. Peritextual Features Preview

Description: This step provided the basic
background information of the wordless
picture books. Louie and Sierschynski (2015)
indicated that the cover page, title page,
ending pages, and other unique pages that
addressed the author’s intent included these
features necessary to preview the reading
experience.

Connection to this Study: This step was the
preliminary step when the students and
teachers were first introduced to each
wordless picture book. This step introduced
the book and gave children a chance to set
the tone for the upcoming writing workshop
sessions.

2. Use Repeated Viewings to Dig
into Layers of Detail

Description: This step was the heart of the
process. Included in this step was an in-depth
discussion of retelling details, such as
characters, setting, and important events in
the beginning, middle, and end. Each of these
elements also had other smaller categories.
For example, mini-lesson topics included
analyzing character actions, feelings,
thinking, and perspectives across multiple
days. Story structure can be analyzed, such
as cause and effect, problem and solution,
sequencing, and story mapping. Finally,
further analysis was possible while
comparing story details of two wordless
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picture books or elements. The researcher
kept the needs of the participants in mind
when designing these lesson topics.

Connection to this Study: This step
encompassed a large portion of the mini-
lessons. As the teacher and students worked
together to construct the meaning of each
story element, students added text to the
pages of the wordless picture book. The
students were the ones who decided what to
write and will stick those written
interpretations to each page. Students were
free to write at any writing stage, such as
drawing, invented spelling, and conventional
spelling. These sentences provided a scaffold
for students to practice prior to their written
compositions.

For example, if the group introduced
the characters in the story, each character
would be labeled with a name generated by
the student and possibly a title, such as mom,
dad, mouse, cat. If the group studied
character feelings throughout, the students
drew upon picture clues and changed facial
expressions to write about how the mom is
feeling.

3. Analysis

Description: This was the study portion
where the student and teacher drew attention
to the author’s purpose and craft moves in a
story. Teachers scaffolded this thinking
process throughout the mini-lessons to
inspire children to try out these moves in
their own writing.

Connection to this Study: This step was
incorporated in the mini-lessons throughout
this study, along with Step Two repeated
viewings. This step moved away from the
story and analyzed the author’s craft moves,
potentially inspiring the students to try out
the moves in their own writing during the
Step 4 process. For example, analysis of why
the author illustrated something in a specific
manner was discussed.
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4. Synthesis Using Student- Description: Students were invited to create
Created Books student-created books at the end of each

mini-lesson. Participants did not necessarily
have to produce a new book after each mini-
lesson. The students utilized their
understanding of the information in the mini-
lesson to inspire their own writing in a book
they are currently working on or a new
creation. The student determined when they
would like to begin a new book versus
adding more detail to an existing book.

Connection to this study: This was the
independent work during each mini-lesson.
After the active engagement portion of the
lesson that encompassed Steps Two and
Three of this learning process, students were
invited to incorporate these details and craft
moves into their writing.

Note. Adapted from Enhancing English learners’ language development using wordless
picture books by B. Louie, & J. Sierschynski, 2015, The Reading Teacher, 69(1), 103—
111.
Mentor Texts

The primary materials used as mentor texts during this study were wordless
picture books. Mentor texts were an appropriate resource to utilize in writing workshop to
help generate ideas of what learners might do in their writing (Dorfman & Cappelli,
2017). In Table 3, the titles of wordless picture books utilized during writing workshop
and as well as the units of study implemented by the researcher were presented (Louie &
Sierschynski, 2015). In addition to the wordless picture books, the researcher presented
participants with blank papers for story construction. While the participants were free to
add pages or not use all the pages, three pages were stapled together and presented to the
participant. The researcher instructed the participants to request more paper or cut out

papers depending on their desired book length. To guide lesson instruction, the researcher

divided the study into three different instructional units. To begin, the researcher led the
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participants in lessons about character development, such as character actions and
feelings. Next, the researcher instructed participants on adding details about a particular
setting to enrich their writing. Finally, the researcher included lessons on story structure
which primarily focused on developing a strong beginning, middle, and end of their
stories.

Table 3

Wordless Picture Books and Corresponding Units of Study

Units of Study
Mentor Texts

Character Adding Story
Development Details  Structure

Carl’s Afternoon in the Park Day (Day, 1992) X

Carl Goes to Daycare (Day, 1993a) X X

Carl Goes Shopping (Day, 1989)

Carl’s Masquerade (Day, 1993b)

Hike (Oswald, 2020)

Journey (Becker, 2013) X

Pancakes for Breakfast (dePaola, 1978)
Data Collection

This study employed an array of data collection methods. Merriam (1998) noted
various data points helped enrich the context of the study’s findings. The cross-case
analysis of each case also maximized individual findings to optimize synthesis (Yin,
2012). Anecdotal notes during student observations were also included in data collection
(Appendix A). The researcher also planned for lessons that best suited the needs of the

group and individuals (Appendix B). Student interviews were conducted at the beginning,
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middle, and end of the study (Appendix C). Finally, work samples were collected after
each child indicated they had finished a writing piece and would like to start another
(Appendix A). Protocols were developed by the researcher to track participant progress
that directly correlated to the research focus. Protocols were deemed necessary for
research as they standardized the study’s design process (Creswell, 2022). The researcher
created the protocols.
Observations

The purpose of observations and field notes was to record relevant conversations
or behaviors by the participants that may lend themselves to a better understanding of
their work (Creswell, 2022; Yin, 2012). In addition, the researcher modeled author craft
moves and story structure details (Bates et al., 2019; Creswell, 2022; Dorfman &
Cappelli, 2017). The researcher conducted observations throughout the mini-lessons and
during independent writing time. The researcher made notations on the researcher-created
observation instrument (Appendix A). Notations were made in the areas of classroom
engagement behaviors, use of translanguaging across all four language domains, writing
behaviors that directly correlate with the wordless picture books, as well as utilization of
outside resources to support writing, such as anchor charts, picture dictionaries, and other
environmental print resources. Observation notations of all participants were made on
one protocol instrument each day. All sessions of instruction had their own protocol
instrument page. The researcher used pseudonyms when writing each participant’s name

and notations to protect confidentiality.
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Work Samples

The purpose of work samples was to analyze the intentional use of the targeted
skills modeled by the researcher (Blythe et al., 2015; Creswell, 2022). Work samples
were books the participants created during writing workshop. All participants created five
to seven books throughout the study. Books ranged from three to thirteen pages in length
depending on each participant’s desired length for a chosen theme or topic. The
researcher analyzed the work samples daily to inform the next session’s instruction. The
completed book was also analyzed utilizing the same protocol instrument as the
individual session work. This protocol instrument allowed the researcher to note the
growth in writing development, the next steps regarding instructional needs, and what
lessons were taught prior to the participant creating the piece to be analyzed (Appendix
B).
Interviews

The purpose of interviews was to gain an understanding of a participant’s thought
process and growth throughout the study (Creswell, 2022; Yin, 2012). The researcher
conducted interviews at the beginning of the 12-week study, at the mid-way point of six
weeks, and at the end. For this study, the interviews focused on the child’s description of
themselves as writers, author craft moves, and their writing samples. The interviews were
recorded and then transcribed. The researcher gave the participants a choice to interview
in English, Spanish, or both, depending on their comfort level. The researcher and the

translator worked together to ensure the proper transcription was included (Appendix C).
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Data Analysis

The researcher transcribed the data to ensure proper examination of all data
points. The researcher utilized a variety of phases of coding including, open and
descriptive (Williams & Moser, 2019). The possibilities of themes remained open and
fluid as the researcher proceeded through the phases to ultimately determine the overall
themes. The researcher analyzed the data from student interviews, work samples, and
observations. All data from these sources informed each case. Once the researcher
analyzed the case data individually, the cross-case analysis was conducted.
Student Interviews

The researcher used an open coding process for each participant’s three sets of
interview data (Williams & Moser, 2019). The researcher used the exact words of the
students to draw conclusions. Thick, rich descriptions were employed to ensure the
accurate and detailed accounts of the participants experiences (Holloway, 1997). At this
stage in the analysis, the researcher had not conducted any cross-case analysis. This form
of coding allowed the researcher to get an overview of the responses and note the growth
from the beginning to the end of the study (Saldana, 2013). The researcher’s purpose of
this open coding process with interview data was to note the growth in their descriptions
of themselves as writers, use of author craft moves, and their writing samples. Following
the open coding process, the researcher conducted a more thorough descriptive coding on
each participant’s interview data (Williams & Moser, 2019).
Work Samples

Like interviews, the researcher employed an open coding process of each

participant’s five or more books created during writing workshop (Williams & Moser,
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2019). The analysis aimed to note the growth in the participants’ writing samples over
time. Opening coding allowed emerging themes to take shape and set the foundation for
cross-case analysis (Saldana, 2013). In conjunction with this open coding process, the
researcher also consulted the WIDA (2021) writing development standards to assist and
guide the researcher’s notations to form these writing growth trends (Appendix Q). The
researcher wanted to ensure that this process was data-driven to construct themes based
on reviewing all data presented (Appendix P). Data-driven coding allowed the researcher
to analyze data without preconceived notions and allowed the data to speak for itself
(Linneberg et al., 2019).
Observations

The researcher analyzed the observation notes from the entire course of the study.
Since the researcher wrote notations of multiple participants on the daily protocol
instruments, pseudonyms were written on the protocol to identity which participants was
being discussed. The researcher used a descriptive coding process to analyze observation
data (Williams & Moser, 2019). The researcher looked for trends throughout the
observation instruments to code specific trends (Appendix P). As needed, the researcher
also cross-referenced the work samples the participant was working on when the data was
collected to provide further context to the notations.
Cross-Case Analysis

The cross-case analysis combined each case’s individual findings, strengthening
the research study (Yin, 2012). Yin highlighted the primary purpose of cross-case
synthesis as a summation of individual cases while increasing the knowledge and validity

of each case to form themes across all participants’ growth throughout the study. As the
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researcher looked across multiple cases and a variety of sets of data, the individual cases
were also strengthened (Merriam, 1998).

Throughout the cross-case analysis, the researcher utilized axial and analytic
coding processes (Williams & Moser, 2019). First, the researcher organized all the
individual cases’ coding themes and looked for relationships among codes (Appendix P).
Next, themes were categorized to narrow down common themes among all cases.
Legitimacy of Study

Creswell and Poth (2018) noted a study’s legitimacy was determined by whether
the researcher and the study was deemed credible by the participants. In order to remain
credible and the findings to be robust, triangulation of data sources was utilized (Yin,
2012). Yin (2012) defined triangulation as “establishing converging lines of evidence” (p.
13). Multiple data sources were analyzed to determine study findings to represent the
participants and their experiences within the study sufficiently. To ensure the researcher
followed the study’s methodology and instruction with fidelity, the researcher produced
multiple protocols (Appendices L, M, N, O) to guide the instructional process.

In addition to the triangulation of data sources, the researcher utilized member
checking to ensure the researcher’s understanding of the participants and that their
responses were accurate (Merriam & Tisdell, 2016). For example, during the interviews,
participants were given the opportunity to expand on their answers or the question was
rephrased to ensure the participant understood the question. In addition, the researcher
repeated back the participant’s responses to verify their response. Member checking
ensured that the researcher and the participant accurately recorded and conveyed what the

participant meant regarding that particular response.
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Member checking was also employed to address the researchers’ bias (Merriam &
Tisdell, 2016). Bias was possible because the researcher had instructed the students as
their ESL teacher before and knew them from their first day of kindergarten. During
observations and analysis, the researcher ensured that all notations were factual and based
on actual evidence found in the data and would check back with participants at the time
of the interaction or later during analysis, if necessary.

Feasibility of Study

This study was feasible because the researcher had all the resources they needed
within reach. As the primary researcher, the school district’s superintendent, the Data
Compliance Committee, and the school’s principal allowed the researcher to complete the
study without requiring any changes to the research proposal (Appendix D). All
participants who met the inclusion criteria agreed to complete the study and signed
consent and assent forms. The second-grade teachers of the participants also helped make
this study possible as they were very flexible with their time, as the researcher took the
students from their classrooms for the lessons. As an enrolled graduate student at the
University of Alabama at Birmingham, the researcher was able to utilize online databases
and access Mervyn Sterne library for resources and librarian support as needed. Utilizing
the online databases provided by the university, the researcher accessed peer-reviewed
journals and located seminal pieces by researchers and theorists. The researcher also
gained IRB approval which allowed the research to be completed properly (Appendix E).

The researcher’s educational background and linguistic abilities were two
advantages to the completion of this study. As a former ESL teacher and second-grade

teacher, the researcher had knowledge of best practices with multilingual second graders.
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The researcher was also conversational in Spanish, which made communication with the
participants and parents easier. The school’s translator stood in during formal
communications, but the researcher provided instantaneous communications and
directives to the participants throughout the study.

Ethical Considerations

Creswell and Poth (2018) upheld the belief that researchers must hold the utmost
ethical standards, especially when research involves children. To protect the integrity and
welfare of all participants, the researcher took specific steps to meet all ethical standards.

To begin, the researcher received approval from the university’s Institutional
Review Board. The process involved providing all study details, documentation, consent
and assent forms, and all research protocols. Approval for IRB was sought prior to any
research taking place. The researcher received IRB approval on November 3, 2022
(Appendix E).

Due to this study taking place in a public-school system, the researcher received
gatekeeper permission for the study from the district’s Superintendent, the school’s
principal, and the district’s Data Governance Committee (Appendix D). After obtaining
permission to conduct the study from the school and district gatekeepers, the researcher
sought consent from all participants’ guardians who met the inclusion criteria
(Appendices F & G). A recruitment letter was also sent to the guardians to inform them
of the study and asked them to allow their child to participate (Appendices H & I). After
the guardians gave consent, the researcher sought the permission of the participant. Since
the participants are eight years old or younger, a signed assent form was also collected

from the students (Appendices J & K). Both guardians and participants were made aware
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of the benefits and risks of the study before agreeing to participate. The researcher sent
all forms in English and Spanish. All guardians spoke Spanish or English. In addition to
translated forms, a translator was present to read the documents to the guardians and
answer any questions.

Confidentiality of the participants was held in the highest regard throughout the
study as anonymity and management of data are imperative to any research study (Wiles
et al., 2008). To protect all involved, school name, participant names, and family
information were excluded from documents. The researcher used pseudonyms for
participants throughout the study. Data and identifiable information, such as WIDA
(2022) scores, were kept in a locked cabinet in a locked office.

Role of the Researcher

The role of the researcher was to conduct the study while acknowledging their
preconceived notions and biases (Merriam & Tisdell, 2016). Also, examination of the
notions and biases was critical to allow for the study’s results. This allowed the
researcher to not skew or misrepresent the participants’ intentions. At the time of the
study, the researcher was pursuing a Ph.D. in Early Childhood Education while also
serving in an administrative role at the elementary school where the study occurred. The
researcher was also the participants' former ESL teacher in kindergarten. The researcher
was already aware of some of the participants' writing behaviors.

Reporting of the Study

With this qualitative research, there was not one specific way to report findings

(Yin, 2012). The data was represented in tables, figures, and narratives. Thick, rich

descriptions of cases were presented to accurately depict the lived experiences of the
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participants while participating in the study (Holloway, 1997; Lincoln & Guba, 1985;
Merriam, 1998). Yin (2012) explained the need to “present the evidence in your case
study with sufficient clarity to allow the readers to judge independently your later
interpretations of the data” (p. 14-15). Each case was described in-depth to help the
reader visualize all data represented. This case study report was descriptive and offered
components of each case (Yin, 2012). Each case was reported in separate sections with
further sections devoted to cross-case analysis and study results. Finally, the researcher
selected cases based on varying levels of writing proficiency. The researcher selected
these cases due to the diverse nature of the writing proficiencies displayed by each case
which could be transferred to other studies with participants of similar writing
proficiencies. This selection provided a cross-section of the early childhood multilingual
learner population (Lincoln & Guba, 1985).
Participants’ Linguistic Profiles

The researcher included each participant’s standardized English language
proficiency scores for reference and served as a starting point for notations of writing
development and instructional decisions were made by the researcher upon reviewing this
data as well as the researcher’s background knowledge of each participant. It was
important to note the participant scores of language development was approximately
seven months old. The participants had five months of schooling and two months of
summer break prior to the start of this study. The participants' language development may
have changed between the seven months the participants took the test versus the start of
the study. To provide further context, each participant’s WIDA ACCESS for ELLs scores

are provided (Table 4). These scores included all listening, speaking, reading, and writing
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scores. The researcher also presented the participants 2023 English proficiency scores to
note growth in all language domains but emphasized the writing proficiency growth.
WIDA (2021) utilizes a scaled scored between 1.0 and 6.0 with 1.0 being the entering
level of proficiency. At this proficiency level, you would expect you would expect
students to produce writing samples with written text that was copied or adapted from a
model by a peer or teacher. Supports, such as picture dictionaries, anchor charts, and
sentence stems would be needed by the students as reference. The comprehensibility of
the written text would oftentimes be difficult to interpret if there were no supports or
resources provided. You would also expect single words, chunks, or common phrases
versus full sentences. Scores increase at as you move along the scale to full proficiency at
6.0. WIDA identified each student’s performance within each language domain with an
overal composite score as the average of all scores. WIDA (2021) noted a .5 point
increase would be the expected advancement across each domain year-after-year. Table 4
also specificially highlighted the participants’ increases in the writing domain as this was
the focus of the study.

Table 4

WIDA ACCESS for ELLs 2022 and 2023 Results for All Participants

Lanquage Domains

Participant
Test Year Listening Speaking Reading Writing
2022 2.6 2.5 1.8 1.9
Anaese
2023 3.0 2.8 1.9 2.8 (+1.1)

Marta 2022 6.0 45 1.8 1.9
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2023 6.0 5.0 5.9 3.9 (+2.0)
2022 2.0 2.0 19 1.8
Karmen
2023 2.1 2.8 2.7 2.5 (+.7)
2022 15 1.3 1.9 1.0
Dario
2023 2.3 2.3 4.0 1.9 (+.9)
2022 2.0 1.0 15 1.0
Norman
2023 2.1 1.7 4.7 1.7 (+.7)
2022 2.0 3.0 2.5 1.9
Cruz
2023 45 3.0 3.2 2.4 (+.5)
2022 2.1 15 2.7 1.0
Alberto
2023 2.1 2.0 2.9 2.2 (+1.2)
2022 15 15 1.8 15
William
2023 1.7 1.8 2.7 2.8 (+1.3)

Note. Average of 1.1 points writing growth across all eight participants between 2022 and
2023. This average surpasses the typical average of .5 growth expected each school year

(WIDA, 2021).
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CHAPTER IV
FINDINGS

There were eight participants in this case study. The researcher highlighted four
as individual case studies as they represented a variety of writing proficiency levels. The
researcher’s goal was to draw conclusions using thick, rich descriptions of the
experiences of the participants (Holloway, 1997). These descriptions served as a type of
external validity as the descriptions may be transferable to other children with similar
writing proficiencies (Lincoln & Guba, 1985).
Themes

From collection and analysis of data from interviews, observations, and work
samples, five themes emerged: development of identity as an author, increased writing
proficiency, maturation of writing behaviors, development of a writing community, and
flexibility within language.
Case One: Marta

Marta’s home language was Spanish and her parents and baby sister spoke only
Spanish in the home. Marta rarely engaged with others in kindergarten and the first half
of her first-grade year. She would hesitantly speak with others if the other person initiated
the conversation but the researcher rarely observed Marta initiating conversations. She
would engage in play activities but observed most of the time. In the second half of first
grade, the student was observed initiating conversations with others and would approach
others to give them hugs and ask them to play with her. Now in second grade, Marta

noted she has friends and enjoys talking to her friends. The researcher presented Marta’s



45

case evidence with the following themes and sub-themes: development of identity as an
author, lack of writing exposure, becoming an author, increased writing proficiency,
growing writing independence, maturation in writing behaviors, writing stamina,
development of a writing community, and flexibility in language.

Development of Identity as an Author

The researcher identified two sub themes within the overall theme of development
of identity as an author. Evidence within Marta’s interviews demonstrated a lack of
writing exposure in prior experiences and growth of her descriptions of herself as a
writer.

Lack of Writing Exposure. Marta, along with all other participants, was not
certain of when her teacher gave her chances to write in their second-grade classroom
(Appendix C). For example, Marta stated she got a chance to write “when we read
sometimes like answering questions.” There was also evidence of a lack of writing
behaviors that produced written work. For example, when asked how her teacher helps
her when she writes, she shrugged her shoulders and said “sound it out.” She phrased this
as a question as if unsure of her answer.

Becoming an Author. Like all participants, Marta did not view herself as a writer
in the beginning of the study (Appendix C). Based on her initial interview responses,
Marta did know what an author was but she did not view herself as a writer (Appendix C)
Marta stated, “No. I don’t know. I know an author writes books. It’s on the front cover.”
As the study progressed, she grew into her role as an author and described herself as an
author. When Marta was asked at the end of the study if she was now an author, she

stated “Yes, I like writing and I think I am better.” In addition, she also stated in her
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second interview she wanted to write more on each page and add extra story elements,
such as Wally (Appendix C)
Increased Writing Proficiency

The researcher identified evidence of Marta’s continual increase in writing
proficiency as she grew from utilizing sentence stems to writing independence.

Growing Writing Independence. Although Marta scored a 1.9 out of 6.0 on the
WIDA ACCESS for ELLs writing section, Marta demonstrated more advanced writing
proficiency from the beginning of the study. From the beginning of the study, the
researcher observed Marta generating her own writing ideas, writing phrases with no
assistance, and utilizing the sentence stems provided during lessons to construct complete
sentences (Appendix A). She also illustrated her stories with legible details and ample
color. Marta completed the sentence stems quickly compared to others while also
illustrating her sentences to match the words. With Marta’s first book, she followed along

with the researcher’s suggested basic sentence stems, such as is .” Marta

wrote, ‘Amir is happy.’ (Figure 2). She wrote, “Amir, the Bad Seed, is in the park.” By
her second story, she included extra characters and utilized more advanced wording. For
example, Marta wrote, “Timmy is looking at the animals. Timmy is marvelous. Wally is
happy” (Figure 3). In this example, she included the extra character, a more advanced
feelings word in comparison to ‘good’ and ‘happy’, and added an extra sentence to
describe Wally’s feelings (Appendix 4). The feelings of Marta’s character also changed
throughout the story. Marta drew the character sad when he arrived at the zoo but when
he saw the animals and saw his friend, Wally, the main character was finally happy.

Wally’s facial expression reflected this transition of feelings.



47

Figure 2
Marta’s First Book, ‘The Bad Seed Goes to the Park”

Page One: Amir is playing

Page Two: Amir is happy.

Figure 3
Marta’s Second Book, ‘Bad Seed Goes to the Zoo.”

Cover Page: Bad Seed goes to the zoo.



Page One: Timmy the bad seed is at the zoo.

Page Two: Timmy is looking at the animals.

48
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Page Three: Timmy is marvules (marvelous). Wally is happy.

The researcher challenged Marta to write more details and brainstormed some
ideas of how one might expand their writing, such as describing her illustration in further
detail, but left open the opportunity for Marta to think about her choice of what she
wanted to write. For example, when Marta wrote a book focused on items found in a
particular setting, Marta wrote about an office. She specifically wrote about a school

office. Without the help of sentence stems, she chose to write two sentences that
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described what each item was and what color it was. The researcher detailed Marta’s
description of a table found in the school’s office in Figure 4. The researcher selected the
pages of Marta’s book to illustrate Marta’s growing writing independence as she did not
utilize any instructional supports from the researcher.

Figure 4

Marta’s Fifth Book, “The Office.”

Page One: The ofis (office).

Page four: There is a table. It is wite (white) and brone (brown).
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Note: In Marta’s fifth book, she described the school office and the items in the office in
further detail than modeled by the researcher. Her book was a total of eight pages.

Maturation in Writing Behaviors

The researcher identified the sub theme of writing stamina within Marta’s case.
This sub theme highlighted Marta’s work ethic and completion of tasks.

Writing Stamina. Marta never required redirection and was observed to work
diligently until told to stop. One area to note was her interest in a diverse group of writing
topics which allowed her to generate seven pieces of writing. She wrote about the Bad
Seed, rabbits, the office, the pond, and family trips to the mall (Figure 5). The researcher
selected this excerpt from Marta’s seventh book to illustrate her eagerness to write about
different topics, such as her family going to the mall. This book contained ten pages and
recounted all the items Marta bought, or wanted to buy, when her family went to the
mall. In addition to a variety of topics and volume of writing increasing overtime, Marta
also expressed her eagerness to write more. For example, when asked what she thought
she would write about next, Marta stated, “I want to write more on each page like I did

with Wally and the Bad Seed” (Appendix M).
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Figure 5

Excerpt of Marta’s Seventh Book, “My Family Goes to the Mall.”

Page Six: There are toys in the mall.

1
|
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Note: This was page Marta’s book about her trip to the mall with her family. Marta

focused on items she has found in the mall, such as toys, and items she would like to buy,
such as an iPad.

Development of a Writing Community

Although Marta scored the highest score possible in the listening domain and 4.5
out of 6.0 in speaking on the ACCESS for ELLs (2021), the researcher did not observe
Marta outwardly interacting with the other participants very often. For example, her
remarks during lessons were made directly to the teacher (Appendix C). When prompted
to respond to another peer, she would agree or disagree with a head nod. There was one
instance where Marta did help another participant write his story with the use of Google
voice-to-text. Nelson wanted to write a story using printed words. He asked Marta for
help. With her assistance and the researcher’s phone to use Google voice-to-text, Marta

helped Norman compose complex words, such as Jurassic Park, megalodon, and
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dinosaurs (Figure 6). Norman wrote the words and Marta helped him construct the words
using her background knowledge and Google voice-to-text. The researcher only noted
this one particular instance where Marta interacted with another participant for an
extended period of time.

Figure 6

Co-Created Book by Norman and Marta.

Page One: The Jurassic Park

Page Two: Dinosaurs
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Page Three: Megalodon

Note: While this figure detailed Norman’s writing, Marta’s assistance made this book
possible for Norman.

Flexibility in Language

Marta had to be invited to explore new writing opportunities, such as expanding
her sentences and writing in her home language of Spanish (Figure 7). For example, the
researcher notated Marta’s spelling of ‘huevos’ during a mini-lesson on labeling. Marta
stated, “Eggs is huevos in Spanish. /W/-/e/-/v/ and /o/ Huevos.” Marta was observed
speaking and writing in mostly English. Marta would only write in Spanish if the
researcher provided an invitation to her. The example below was from Hike (Oswald,
2020). She labeled several objects found on the page.
Figure 7

Marta’s Labeling Using Invented Spelling of ‘eggs’ and ‘huevos’
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Case Two: Anaese

Anaese was a spirited child who enjoyed learning. While Anaese's native
language is Spanish, Anaese’s parents requested Anaese only speak English while at
school. The mom also requested that Anaese not participate in the Spanish elective
provided by the school. The mom’s reasoning for this decision was that Anaese must be
immersed in English for her English skills to advance quickly. Due to the required nature
of the Spanish elective, Anaese attends Spanish class once a week with her class.
Anaese’s mom spoke English but was observed by the researcher making several
grammar errors, especially using pronouns. The researcher also noticed that Anaese’s
English skills reflect her mother’s abilities with similar errors. For example, everyone
that Anaese’s mom and she refer to are ‘he.” The words ‘she’ or ‘they’ were not produced
and the sentence structure was limited to primarily present tense
Development of Identity as an Author

The researcher identified two sub themes within Anaese’s descriptions of being

an author: lack of writing exposure and becoming an author.
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Lack of Writing Exposure. The following question and response from Anaese

illustrated the overarching theme of participants not describing themselves as authors.
Researcher: Do you think you are an author or writer?
Anaese: No. They write like books. I don’t write books.

This exchange between the researcher and Anaese was similar to that of all other
participants. While Anaese knew what an author was, she did not view herself as an
author. Anaese was also unsure of any chances her teacher gave her to write nor could
she articulate how her teacher would help her when she wrote. Both interview questions
at the beginning of the study were “I don’t know” (Appendix C).

Becoming an Author. By the middle of the study, she identified herself as an
author by stating, “Yes, I am an author cuz I write books” (Appendix C). When asked
what made her change her mind about whether she was an author or not, she stated “I am
excited now!” In addition to this response, the researcher asked Anaese to describe how
she felt about writing at the end of the study. Anaese stated, “I love it! I wish we were
writing today!”

Increased Writing Proficiency

Anaese increased her writing proficiency as the researcher observed her veering
from the group’s designated sentence stems to more unique writing to suit her interests.

Growing Writing Independence. The researcher observed Anaese not utilizing
the sentence stems past her third story. She began to write her own sentences versus
being bound to the simple sentence structure presented (Figure 8). She asked permission
to write something else and the researcher granted the request. She never utilized the

sentence stems again. For example, when focusing on story structure, Anaese decided to



57

write about her trip to Mexico. The sentence stem provided were “I went to

Jand “ had .” Instead of this basic sentence

structure, she wrote, “I want to go to Mexico because | like to see my brother. | ate
churros before and is good.” (Figure 9). The bounded system of sentence stems and
frames did not fit the writing style of Anaese and her chosen topics. Once she felt she was
free to write, she jumped in with two feet and created unique writing pieces. Moving
from constrained writing options presented by the research, Anaese produced more
unique and complex sentences with details to enhance her writing.

Figure 8

Anaese’s First Book, “Pretty, the Unicorn.”

Page One: Pretty the unicorn is in the sky.
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Figure 9
Anaese’s Fifth Book, “Mexico.”

Page Two: | want to go to the Mexico because I like to see my brother.
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Page Two: | ate churros before. | ate churros and is good.

Maturation of Writing Behaviors
Participant Confidence. During independent writing, Anaese asked the
researcher for permission to write about a topic she enjoyed. Anaese asked, “Can | write

about Harry Potter instead? He plays tricks on people and that is soooooo funny.”
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Anaese only needed an invitation to begin expanding beyond the group’s shared
writing from the lessons. The researcher also observed Anaese having a diverse set of
topics that ranged from unicorns to her love of Harry Potter (Figure 10).

Figure 10
Anaese’s Fourth Book, “Harry Potter”

Page One: Harry Potter

Page Two: “Harry Potter is playing truks (tricks).”

Page Three: “Harry Potter is excited. Hermine is happy.”
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Development of a Writing Community

The writing community created by the participants was influenced by peer
interactions. Anaese participated in the construction of this community through her
discourse with fellow participants.

Peer Influences. While there was no evidence of peer influences on Anaese’s
writing, the researcher noted her influence on other participant’s work. She influenced
others to write about Harry Potter and would make suggestions about things the others
could add in their own stories, such as William writing about the outside (Appendix A)

Student Discourse. In addition to her independence as a writer, Anaese was also
an independent thinker regarding discussions about mentor texts. For example, Anaese’s
discussions about the wordless picture book, Journey (Becker, 2013), were more
advanced than the feedback from her peers. She thrived in the fantastical and magical
world created by Aaron Becker (2013). For example, she spoke of why the caged bird
was happy to fly away from his cage because he will get to live his life as he pleases,
whereas other participants felt the caged bird would be happy to stay in the cage because

the bird would always have food and water (Figure 11 & Table 5). Anaese also spoke of
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how she wished she had a magical piece of chalk and would draw a door to go to

Hogwarts and learn tricks like Harry Potter. Her independence and imagination led her to

excel throughout the study with unique writing.

Figure 11

The Bird Being Set Free (Becker, 2013).

Table 5

Participants and Researcher Discourse

Researcher
Anaese
Researcher
Anaese

Researcher

Norman
Researcher

Norman

How do you think the bird is feeling right now?
He is so happy.

Why do you think that?

Cuz he gets to be free and do what he want to do.

Ahh, interesting perspective. Does anyone else agree with Anaese or think
the bird might be feeling something else?

El esta triste.
Ok. Porque tu piensas que el pajaro esta triste.

Porque. Con los hombres, el pdjaro tiene comida...agua...casa.



62

Researcher Qo...ok. Que Interesante. Thoughts on Norman's thoughts, Anaese.
Anaese No. We different.
Researcher Is it okay to think differently and not have the same thinking?
All participants Yeah. Head nods.

Researcher Does anyone else have something to add about the bird? ¢ Qué piensas
sobre el pajaro?

Note: The researcher and participants were discussing the mindset of the bird when the
boy released it (Becker, 2013).
Flexibility in Language

When the researcher asked Anaese why she only spoke and wrote in English, she
stated, “My dad and mom tell me I have to do it in English. If | talk in Spanish, my mom
is gonna be mad.” English dominance was evident in Anaese’s interactions with her peers
and writing. Anaese did not demonstrate any evidence of writing in Spanish even when
given an invitation to do so by the researcher. While she was observed verbally
participating in the labeling of the items found on particular pages of select wordless
picture books, she never intentionally chose to read or write in her home language of
Spanish.
Case Three: Karmen

Karmen was an outgoing Spanish-speaking child. The members of her household
spoke Spanish only. Karmen was heavily involved in her church community, allowing
Karmen a full social life. She was friends with various individuals from different cultures
and backgrounds. Karmen’s reading and writing development had stagnated between
kindergarten and first-grade. While she could write basic words, idea production, on-task

behavior, and complete sentences are an area of concern for Karmen.
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Development of Identity as an Author

The researcher also noted evidence of the overall theme of author identity with
Karmen'’s case through the sub themes of lack of writing exposure and descriptions of
herself as a writer.

Lack of Writing Exposure. At the beginning of the study, Karmen was
unfamiliar with the concept of an author. When asked what an author is she repeated the
question back. When the researcher described what an author does then restated the
question, Karmen said, “No. no” (Appendix C) Like all other participants, Karmen was
unsure of opportunities her teacher gave her to write. When the researcher asked when
she was given the opportunity to write, she answered, “Mmmmmm, durante la lectura?”
(Appendix C). There were no given specifics on what she wrote about or the purpose
behind these opportunities.

Becoming an Author. At the midway point of the interview, the researcher
interviewed Karmen and asked her how she felt about writing now. Karmen responded,
“T like it. I like to think when I am writing” (Appendix C). At the end of the study,
Karmen indicated to the researcher that writing is difficult but she has learned lots of
“letras y dibujos” (Appendix C).

Increased Writing Proficiency

Increases in writing proficiency are evident in Karmen’s writing. While she never
transitioned fully to independently writing without the support of sentence stems, Karmen
made progress in her ability to construct ideas and get those ideas on paper.

Growing Writing Independence. At the beginning of the study, Karmen

required constant redirection, sometimes, had to be moved from her friends because she
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was distracting others. By the hardest, she created her first book, Jonnie, the Girl (Figure
12). The researcher observed Karmen as being capable of producing work but Karmen
spent more time talking to friends about things that did not pertain to the study. Karmen’s
first book was about herself but changed the character’s name to Jonnie to refer to her
middle name, Jocelyn. Features in the illustrations reflected Karmen’s life, such as
writing Jonnie is feliz while wearing the school’s dance uniform. Karmen has participated
in this program for the last three academic years.

Figure 12

Karmen’s First Book, ‘Jonnie, the Girl.’

Page One: Jonnie, the grl (girl) is in the prc (park).

Page Three: Jonnie is feliz.



65

Maturation of Writing Behaviors

Evidence of increased writing stamina and topic selection were one sub themes of
writing behaviors identified in Karmen’s case.

Writing Stamina. The researcher observed Karmen regularly losing focus as she
was writing. This was evident by off-topic conversations with her peers that resulted in
Karmen and the other participants stopping their work (Appendix A). Her initial
interview responses, Karmen stated she enjoyed drawing pictures and used lots of color
when she would draw. This was the researcher's gateway into Karmen exploring her own
writing development. The researcher encouraged Karmen to draw and color her
illustrations first then consider whether she would write words (Appendix A). Karmen
began to write more and more as she drew and added color to her books (Appendix A).
For example, Jonnie, the girl was featured in a sequel where Jonnie was playing tricks on
people and living in a castle (Figure 13). Jonnie was also now Spider Girl. Due to
Karmen enjoying color so much, the researcher noticed that Karmen was more focused

on the writing process and would add unique details in her sentences after she finished
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her pictures. Karmen’s work sample below highlights her colorful drawings and sentence
formation (Figure 13).

Figure 13

Karmen’s Second Book About Jonnie, the Girl.

Page One: Jine, the Spidergirl, is in the casel (castle).

Page Two: Jine (Jonnie) is playing truks (tricks).
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Development of a Writing Community

The participants created a writing community that was shaped by the influences of
the participants on one another. Karmen’s case demonstrated evidence of peer influences
that impacted her writing development for the better.

Peer Influences. Once every participant had finished at least one book, each
participant would invite three friends to a publishing party where they would share their
book of choice (Appendix A). The researcher observed Karmen reading loudly and
speaking a lot about her books with her peers (Figure 14). While the researcher did not
observe her working alongside any other participant during writing, Karmen was very
social but slowly produced more work in a single session.

Figure 14

Karmen Sharing During the First Publishing Party.

Flexibility in Language
Karmen did not require an invitation from the researcher to speak or writing in

Spanish. While there was limited Spanish writing, the researcher noted she would ask
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questions to the researcher and other participants in Spanish. For example, in Karmen’s
second book, Jonnie, the Girl, she described Jonnie’s feelings as feliz.
Figure 15

Karmen’s Use of Spanish in Writing

Case Four: Dario

Dario did not speak much in class. He came from a Spanish-speaking family.
Dario had trouble transitioning to a school setting when he first came to school after
many months of virtual learning. Slowly, he started to make friends. Like Alberto, Dario
has progressed with writing his first and last name. Dario also preferred drawing pictures
over composed written text.
Development of Identity as an Author

Like all other participants, Dario did not view himself as an author at the
beginning of the study. Development of this identity was noted in Dario’s case as he
lacked an exposure to writing opportunities and also grew in his descriptions of himself

as a writer.
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Lack of Exposure to Writing. The researcher observed Dario as the quietest,
most reluctant writer of all participants. He spoke very little during his beginning and
midway interviews. He responded with a shoulder shrug or ‘no se,’ eight times. When
asked questions about his current classroom environment or his language preferences, he
mostly stated he did not know. He chose to speak in Spanish during the interviews but no
further explanation or elaborations on questions were provided.

Becoming an Author. Based on interview transcripts (Appendix C), Dario’s
descriptions of himself as an author had changed by the end of the study. He stated, “Me
gusta escribir” in his final interview which showed a vast improvement over shrugging
his shoulders and looking downward at the beginning of the study. The researcher’s
suggestion to illustrate stories before beginning to add words led to Dario making his
own decisions about when and where to add words at his own pace.

Increased Writing Proficiency

Dario began with illustrating his stories to convey meaning as he slowly worked
to copy words then ultimately utilized invented spelling to write.

Freedom to Just Illustrate. At the beginning of the study, the researcher
discovered Dario needed confidence in writing letters and stretching words to hear
sounds. He only recognized five letters and those were the letters in his name. For
example, the researcher asked why he was copying William’s work. Dario became very
quiet and would not talk after he shrugged his shoulders. This prompted the researcher to
suggest that he may want to illustrate his stories and talk through the story with the group
versus simply not writing anything or copying others. For example, he wrote about a dog

who lived in the city for his first illustrated story (Figure 16). This allowed Dario to
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embrace details in his drawings and helped him begin to speak more and speak louder.
The researcher observed Dario speaking very low and sharing with the group, providing
him valuable practice to speak louder and clearer so others could hear his story.

Figure 16

Dario’s First lllustrated Book.

Growing Writing Independence. As Dario’s confidence grew, he began to take
more risks in his writing. In the setting layer of the lessons, Dario took to the use of
anchor and alphabet charts. He took it upon himself to begin writing one-word sentences.
Dario copied these initial words from the resources around him. For example, he included
Carl in one of his stories and he went to the anchor chart and found the words “dog” and
“cat” and copied it to his paper (Figure 17). In week eight of the study, Dario decided it
was time to try to spell some words independently. His home was his topic of choice and
he illustrated and gave his best effort on invented spelling. The work samples show he
could illustrate and successfully label the illustrations. He was also able to record the first
initial sound of each word. He was incredibly proud of his story about his home. He
illustrated and labeled the TV, couch, bed, plants, flowers, and many more (Figure 18).
Dario completed this monumental leap from illustrations to single word labeling

independently with minimal support from the researcher and peers.
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Figure 17

Dario’s First Attempt to Copy From the Anchor Chart

Figure 18

Dario’s Fourth Book, “The Hous (House)”

Page Five: Bed
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Page Six: TV

Maturation of Writing Behaviors

The researcher found two sub-themes within Dario’s writing behaviors, writing
stamina and participant confidence.

Writing Stamina. At the beginning of the study, the researcher observed Dario
staring for long periods of time (Appendix A). When he did write, he would copy another

participant’s work. His writing stamina increased when the researcher invited Dario to
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illustrate his stories versus using written language. He would write the entire time adding

details to his work (Appendix A). This stamina steadily increased throughout the study as
he took risks by moving from illustrated stories only to copying words and using invented
spelling to produce his books.

Participant Confidence. At the beginning, he was also a very reluctant
participant in conversations. He also required regular prompting to draw his illustrations
and eventually begin to write words, such as labels. Instructional supports and intentional
decisions, such as illustrating a story versus writing, anchor charts, partner writing,
alphabet charts, and sentence stems helped Dario become a growing writer who was
eager to write words by himself.

Development of a Writing Community

The researcher noted evidence in Dario’s developing discourse as the writing
community grew within the participants.

Student Discourse. The researcher observed Dario not participating in many
group discussions. The researcher would oftentimes have to ask pinpointed questions to
Dario to get him to answer (Appendix A). When he did answer, he would speak low.
Sentence stems helped Dario when sharing his work with his peers. He elected to utilize
the sentence stems of “This is a .” when he was sharing his books. He would
then turn his book left and right for the audience to be able to see while he pointed to the
written word. As the study progressed, Dario was observed speaking louder and

participating more in the discussions about the wordless picture books (Appendix A).
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Flexibility in Language

The researcher found it difficult to assess Dario’s language use because he rarely
would speak freely. When he shared his illustrated books, he chose to use the English
sentence stems the majority of the time. There was one instance of Dario using Spanish in
his writing (Figure 19). This instance of Spanish was a single word in his book about his
house. Dario copied ‘flores’ from the anchor chart from a previous day’s lesson.
Figure 19
Dario’s Fifth Book, “The Outsid (Outside)”

Page Six: Flores

Cross-Case Analysis

Once each case was individually analyzed and deemed unique, the researcher
conducted a cross-case analysis to check for commonalities amongst cases. This cross-
case analysis revealed many commonalities among the eight participants. Development
of identity as an author, increased writing proficiency, maturation of writing behaviors,
development of a writing community, and flexibility within languages emerged as cross-

case themes.
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Five themes and several sub themes emerged from cross-case analysis across

observations, interviews, and participant work samples of all eight participants. In Table

6, the researcher presented each individual case and noted whether evidence within that

case supported the themes and sub themes.

Table 6

Themes and Sub-Themes by Participants

Themes Subthemes Marta Anaese Dario Norman William Cruz Karmen Alberto
Lack of
Deve|opment EXposure to X X X X X X X X
of Identity as Writing
an Author i
: Becomng v x x X X X X
Authors
Freedom to
Increased Just Hlustrate X X X X
Writing Growing
Proficiency Writing X X X X X X X
Independence
ertl_ng X X X
Stamina
Maturation in Student
Writing Interests in X X X X X X
Behaviors Topics
Writing
Confidence X X X X X
Peer
Development ee X X X X X X X
L Influences
of a Writing Student
Community .u en X X X
Discourse
Flexibility in
Language N/A X X X X X X

Development of identity as an author. None of the eight participants saw

themselves as authors at the beginning of the study. According to Norman, it was

impossible for him to be an author. He stated, “No puedo” accompanied by a little laugh
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as if the idea was preposterous. It was such an outlandish goal out of the realm of
possibility for him. Two of the eight knew what an author was but that was the extent of
taking ownership of their writing experience. All participants had interests and enjoyed
reading books about superheroes, cats, Dog Man, Harry Potter, and many more but none
of the participants felt they were capable of doing the same thing.

Schunk and Zimmerman (2007) noted exposure to properly modeled writing was
critical to a child’s self-efficacy behaviors that develop a child’s writing identity. The
researchers (Schunk & Zimmerman, 2007) further noted these self-efficacy behaviors
influenced a child’s descriptions of their abilities. When the participants were also asked
when they had a chance to write in their classrooms, none of the participants could give a
response that provided much detail. According to Graves (2003), exposure to writing and
the writing process was critical to developing readers and writers. Six of the eight
participants said they did not know when they had the opportunity to write. When asked
if they had a chance to ever share their writing with others, all participants stated they
have never had this chance. Looking deeper into the responses from the initial interviews,
the researcher concluded the participants lacked exposure to writing opportunities but
immense growth was evident in personal descriptions of themselves as authors as the
study progressed.

By the sixth week of the study, all participants were interviewed a second time
with some of the same questions as the start of the study (Appendix C). When asked if
the participants now see themselves as authors, all eight participants had a favorable
response and said they viewed themselves as an author. This was a drastic improvement

from the initial interviews where all eight said they were not authors. According to Silvia
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and O’Brien (2004), positive self-awareness benefited children because individuals can
experience pride and improved self-esteem. From the beginning of the study, the
researcher promoted the idea that the participants were co-authors to the authors of the
wordless picture books. Participants would even write their names on the front covers
after they had finished reading and writing about the pages within each wordless picture
book (Figure 20). This encouraged the participants to begin to view themselves as authors
and co-authors. The researcher concluded that exposure to the writing process allowed
participants to embrace their own writing and authorship abilities due to increased

opportunities to write.

Figure 20

Co-Author Names Added to Mentor Text

Increased Writing Proficiency. At the beginning of the study, the researcher
observed each individual’s current writing performance. The researcher analyzed
beginning work samples using the WIDA (2021) writing descriptors as a guide to note

writing abilities. Cameron (2009) determined analysis of participant work samples helped
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the educator assess the strengths and areas of need which informed instruction. At the
beginning, six of eight participants exhibited Level One writing proficiencies, such as
copied text from models provided by the researcher and comprehensibility of written text
was difficult. For example, Alberto’s third writing piece, Jose, the Turtle, was sometimes
difficult to read because his writing was letter strings or additional letters written within
certain words (Figure 21). The comprehensibility was not easily followed when just
analyzing the work sample alone. The outliers of Level One writing proficiencies at the
start of the study were Marta and Anaese. They used minimal supports of copied text

with anchor charts.

Figure 21
Alberto’s Third Writing Piece, Jose, the Turtle.

Page One: Tose (Jose) the trtl (turtle) is in the osn (ocean).

Page Two: Alliteso (Jose) is soviking (swimming).
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Page Three: Trltl (Turtle) is happys.

By the end of the study, the researcher observed all eight participants made
progress in their writing proficiency. Alberto, Dario, and Norman all began their writing
journey with only illustrations as they composed their books. With the support of
wordless picture book, the three participants embraced visual literacy (Arif et al., 2008;

Britsch, 2009). By the end of the study, all three participants were writing individual
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words with invented spelling, as well as actively in discussions with the researcher and

other participants in writing lessons.

Anaese, Karmen, Marta, and William also progressed in their writing
development. Anaese and Marta began to write independently without resources, such as
anchor charts and sentence stems. While Karmen and William still required anchor
charts, sentence stems, and support from the researcher, their level of independence in
forming words and sentences progressed. Cruz was the outlier of the group in regards to
writing proficiency. Cruz never ventured from the use of sentence stems. While his page
formatting became clearer to follow as a reader, the researcher also observed him
consistently quickly drawing and writing to finish his work. An excerpt from Cruz’s first
and last book illustrated this improvement of page formatting to ease comprehensibility
(Figure 22). In Cruz’s final book, his use of Spanish is also highlighted with describing
his character as ‘fuerte.” Through this portion of the cross-case analysis, the researcher
concluded individualized instruction and student choice proved to be a successful

implementation of writing workshop (Laman & Van Sluys, 2008).



Figure 23
Excerpts from Cruz’s First and Last Book

Book One (Page One): Baby Justin is in the fattre (factory).

Book Six (Page Five): Nelson is strong/fuerte.

Maturation of Writing Behaviors. The overall success of the study greatly

depended on the willing participation in the learning process by the participants. At the

81
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beginning, writing stamina, attention to task, and student confidence were observed to be

quite low (Appendix A).

According to Snyders (2014), when writing stamina was low, writing output and
student engagement stagnated. To the researcher, it felt as if the participants were waiting
for someone to copy from or someone to come up and tell them exactly what to do.
Lessons and writing time had to be short at the beginning. Writing workshop must be an
intentionally designed experience that builds off the needs and abilities of the writers
(Laman & Van Sluys, 2008). At the beginning, mini-lessons and independent writing
could not be more than five minutes in length (Appendix A). If longer, the participants
would be off task and found something else to do, such as quizzing each other on math
facts. By the end of the study, seven of eight participants worked independently for more
than 20 minutes. They grew in their confidence to work through challenges because they

had the tools and the skills to do so.

Participant confidence increased through the volume of writing and the use of
instructional supports. Supports, such as anchor charts, alphabet charts, and sentence
stems provided ample support for participants to try out new concepts and writing
choices. For example, the researcher observed Dario’s confidence increase throughout
this study. He naturally progressed from illustrating to copying from the anchor charts
and finally, independently writing single words with invented spelling. Anchor charts
also proved to scaffold participant writing output. The goal of these instructional supports
was to scaffold the learning experience for learners to draw upon the supports provided
by others to help them get to the next level of performance (Wood et al., 1976). These

supports greatly impacted student confidence and their ability to stay on task.
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Emergence of a writing community. Following the four-step process of using
wordless picture books as mentor texts outlined by Louie and Sierschynski (2015), the
depth of conversation about story elements and the participants’ willingness to express a
variety of ideas and opinions increased. The study’s lessons were designed to focus on
three particular literary elements to draw inspiration and instructional focus, character
development, descriptions of settings, and story structure. Coker et al. (2016) found that
writing instruction must be narrowed and focused to have the greatest impact on writing
development. Throughout this study, scaffolding these discussions proved to be important
for participants to grow in their language and descriptions of the wordless picture books
(Beck & McKeown, 2001). As the lessons developed over time, the participants became
more and more willing to open up and discuss their thoughts and opinions about story
elements. For example, while reading Pancakes for Breakfast (dePaola, 1978), Norman
and Dario were able to draw upon their own experiences with making pancakes to discuss
the story sequence of how the woman could have prepared the pancakes differently

(Appendix A).

Differing views was also a component of the writing community. Louie and
Sierschynski (2015) stated the stories in wordless picture books “can be told in many
different ways by many different views” (pg. 108). Morgan (2009) advocated for
educators to provide opportunities to discuss differing perspectives with the use of picture
books. These differences of opinions tended to reflect participant’s own personalities.
These differences added to the discussion and the researcher embraced differing opinions

as the participants grew in their eagerness to share their opinions.
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Flexibility in Language. The researcher noted there was ample oral language in
the participants’ home language, Spanish, but there was minimal usage of Spanish in the
writing samples. The researcher observed six of the eight participants preferred to
verbally communicate with one another in Spanish. Marta and Anaese differed from the
others. This robust oral language use of Spanish did not transfer to the participants'
writing output. In fact, only three of the eight participants chose to write in their home
language of Spanish. Karmen described Jonie as feliz, Cruz indicated his minion was
fuerte, and Dario added flores and lluvia to his books about his home and outside
(Appendix O). While there were not many instances of Spanish writing, invitations to
write in a child’s home language were still considered best practice to promote dynamic

bilingualism (Garcia, 2009; Laman & Van Sluys, 2008).
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CHAPTER V
DISCUSSION OF FINDINGS

This qualitative study addressed using wordless picture books as mentor texts to
develop the writing of eight multilingual second graders. The researcher explored this
potential by collecting data from researcher observations, analysis of work samples, and
finally, participant interviews conducted at the study’s beginning, middle, and end. In
Chapter V, the researcher provided a discussion of individual case and cross-case
synthesis, detailed the research questions, a summary of results, the significance of the
study, and the implications of the study.
Uniqueness of Cases

Eight cases were individually analyzed. While four were selected due to the array
of writing proficiencies and behaviors, all eight represented common themes in their own
unique way. Developing the writing of multilingual second graders was highly complex
for the researcher as they had to individualize the instruction based on participant needs
and proficiencies. This study had only begun the conversation of how wordless picture
books could be used as mentor texts for multilingual learners. There were many more
possibilities to explore but the researcher presented each unique case as a launching point
for further research. Each case brought unique descriptions of authorship and each
allowed the researcher to observe how writing developed across multiple different
proficiency levels.

Marta’s case was unique in that she did not necessarily exhibit the writing

proficiency the researcher expected at the start of the study. Marta was more advanced
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than her writing proficiency on the WIDA ACCESS for ELLs (2022) showed. Writing
workshop suited Marta. Even though she was farther along in her writing proficiency,
writing workshop allowed her the opportunity to freely explore her writing abilities. She
was able to advance from using sentence stems to complete writing independence. This
growth aligned with Graves’ (2003) assertions that the process and learning experience
was individualized as students worked to progress towards more advanced proficiencies
at their own pace. Regarding writing proficiencies, Marta only accepted the researcher’s
invitation to try out writing in her home language once. She labeled some objects in Hike
(Oswald, 2020). The researcher’s invites were supported by Garcia and Kleifgan (2019)
and Tropp Laman’s (2013) suggestions to extend the opportunity to all learners. When
asked if she ever thought to write in Spanish at school during her first interview, she said
no (Appendix A) . But during the final interview, Marta stated she was talking a little
more in Spanish with her friends. When she stated this, the researcher was reminded of
one of a statement made by James Britton (1976), “Reading and writing float on a sea of
talk.” This made the research think that more time and exposure to an environment with
simultaneous language development would have helped Marta push to begin to embrace
her full linguistic repertoire as she became more open to speaking to peers in her home
language.

Anaese also did not utilize her home language of Spanish but she did embrace the
fantastical worlds created by the mentor text authors. Anaese thrived with no constraints
of written language. Her descriptions of the book and how she would infuse herself into
the stories rapidly developed. This development could be attributed to the principles of

visual literacy. Britsch (2009) and Galda and Short (1993) stated the foundation of visual
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literacy was the interpretation of the images by the viewer/reader. Anaese easily told the
story of the wordless picture books. She oftentimes would be reminded of something she
had done and would start talking about her experiences. These delightful diversions
spoke to the nature of Transactional Reading Theory, schema theory, and funds of
knowledge theory (Moll et al., 1993; Piaget & Inhelder, 1969; Rosenblatt, 1969). Anaese
was drawing upon her background knowledge and experiences to make connections to
her own life. Although Anaese drew upon her background, the researcher never observed
her speaking in her home language of Spanish. This lack of Spanish use was most likely
linked with her parents’ wishes of not communicating in Spanish in an effort to immerse
Anaese in English. These observations aligned with Wong Fillmore’s (1991) warnings of
English-only use in exchange for rich conversations and experiences in the family’s home
language. Even though Anaese did not communicate in Spanish with the researcher or her
peers, Anaese was never void of ideas or inferences with the wordless picture book.
Norman also did not have trouble expressing his ideas and connections to the
wordless picture books but he chose to speak in mostly Spanish. This choice made by
Norman spoke to the importance of linguistic sustainability, dynamic bilingualism, and
translanguaging pedagogy (Bastardas-Boada, 2004; Flores & Garcia, 2017; Garcia et al.,
2015). While there were no instances of writing in Spanish, Norman’s linguistic output in
discussion grew. Based on comments made by Norman during interviews, the researcher
felt these rich discussions with Norman would not have been possible in his regular
classroom (Appendix A). With the researcher’s intentional design of the lessons and

facilitated discourse between participants, Norman was able to construct meaning of the
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wordless picture books in relation to character, story details, and story structure (Garcia
etal., 2015).

William also spoke primarily in Spanish and had one noted instance of Spanish
writing. He wrote ‘corriendo’ when describing the actions of his main character, Police
Dog. The researcher noticed William benefited from the tenets of translanguaging
pedagogy within writing workshop (Flores & Garcia, 2017; Graves, 2003). The
researcher observed William collaborating with others, such as Anaese, to develop
writing ideas which helped develop the writing community within the group. This
collaborative spirit fit within Dorfman & Cappelli’s (2017) statements about building on
others to generate ideas. Writing did not necessarily have to be a solo endeavor (Dorfman
& Cappelli, 2017). William would speak freely in mostly Spanish but would occasionally
speak in English.

For Karmen, generation of ideas surrounded her life in and out of school. She
grew in her writing proficiency with more complex writing structures, and she always
wrote about people and places she knew well. For example, her stories about Jonnie were
based on her life. These writing choices aligned with funds of knowledge theory (Mol et
al., 1993) Gonzalez et al. (2002) found that students were more engaged when learning
was connected to their lives. This was true for Karmen. She was provided choice in her
topic selection which was a documented best practice for writing workshop (Graves,
2003).

Choice in writing structure was critical to the overall success of Dario’s increased
writing proficiency. Building upon Britsch (2009) and Ferreiro and Teberosky’s (1982)

conclusions that visuals also communicated a message, Dario was invited to illustrate his
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stories after the researcher noticed he spent most of his time copying William’s first
story. With the exclusion of written text, Dario increasingly discussed story elements.
Dario gained in confidence as he spoke more about his interpretations of the wordless
picture books. Transactional Reading Theory supported Dario’s growth in interpretations
(Rosenblatt, 1969). Similar to that of lordanaki’s (2020) findings, his conversation and
engagement increased over time as he grew in his confidence to speak.

Alberto also grew in his ability to express his ideas. Similar to that of five of his
peers, Alberto chose to speak in Spanish for the majority of the study. Alberto had no
instances of Spanish writing but his overall writing developed. Most notably, he moved
away from using resources, such as anchor charts, to write his stories. He utilized
invented spelling to compose this text. This development corresponded with Chomsky
(1976) and Martins et al. (2013) findings that invented spelling was a developmentally
appropriate form of writing development as children learn to construct words.
Conclusion

Even though all participants went through the same lessons and read the same
books, individual transactions, interpretations, and inspirations for their own writing
varied (Rosenblatt, 1969). While there was ample evidence to support the theoretical
framework and construction of meaning through wordless picture books, the researcher
did not notice as many instances of the participants’ home language in their writing
compared to discourse within group discussions. Ultimately, the participants improved in

their writing abilities which resulted in positive outcomes for them as authors.
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Relevance of Cross-Case Analysis

In agreement with the theories and practices that support this research, the
researcher provided theoretical connections to individual cases, as well as the themes and
supporting evidence identified in the cross-case analysis.

Schema theory and funds of knowledge theory proved to be highly relevant
throughout this study (Moll et al., 1992; Piaget & Inhelder, 1969). The utilization of past
experiences and individual preferences aligned with the theories of Moll et al. (1992) and
Piaget and Inhelder (1969). According to Piaget and Inhelder (1969), construction of
knowledge was the intersection between past experiences and new information being
received from different influences. For example, the researcher observed Marta pulling
upon her background knowledge to write her books, such as utilizing the Bad Seed
character (John, 2017). This example provided evidence of Marta drawing upon her
schema and funds of knowledge to create her own unique writing pieces about a character
she enjoyed reading about. Cruz also drew upon his schema to write two differing
compositions about minions. He knew the minions worked and lived in a factory. He
knew what they looked like. He included these specific details in his writing. Both
examples from Cruz and Marta demonstrated a preference to write about things the
participants knew well and enjoyed.

Choice in topic also allowed participants to grow in their writing abilities. This
growth aligned with Graves’ (2003) assertions that writing workshop was a safe place for
children to take risks and progress at their own pace. All participants wrote about topics
that were relevant to young children. Several of the writing topics, such as minions,

superheroes, unicorns, and Harry Potter, were based on movies the participants had seen.
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They drew from these past experiences and filtered them into unique ideas. The
transactions between the participants and the wordless picture books were vital to the
comprehension of the stories which ultimately trickled down into the written
compositions (Rosenblatt, 1969; Louie & Sierschynski. 2015).

The researcher found the transactions between the participants and the wordless
picture books freed the participants from constraints of written language. Embracing all
languages and interpretations of the stories was possible. The theoretical tenets of
translanguaging pedagogy and dynamic bilingualism were planned and implemented
throughout (Flores & Garcia, 2017; Garcia, 2017; Hill, 2022). The researcher had to
make intentional choices of when to use English and when to use Spanish. These
intentional choices spoke to the design tenet of translanguaging pedagogy (Garcia et al.,
2015). This intentionality was important to the researcher in order to promote both
languages simultaneously similar to that of Garcia’s dynamic bilingualism approach
(Garcia, 2017). While there were only five instances of Spanish in the participants’
writing overall, the researcher felt the discussions held by the participants and emerging
writing evidence spoke to linguistic sustainability (Bastardas-Boada, 2004). The
researcher conducted this research in a school (within a state) that prioritizes English
language instruction and discourse (Parmon, 2021; Wiley & Lukes, 1996).
Dismantlement of these language structures was critical to the researcher. The researcher
felt the evidence of robust discussion in Spanish, in addition to English, was a formative
starting point for further discussions of how best to support multilingual learners in the

classroom.
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In this study, the researcher supported the multilingual learners with the use of a
variety of ways to express ideas and construct meaning of a story. Participants, such as
Alberto, Norman, and Dario, began their writing journey with embracing visual
storytelling. These participants were able to start with drawing pictures to express
meaning which in turned allowed them to progress at their own pace. This growth
supported Britsch (2009) and Galda and Short’s (1993) claims that visual literacy was
vital to the development of storytelling. Ultimately, Alberto, Norman, and Dario all
progressed past drawing illustrations only. They did so at a pace that was best for them.
This development aligned with Ferreiro and Teberosky’s (1982) assertions that educators
should not push children to turn to print too soon. As these participants move into third
grade at the start of the next school year, this study reminded the researcher of the
common practice of moving away from picture books and visuals too soon (Britsch,
2009). The evidence generated by these three participants supported the continuation of
visual use as the transactions between the child and the pictures were still relevant
(Britsch, 2009; Rosenblatt, 1969).

Conclusion

In conclusion, this research and its findings supported the relevant literature
presented. The researcher provided evidence to describe the connections between the
instructional practices, theoretical framework, philosophical assumptions, and overall

inferences made at the conclusion of the study.
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Summary of Findings

The researcher revisited their questions proposed at the beginning of the study.
These qualitative questions were answered. Not all findings correlated to the questions of
this study.

Research Questions

1. In what ways does multilingual writers’ writing develop with the use of wordless
picture books as mentor texts?
2. How do multilingual writers describe craft moves and author decisions in their

writing in response to wordless picture books as mentor texts?

Qualitative Research Questions
In what ways does multilingual writers’ writing develop with the use of wordless
picture books as mentor texts?

The researcher observed participant writing proficiencies advance as a result of
this study through analysis of work samples and the participants’ 2023 WIDA assessment
scores. While the researcher could not claim sole responsibility for increases in writing
proficiencies on the participants’ 2023 WIDA scores, the participants increased their
writing scores an average of 1.1 points from their 2022 scores (Table 4). This increase
was double that of the expected year-over-year growth outlined by WIDA (2021). This
finding was consistent with the research of Lysaker and Hopper (2015) which stated
wordless picture books allowed for flexibility in the learning experience. Ferriero and
Teberosky (1982) spoke to embracing learners in their here and now. Refraining from
forcing a child to turn to text too soon was essential. The researcher found that Norman,

Dario, and Alberto benefited from illustrating their stories at the beginning and they
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naturally advanced as they felt prepared to tackle more advanced writing structures.
Whether it was Norman writing stories through illustrations similar to that of the
published authors or Marta writing multiple sentences on each page of her final book,
wordless picture books provided the freedom for all participants to enter into the writing
development continuum at the level they were most comfortable and to grow at their own
pace. Arif et al. (2008) emphasized that feeling comfortable and supported in writing
choices was vital for continued improvement.

The researcher also concluded use of wordless picture books as mentor text
allowed the participants and the researcher to not prioritize one language over the other.
This finding was in alignment with Kleyn and Garcia’s (2019) dynamic bilingualism and
a translanguaging stance, which allow learners to express themselves in any language of
choice and created opportunities for simultaneous language development in both, English
and Spanish. While the researcher noted the participants only had five instances overall
of Spanish in their writing, conversations between six of the eight participants were
primarily in Spanish. The researcher concluded this was due to the strength of the English
language within the school setting. Participants were conditioned to compose any and all
written text in English. The researcher did not have any evidence to conclude these
writing and speaking decisions were consciously intentional by the participants but the
researcher worried about how these subconscious perceptions about mostly writing in
English would lead to subtractive bilingualism in the participants as there was such a
laser focus on English proficiencies in their education (Wong Fillmore, 1991). With

linguistic sustainability as a driving theory in this research, the potential threat of
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subtractive bilingualism could significantly impact the participants and the future with
their families and loss of cultural identity (Wong Fillmore, 1991).

How do multilingual writers describe craft moves and author decisions in their writing
in response to wordless picture books as mentor texts?

Wordless picture books were the inspiration for all participants and guided the
creation of the group’s shared writing and participant writing pieces. Using the four-step
process outlined by Louie and Sierschynski (2015), the researcher and participants dove
deeply into three layers of writing development: character, setting, and story structure.
The researcher concluded step three of the process proved to be most helpful when
analyzing craft moves. This step, the analysis of author purpose and craft moves, allowed
the researcher and participants to think about why authors may or may not have included

certain details in their stories.

Wordless picture books also invited participants to infer the meaning of the
published author’s craft moves. This finding was consistent with Rosenblatt’s (1969)
Transactional Reading Theory where individual children interpreted and constructed the
meaning of the illustrations and the author’s moves. Throughout this study, the
participants were not bound to the constraints of the authors’ written words leaving
opportunities to discuss different perspectives. Again, this spoke to the influence of the
transaction between the reader and the wordless picture book itself (Rosenblatt, 1969;
Connell, 2008). All reasoning given by the participants when directly asked about the
purpose behind an author doing something was directly related to the participants’ lived
experiences (Moll et al., 1992). For example, Anaese felt the caged bird was relieved to

be free may correlate to her interview gquestions about how controlling her parents are
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with her own language output and the decisions her parents make for her. Norman felt the
dad and son on the hike were enjoying their hike because he enjoyed a walk with his dad

to the park to play soccer.

Transferability of Study

Creswell and Poth (2018) spoke to the nature of case studies as bounded systems.
According to Yin (2012), case studies were not generalizable due to case studies being
constrained to the understanding of an individual or a group of individuals that may or
may not reflect the wider population. Although the study and its results may not be
generalizable to others, the findings were important regarding practices of early
childhood educators, administrators, ESL teachers, and others interested young
multilingual learners’ literacy development. The current research surrounding utilizing
wordless picture books which supported writing development was limited to practitioner
articles (Louie & Sierschynski, 2015; Chaparro-Moreno et al., 2017; Jalongo et al.,
2002). This study added to the body of literature as evidence-based research conducted to
assess the usage of wordless picture books as mentor texts. Incorporation of the four-step
method by Louie and Sierschynski (2015), also strengthened the practices of these

authors and their method for wordless picture books with multilingual learners.

Implications

For multilingual learners who receive ESL services to close the achievement gap
on their peers who did not received ESL services, Bastardas-Boada (2004) and Spencer
(2022) stated many stakeholders must address the inequities and unique needs of all

learners, especially of multilingual learners. This research revealed the implications for
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implementing instruction with wordless picture books with multilingual learners in
writing workshop. The researcher identified implications for the preservation of visual
literacy for multilingual learners, utilization of wordless picture books as mentor texts
within the writing workshop, safeguarding of home languages was vital, and honoring all
descriptions of how children viewed themselves within their world.

First, visual literacy revealed its importance to the progress of student discourse
and writing proficiency (Britsch, 2009). When there were no written words, the story
meant different things to each person depending on the level of complexity each child
was working within. According to Galda and Short (1993), preservation of the tenets of
visual literacy was critical. This study preserved these tenets by building upon the
illustrations within the wordless picture books. The researcher also encouraged
participants to illustrate instead of using conventional writing to convey meaning.

Second, written work production was possible with the use of wordless picture
books as mentor texts with multilingual learners of varying writing proficiencies. All
eight participants ultimately produced unique writing pieces highlighting their writing
growth. While some progressed to labeling objects that described a particular setting,
others elaborated upon the modeled writing to create their own writing. It did not matter
if a child could produce written language or not. Similar to print, illustrations served as a
suitable conveyor of meaning-making.

Third, safeguarding all children’s home languages was vital to this study as the
researcher committed to progressing towards a more equitable education system. English-
only instruction was not necessary to construct the meaning of a wordless picture book.

While there was not much use of Spanish in the participants’ writing, there was ample
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Spanish conversation. While most children learn to read and write while at school, there
had been no instruction on writing in Spanish during the participants’ schooling. Without
changes to the participants’ overall instruction, the researcher worried the participants’
verbal communication would become diminished as the years went on in English-domain
schooling. The researcher believed in the importance of continued learning opportunities
where children were free to utilize any language of choice.

Finally, honoring all descriptions of how children see themselves in their world
was critical to the ongoing linguistic development. All eight participants viewed
themselves as authors after six weeks of exposure to anchor texts, shared writing, and
experiences with independent writing. The researcher found this finding significant
because autonomy in how children perceive themselves in the learning process was
significant to ongoing learning. These supports allowed the children to view themselves
as capable of writing and illustrating a book.

Recommendations to Improve Study

One limitation of this study was the limited number of qualified participants based
on the inclusion criteria. While all eight who met the criteria agreed to the study, more
participants could strengthen the study. Upon reflection, the criteria of having to have
gone to the same elementary school since kindergarten was too specific. Other
participants met the 1.0 to 1.9 WIDA writing score from their first-grade year but had not
attended the school at some point in kindergarten, first, or second grade. Since schools in
41 states use the same standardized language proficiency test (WIDA, 2021), the
inclusion criteria of attendance at the same elementary school was unnecessary for this

study as the results are standardized and generalizable for any student. To improve this
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study, more participants would have strengthened the results of the study as there would
be more data to consider.

Another way to improve this study would be to open it to other second graders in
other schools. A limitation of this study was the implementation in one elementary school
which limited the participant pool. While the school has a high population of multilingual
learners compared to other schools within the same district, there would be a benefit in
expanding as the findings from one small, particular group of students was not
generalizable to other populations.

Recommendations for Future Research

Future research examining the usage of wordless picture books as mentor texts
would be beneficial to inform the current body of research to support this population of
students. Expansion into other grades or children who speak another other than Spanish
would also yield results to add to this research. Implementation on a larger scale is
necessary to allow the results to be more generalizable. This would include various
schools, different levels of writing proficiency, younger or older students, differing
compositions of multilingual or monolingual speakers, and different researchers. This
would also give the researcher(s) more data to analyze with more cases to better
understand how best to utilize wordless picture books with multilingual learners. This in
turn will also strengthen the case for wordless picture books as mentor text.

This study and its methods could also be implemented with monolingual English
speakers as the processes would be the same without the inclusion of a second language.

Of course, a second language could be included should it be desired but the language
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would not be a factor in the actual implementation of writing workshop using wordless

picture books as mentor texts.
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WRITING LESSON PROTOCOL

Writing Workshop Lesson Structure What is Included

Connection from previous

Introduction to Shared Reading Lesson learning/background knowledge

Teaching Point States purpose of the lesson
a. Preview of Peritextual Features
Active Engagement (Pick one from right) b. Use repeated viewings to
(Louie & Sierschynski, 2015) identify details in layers

c. Analysis of author craft
moves/decisions

Restate the purpose of today’s writing.
Invitation to try out the identified
details/craft moves in their own
writing.

Link to Ongoing Work

Students have time to write. This is the
Student-Created Texts time to complete the observation
protocol.

Select students share their writing with

Closure/Share
a partner or group
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Interview Transcript with Marta: Beginning of Study
Date of Interview: November 8, 2022

Time of interview: 9am

Interviewer: Kathleen Watkins

Interviewee: Marta

Interview Questions

Researcher: Marta, will you please tell me a little about your family?

Marta: Ok.

Researcher: Who is in your family?

Marta: My mom. Dad. My baby sister. | have an abuela but she lives in Mexico.
Researcher: Ok. What language do you speak with your family at home?

Marta: | speak Spanish and sometimes English

Researcher: What language do you speak with your family when you are not at your
house?

Marta: Spanish. My mom only talks in Spanish.

Researcher: What makes you decide if you should speak in English or Spanish when you
are with your family?

Marta: I have to talk to my mom in Spanish but I will sometimes talk to my baby sister in
English but really only Spanish.

Researcher: Thank you for telling me about your family. Let’s talk about your school a
little bit. Do you like going to school?

Marta: Yes.

Researcher: What do you like about coming to school?

Marta: To learn.

Researcher: Is there anything that you dislike about school?

Marta: No, not really.

Researcher: Do you feel like the adults in the building take care of you?

Marta: Yes, Ms. Smith is nice.

Researcher: Ok. Speaking of Ms. Smith, let’s talk about your second grade class a bit.
You said you like your teacher. Why do you like her?

Marta: She is fun and gives us work.

Researcher: What do you think of the other students in your class?

Marta: Well, I’'m friends with Raegan and Amara. The boys are bad. They don’t do work.
They don’t listen.

Researcher: Oh, no! Those boys. What is your favorite subject to learn about?

Marta: Math

Researcher: Why

Marta: | really like everything but | am good at math.

Researcher: What is your least favorite thing to learn about or do?

Marta: | like everything really.

Researcher: Ok. Thank you. Can you tell me about the languages that you speak? When
you speak in English, Spanish, or do you mix them?

Marta: English

Researcher: Ok. Do you mostly read in English, Spanish, or a mix of both?

Marta: English.
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Researcher: Do you mostly write in English, Spanish, or a mix?

Marta: Only English. | can’t write in Spanish.

Researcher: Thank you for your answers. Let’s talk a little about the chances you get to
be a writer in class. When are you given the opportunity to write?

Marta: Ummm, what

Researcher: Do you get a chance to write in class?

Marta: We write when we read sometimes like answering questions.

Researcher: How does your teacher help you when you write?

Marta: Sound it out?

Researcher: Ok, Marta, just a few more questions ok. Do you think you are an author?
Marta: No. I don’t know. I know an author writes the book. It’s on the front cover.
Researcher: What kind of things do you like to write about?

Marta: I don’t know.

Researcher: When do you write? Maybe at home? At school?

Marta: Sometimes at home and at school.

Researcher: How do you feel about writing?

Marta: It is okay.

Researcher: What do you do if you come to a word you do not know how to spell?
Marta: Sound it out

Researcher: How do you think the authors of books go about learning how to write?
Marta: I don’t know.

Researcher: Why do you think an author might write in more than one language?
Marta: Cuz he wants to?

Researcher: Ok. Thank you, Marta. We will begin to practice our writing soon!

Interview Transcript with Marta: Middle of Study
Date of Interview: December 15, 2022

Time of interview: 8:15am

Interviewer: Kathleen Watkins

Interviewee: Marta

Interview Questions

Researcher: Thank you for speaking with me today. We are six weeks into our study
about wordless picture books and you have been doing some great books. | would like to
ask you a little bit about your experience in our lessons so far.

Marta: Ok.

Researcher: What is your favorite subject to learn about and study?

Marta: Math

Researcher: What do you least enjoy learning about/doing?

Marta: Nothing. I like everything.

Researcher: Do you mostly speak in English, Spanish, or do you mix them together?
Marta: A mix of both.

Researcher: Do you mostly read in English, Spanish, or do you mix them together?
Marta: English

Researcher: Do you mostly write in English, Spanish, or do you mix them together?
Marta: English
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Researcher: If you mostly speak/read/write in English, what makes you decide to use this
language?

Marta: | speak in English for teachers and Spanish with my family

Researcher: When are you given the opportunity to write?

Marta: Sometimes in class | will write.

Researcher: How does your teacher help you when you are writing?

Marta: She helps a little sometimes. I write myself so I don’t need much help.
Researcher: Do you think you are an author? Why?

Marta: Yes, because | write books about the Bad Seed and other stuff.

Researcher: What kinds of topics do you like to write about?

Marta: The Bad Seed. Different places. | wrote about the pond a little ago.

Researcher: When do you write? In school? At home? Other places?

Marta: At school. | write at home sometimes.

Researcher: How do you feel when you are writing?

Marta: I like to write. | am getting better.

Researcher: What do you do if you come to a word you do not know how to spell?
Marta: | try my best to write it.

Researcher: How do you think the authors of books go about learning how to write?
Marta: They asked for help so they learned.

Researcher: Why might an author write in more than one language?

Marta: They know how to do both.

Researcher: What do you think about writing in English and Spanish?

Marta: It is good.

Researcher: How do you feel now that we have been practicing writing for a while?
Marta: | feel marvelous!

Researcher: What have you learned from our writing time together?

Marta: | have learned characters, settings, actions, and feelings.

Researcher: When we first spoke, you said you felt okay about writing, what may have
changed in your feelings about writing since we began?

Maria-1 really like writing.

Researcher: How do you think the writing practice we have done over the last several
weeks may help you in class?

Maria: I don’t know. The lessons are easy.

Researcher: What do you like or dislike about wordless picture books?

Marta: I like the pictures and details. There is nothing I don’t like about them. We get to
put words in them because they don’t have words.

Researcher: Why did you decide on your first two books about the Bad Seed?

Marta: | really like the Bad Seed and he is a character like Carl. | wanted to write about
him. I also gave the Bad Seed a name. Amir.

Researcher: What made you add Wally to your second Bad Seed book?

Marta: | really like the bad seed. | added Wally. I liked the watermelon so | thought |
would add him. Writing sentences because I like writing. What do you think you might
write next?

Researcher: What made you stop writing about the Bad Seed and pick a new character to
write about?

Marta: | wanted to write more books about something else.
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Researcher: What do you think you write next?

Marta: I don’t know but I want to write more on each page like I did with Wally and the
Bad Seed.

Researcher: OKk. I think that is it, Marta. Thank you. We will pick up our lessons after the
holiday break.

Interview Transcript with Marta: End of Study
Interview Date: February 15, 2023

Interview Time: 8am

Interviewer: Kathleen Watkins

Interviewee: Marta

Interview Questions
e Writing Culture in the Classroom
Researcher: Thank you for talking with me today. We are coming to the end of our time
together. Do you mind if | ask you some questions one more time?
Marta: Ok
Researcher: Would you like me to ask you the questions in English or Spanish?
Marta: English
Researcher: Ok. Let’s get started. When are you given the opportunity to write?
Marta: | practice with Ms. Amarilys. We are taking our test soon.
Researcher: Oh, what test is that?
Marta: I don’t know the name but it is where we show how we write.
Researcher: Oh, yeah. | think that is called the ACCESS test. Very good! How does your
teacher help you when you are writing?
Marta: She helps me to sound out the letters in the words. | am writing a lot now.
e Participants Descriptions of Themselves as Writers (B-Beginning Interview;
M-Middle Interview; E-End Interview)
Researcher: Now that you have written a lot of books, do you think you are an author?
Why?
Marta: Yes, | like writing and | think | am better.
Researcher: Great, what kinds of topics do you like to write about?
Marta: About my family. I like the Bad Seed too but | write about other stuff too.
Researcher: What kind of books have you written?
Marta: Ummm, going to the park with my family, about the office, the school.
Researcher: When do you write? In school? At home? Other places?
Marta: At school and home.
Researcher: How do you feel when you are writing?
Marta: | feel great. | am good at writing.
Researcher: What do you do if you come to a word you do not know how to spell?
Marta: | try to hear the sounds. | know a lot of words that I just write.
Researcher: How do you think the authors of books go about learning how to write?
Marta: They go to school to learn.
Researcher: Why might an author write in more than one language?
Marta: If they want to.
Researcher: What do you think about writing in English and Spanish?
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Marta: I write in English.
Researcher: What have you learned from our writing time together?
Marta: How to add words to pictures, how to write about characters, setting, actions, and
feelings. I like writing about my family too.
Researcher: What do you like or dislike about wordless picture books?
Marta: They are good. I like adding words to the pictures.

e Work Sample Specific Questions
Researcher: Ok, Marta. Let’s look at your books. What made you pick these items to
write about from your trip from the mall?
Marta: Those are the things | go and get at the mall with my family. | wanted an iPad but
I couldn’t get it.
Researcher: Ok, thank you, Marta. You are great! Thank you for writing with me for all
this time!
Marta: You’re welcome.

Interview Transcript with Anaese: Beginning of Study
Date of Interview: November 8, 2022

Time of interview: 9:20am

Interviewer: Kathleen Watkins

Interviewee: Anaese

Interview Questions

Researcher: Anaese, will you please tell me a little about your family? Who is in your
family?

Marta: My mom. My dad. My baby sister. And Amy goes to PreK. You know her?
Researcher: Yes, you both look just alike! What language do you speak with your family
at home?

Anaese: English.

Researcher: What language do you speak with your family when you are not at your
house?

Anaese: My mom says | only talk in English. I have to learn English.

Researcher: What makes you decide if you should speak in English or Spanish when you
are with your family?

Anaese: Only English cuz we have to talk in English to learn.

Researcher: Okie dokie. Let’s talk about your school a little bit. Do you like going to
school?

Anaese: Yes.

Researcher: What do you like about coming to school?

Anaese: My friends. PE. Art.

Researcher: Is there anything that you dislike about school?

Anaese: No.

Researcher: Do you feel like the adults in the building take care of you?

Anaese: Yes

Researcher: I know you are in Ms. Earl’s class. Let's talk about your second grade class a
bit. Do you like your teacher?

Anaese: | love Ms. Earl. She is so funny!
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Researcher: What do you think of the other students in your class?

Anaese: They are good. | like them.

Researcher: What is your favorite subject to learn about?

Anaese: Math

Researcher: Why

Anaese: Math is easy.

Researcher: What is your least favorite thing to learn about or do?

Anaese: Ummmmm, I don’t know. Everything is okay. Reading is kinda hard. My mom
makes me read at home to get better.

Researcher: Ok. Thank you. Can you tell me about the languages that you speak? When
you speak in English, Spanish, or do you mix them?

Anaese: English

Researcher: Ok. Do you mostly read in English, Spanish, or a mix of both?

Anaese: English.

Researcher: Do you mostly write in English, Spanish, or a mix?

Anaese: Only English. I only do English. No Spanish.

Researcher: Thank you for your answers. Let’s talk a little about the chances you get to
be a writer in class. When are you given the opportunity to write?

Anaese: [ don’t know really.

Researcher: How does your teacher help you when you write?

Anaese: Mmmmm, not really I don’t know.

Researcher: Okie dokie. Let’s talk a little about something else. Do you think you are an
author?

Anaese: No. They write things like books. I don’t write books.

Researcher: When do you write? Maybe not books but you might write about something.
Maybe at home? At school?

Anaese: At home in my homework.

Researcher: How do you feel about writing?

Anaese: | like it.

Researcher: What do you do if you come to a word you do not know how to spell?
Anaese: Ask the teacher?

Researcher: How do you think the authors of books go about learning how to write?
Anaese: Write books.

Researcher: Why do you think an author might write in more than one language?
Anaese: [ don’t know.

Researcher: Ok. Thank you, Anaese. | will come get you for our first lesson soon.

Interview Transcript with Anaese: Middle of Study
Date of Interview: December 15, 2022
Time of interview: 8:30am

Interviewer:; Kathleen Watkins

Interviewee: Anaese

Interview Questions
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Researcher: Thank you for speaking with me, Anaese. Can | ask you a few questions now
that we are halfway through our lessons?

Anaese: Yes.

Researcher: What is your favorite subject to learn about and study?

Anaese: Math

Researcher: What do you least enjoy learning about/doing?

Anaese: Science

Researcher: Do you mostly speak in English, Spanish, or do you mix them together?
Anaese: English.

Researcher: Do you mostly read in English, Spanish, or do you mix them together?
Anaese: A little in Spanish, but most of the time English.

Researcher: Do you mostly write in English, Spanish, or do you mix them together?
Anaese: English

Researcher: If you mostly speak/read/write in English, what makes you decide to use this
language?

Anaese: My dad and mom tell me I have to do it in English. If | talk in Spanish, my mom
is gonna be mad.

Researcher: When are you given the opportunity to write?

Anaese: When | do my work.

Researcher: How does your teacher help you when you are writing?

Anaese: Ms. Earl help me because I don’t know how to spell

Researcher: Do you think you are an author? Why?

Anaese: Yes, | am an author cuz | write books.

Researcher: What kinds of topics do you like to write about?

Anaese: | write about unicorns, Harry Potter, and the hotel.

Researcher: What kind of books have you written? M/E

Anaese: Unicorns, Harry Potter, and the hotel.

Researcher: When do you write? In school? At home? Other places?

Anaese: At school.

Researcher: How do you feel when you are writing?

Anaese: | feel excited!

Researcher: What do you do if you come to a word you do not know how to spell?
Anaese: | would ask for help to sound the words out.

Researcher: How do you think the authors of books go about learning how to write?
Anaese: They learned how to write because somebody helped them.

Researcher: Why might an author write in more than one language?

Anaese: Because they want to put both in the book.

Researcher: What do you think about writing in English and Spanish?

Anaese: | only write in English.

Researcher: How do you feel now that we have been practicing writing for a while?
Anaese: | feel happy.

Researcher: What have you learned from our writing time together?

Anaese: | have learned words and we have lessons about books.

Researcher: When we first spoke, you said you felt good about writing, what may have
changed in your feelings about writing since we began?

Anaese: | am excited now.
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Researcher: How do you think the writing practice we have done over the last several
weeks may help you in class?

Anaese: It is good. | want to write more.

Researcher: What do you like or dislike about wordless picture books?

Anaese: | like the castles and the boat in the sky. The books with no words are good. We
write the words.

Researcher: Why did you decide to write about Pretty the unicorn and Harry Potter in
your book?

Anaese: | like to write about things I like a lot. | have a lot of Harry Potters in my room.
Researcher: What made you add Hermione on this page?

Anaese: Hermione is Harry Potter’s friend. I wanted to put him in the story. He play
tricks on people too.

Researcher: What about your book about the hotel? What made you add more than one
sentence on each page?

Anaese: | want to get better at writing like my mom told me.

Researcher: What made you finish your hotel book and move on to another book?
Anaese: | want to keep writing about a hotel but in a different book. I am going to write
about Wednesday Adamms next.

Interview Transcript with Anaese: End of Study

Interview Date: February 15, 2023
Interview Time: 8:30am
Interviewer: Kathleen Watkins
Interviewee: Anaese

Interview Questions
e Writing Culture in the Classroom
Researcher: Thanks for talking to me today, Anaese. Do you mind if I ask you a few
questions?
Anaese: nods head.
Researcher: Would you like me to ask you the questions in English or Spanish?
Anaese: English
Researcher: Ok. When are you given the opportunity to write?
Anaese: | write with you. Are we writing today?
Researcher: Not today, mi amor. We are actually finished with our writing lessons but
you can still write if you want.
Anaese: Ahhhh
Researcher: I know. I'm sad too. Question for you...How does your teacher help you
when you are writing?
Anaese: | don’t need her help that much. I write good now.

e Participants Descriptions of Themselves as Writers (B-Beginning Interview;
M-Middle Interview; E-End Interview)
Researcher: That’s so good. Do you think you are an author? Why?
Anaese: Yes, | write a lot of books!
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Researcher: Which has been your favorite book you wrote?
Anaese: About the hotel.
Researcher: Why is that?
Anaese: | love hotels. They fun and you go swimming.
Researcher: When do you get a chance to write? In school? At home? Somewhere else?
Anaese: At school. | do at home.
Researcher: How do you feel when you are writing?
Anaese: | love it. | wish we were writing today.
Researcher: What do you do if you come to a word you do not know how to spell?
Anaese: | do my best to write it or ask a teacher or my mom.
Researcher: How do you think the authors of books go about learning how to write?
Anaese: They write a lot. They practice.
Researcher: Why might an author write in more than one language?
Anaese: Cuz they like it.
Researcher: What do you think about writing in English and Spanish?
Anaese: My mom and dad say English.
Researcher: What have you learned from our writing time together?
Anaese: How to write.
Researcher: What do you like or dislike about wordless picture books?
Marta: I like the pictures. Carl is really funny. (points to Carl, the stuffed animal, on the
shelf)
e \Work Sample Specific Questions
Researcher: Yes, he is so cute and funny. What made you pick to write about your family
trip to Mexico?
Marta: | want to go to Mexico. | have fun. | see my brother.
Researcher: Alrighty, Anaese. Thank you for talking with me today!

Interview Transcript with Cruz: Beginning of Study

Date of Interview: November 8, 2022
Time of interview: 9:45am
Interviewer: Kathleen Watkins
Interviewee: Cruz

Interview Questions

Researcher: Cruz, thank you for speaking with me. Do you want to answer questions in
English or Spanish today?

Cruz: Spanish

Researcher: Ok. Muy bien. Vamos a empezar. Hablame de tu familia. ¢ Quién esta en tu
familia?

Cruz: Mi mami. Mi hermana. Mi tia y tio.

Researcher: ¢Qué idioma hablas con tu familia en casa?

Cruz: Espanol

Researcher: ¢Qué idioma hablas con tu familia cuando no estas en casa o en la escuela...
en la comunidad?

Cruz: En la casa, Espanol. En la escuela. English.



Researcher: ¢Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu
familia?

Cruz: Mi mama habla Espanol y un poquito Ingles. Yo hablo Espafiol con mi familia
porque hablan espafiol.

Researcher: Muy bien. Hablame de tu escuela. ¢ Te gusta ir a esta escuela?

Cruz: A veces si.

Researcher: ¢;Qué te gusta de la escuela?

Cruz: Mis amigos.

Researcher: ¢Qué es lo que no te gusta de la escuela?

Cruz: Reading

Researcher: ¢Siente que los adultos en el edificio se preocupan por usted?

Cruz: Si.

Researcher: Muy bien. Hablame de tu clase de segundo grado. ¢Qué piensas de tu
maestra?

Cruz: Bien. I like Ms. Oliver.

Researcher: ;Qué piensas de los otros estudiantes de tu clase?

Cruz: Good. Me gustan mis amigos.

Researcher: ¢Cual es tu materia favorita para aprender y estudiar?

Cruz: Matematicas.

Researcher: ;Qué es lo que menos disfrutas aprender/hacer?

Cruz: Mmmmm, la lectura.
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Researcher: ¢Cuando estés en la escuela, hablas principalmente en inglés, espafiol o los

mezclas?

Cruz: Una mezcla. Con mis amigos, yo hablo espafiol. Con las maestras y los otros,
inglés.

Researcher: ¢ Lees principalmente en inglés, espafiol o los mezclas?

Cruz: Ingles.

Researcher: ¢Escribes principalmente en inglés, espafiol o los mezclas?

Cruz: Ingles. No puedo en espafiol.

Researcher: Muy bien. Vamos a hablar sobre la cultura en el aula. ;Cuéndo te dan la
oportunidad de escribir?

Cruz: No se.

Researcher: ;Cémo te ayuda tu profesora cuando estas escribiendo?

Cruz: No se.

Researcher: Ok. Muy bien. ;Crees que eres un autor? Y ¢Por qué?

Cruz: No.

Researcher: Por que?

Cruz. No se.

Researcher: ¢ Cuando escribes? ¢En el colegio? ¢En casa? ;Otros lugares?

Cruz: En la escuela.

Researcher: ;Como te sientes cuando estas escribiendo?

Cruz: No se.

Researcher: ;Qué haces si te encuentras con una palabra que no sabes como se escribe?

Cruz: No escribe la palabra.
Researcher: ;Cémo crees que los autores de libros aprenden a escribir?
Cruz: No se.



Researcher: ¢Por qué un autor puede escribir en méas de un idioma?
Cruz: Porque él quiere.

Researcher: ¢ Qué piensas acerca de escribir en inglés y espafiol?
Cruz: No se.

Interview Transcript with Cruz: Middle of Study
Date of Interview: December 15, 2022

Time of interview: 1pm

Interviewer: Kathleen Watkins

Interviewee: Cruz

Interview Questions

Researcher: Hi, Cruz. Thanks for stopping by. | have a few questions for you. Do you

mind if | ask you some questions?
Cruz: Ok.

Researcher: Great! Would you like me to ask you the questions in English or Spanish

today?

Cruz: English

Researcher: Okie dokie.

Researcher: When are you given the opportunity to write?

Cruz: In class. Ms. Oliver makes us write.

Researcher: How does your teacher help you when you are writing?

Cruz: I don’t ask for help but she tells us if we need to fix something.

Researcher: Do you think you are an author? Why?

Cruz: Yes, | write books. It is fun to write about books.

Researcher: What kinds of topics do you like to write about?

Cruz: Cartoon characters and superheroes

Researcher: What kind of books have you written?

Cruz: About minions

Researcher: When do you write? In school? At home? Other places?

Cruz: At school.

Researcher: How do you feel when you are writing?

Cruz: | feel good. You told me not to be in a hurry.

Researcher: What do you do if you come to a word you do not know how to spell?
Cruz: | just do my best or think of another word.

Researcher: How do you think the authors of books go about learning how to write?
Cruz: They practice writing.

Researcher: Why might an author write in more than one language?

Cruz: Cuz they can.

Researcher: What do you think about writing in English and Spanish?

Cruz: It is okay. | sometimes write in Spanish.

Researcher: How do you feel now that we have been practicing writing for a while?
Cruz: | am better.

Researcher: What have you learned from our writing time together?

Cruz: To write more words on my page.

143
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Researcher: When we first spoke, you couldn’t really describe how you felt about
writing, what may have changed in your feelings about writing since we began?
Cruz: | feel better.

Researcher: How do you think the writing practice we have done over the last several
weeks may help you in class?

Cruz: I don’t know.

Researcher: What do you like or dislike about wordless picture books?

Cruz: Adding words is kinda fun I think.

Researcher: Why did you decide to put the minions in a factory in your book?
Cruz: | watch the movie and that is where they are. | like that movie.

Researcher: What made you decide to write /fuerte/ on this page versus the English
word?

Cruz: | thought it would be fun.

What made you abandon this book and move on to another book?

Cruz: I was done with that one so | wrote another one.

Interview Transcript with Cruz: End of Study

Interview Date: February 15, 2023
Interview Time: 8:45am
Interviewer: Kathleen Watkins
Interviewee: Cruz

Interview Questions
Researcher: Hey, Cruz. Do you mind if | ask you some questions real quick?
Cruz: Ok.
Researcher: Great, would you like me to ask the questions in English or Spanish
Cruz: Mmmm, Spanish.
e La Cultura de Escribiendo
Researcher: Muy bien. Pregunta una: ¢ Cuando te dan la oportunidad de escribir?
Cruz: En clase con Ms. Oliver.
Researcher: Ok. Muy bien. ;Como te ayuda la maestra cuando estas escribiendo?
Cruz: Piensas sobre la palabra entonces escribe la palabra.
e Percepciones de los estudiantes sobre si mismos como escritores (B-
Entrevista inicial; M-Entrevista intermedia; E-Entrevista final)
Researcher: Ok. ;Crees que eres un autor?
Cruz: Si
Researcher: ¢Por qué crees que eres un autor?
Cruz: Yo escribo libros.
Researcher: ¢Cuando escribes? En el colegio? La casa? Otros lugares?
Cruz: En la escuela
Researcher: ¢Qué sientes cuando estas escribiendo?
Cruz: Ah, bien, Es facil.
Researcher: ¢Coémo crees que los autores de libros aprenden a escribir?
Cruz: Practica con los libros.
Researcher: ¢Por qué un autor podria escribir en mas de un idioma?



145

Cruz: Porque el autor quiere incluir los dos.

Researcher: ¢Qué opinion tienes acerca de escribir en inglés y espafiol?

Cruz: Esta bien.

Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?

Cruz: Bien. Me gusta escribir.

Researcher: ¢Qué has aprendido de nuestro tiempo de escritura juntos?

Cruz: Escribir libros.

Researcher: Cuando hablamos por primera vez, dijiste no sé acerca de escribir, ¢qué
puede haber cambiado en tus sentimientos acerca de escribir desde que comenzamos?
Cruz: Bien. Me gusta escribir.

Researcher: ;Como crees que la préctica de escritura que hemos hecho durante las
Gltimas semanas puede ayudarte en clase?

Cruz: Con escribir. Estamos practicando.

Interview Transcript with Wiliam: Beginning of Study

Date of Interview: November 8, 2022
Time of interview: 10:15am
Interviewer: Kathleen Watkins
Interviewee: Wiliam

Interview Questions

Researcher: Wiliam, thank you for speaking with me. Do you want to answer questions in
English o Espanol today?

Wiliam: Espanol

Researcher: Ok. Muy bien. Vamos a empezar. Hablame de tu familia. ;Quién esté en tu
familia?

Wiliam: Tengo mama4, papa, hermano, abuelo...mmmm, abuela.

Researcher: ;Qué idioma hablas con tu familia en casa?

Wiliam: Espanol

Researcher: ¢Qué idioma hablas con tu familia cuando no estas en casa o en la escuela...
en la comunidad?

Wiliam: Espanol.

Researcher: ;Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu
familia?

Wiliam: Solo espafiol. Mi mama y hermano hablan espafiol.

Researcher: Hablame de tu escuela. ¢ Te gusta ir a esta escuela?

Wiliam: Si

Researcher: ;Qué te gusta de la escuela?

Wiliam: Aprender.

Researcher: ;Qué es lo que no te gusta de la escuela? Lectura? Ciencias? Math?
Escribiendo?

Wiliam: Lectura y escribiendo

Researcher: ¢Siente que los adultos en el edificio se preocupan por usted?

Wiliam: Si.

Researcher: Hablame de tu clase de segundo grado. ¢Qué piensas de tu maestra?
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Wiliam: Ms. Bes esta bien.

Researcher: ¢Qué piensas de los otros estudiantes de tu clase?

Wiliam: Bien.

Researcher: ¢ Cual es tu materia favorita para aprender y estudiar?
Wiliam: Math. Me gusta math.

Researcher: ¢Qué es lo que menos disfrutas aprender/hacer?

Wiliam: Nada.

Researcher: ¢Cuando estés en la escuela, hablas principalmente en inglés, espariol o los
mezclas?

Wiliam: Una mezcla.

Researcher: ¢ Lees principalmente en inglés, espafiol o los mezclas?
Wiliam: Ingles.

Researcher: ¢Escribes principalmente en inglés, espafiol o los mezclas?
Wiliam: Ingles

Researcher: Vamos a hablar sobre la cultura en el aula. ¢ Cuando te dan la oportunidad de
escribir?

Wiliam: ¢Con el papel?

Researcher: ;Como te ayuda tu profesora cuando estas escribiendo?
Wiliam: Mis amigos ayudenme.

Researcher: Ok. ¢Crees que eres un autor? Y ¢Por qué?

Wiliam: Un autor?

Researcher: Una persona que escribe libros.

Wiliam. Oo. No.

Researcher: ¢ Cuando escribes? ¢En el colegio? ¢ En casa? ;Otros lugares?
Wiliam: En el colegio.

Researcher: ;Como te sientes cuando estas escribiendo?

Wiliam: No puedo. Necesito ayuda.

Researcher: ¢ Qué haces si te encuentras con una palabra que no sabes cémo se escribe?
Wiliam: No se.

Researcher: ;Como crees que los autores de libros aprenden a escribir?
Wiliam: Mmmmm, practica?

Researcher: ¢Por qué un autor puede escribir en mas de un idioma?
Wiliam: No se.

Researcher: ;Qué piensas acerca de escribir en inglés y espafiol?

Wiliam: Porque la persona quiere escribir en los dos.

Interview Transcript with Wiliam: Middle of Study
Date of Interview: December 15, 2022

Time of interview: 10am

Interviewer: Kathleen Watkins

Interviewee: Wiliam

Interview Questions
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Researcher: Hi, William. Thanks for meeting me. | promise we will get you back before
lunch. I have a few questions for you. Would you like to speak in English or Spanish
today?

William: Spanish

Researcher: Muy bien. ¢ Cual es tu materia favorita para aprender y estudiar?
Wiliam: Math

Researcher: ¢Qué es lo que menos disfrutas aprendiendo/haciendo?

Wiliam: La lectura

Researcher: Hablas principalmente en inglés, espariol, o0 mezclas ambos?

Wiliam: una mezcla

Researcher: Lees principalmente en inglés, espariol, o0 mezclas ambos?

Wiliam: Ingles.

Escribes principalmente en inglés, espafiol o mezclas ambos?

Wiliam: Ingles.

Researcher: Si hablas/lees/escribes en una mezcla, ¢qué es lo que te hace decidir este
idioma?

Wilian: Yo hablo una mezcla con mi amigos y familia. Yo hablo con mis maestras en
ingles.

Researcher: ¢Cuando te dan la oportunidad de escribir?

Wiliam: A veces en la clase y contigo con los libros.

Researcher: ;Cémo te ayuda la maestra(o) cuando estas escribiendo?

Wiliam: Ella ayuda una poquita.

Researcher: ¢Crees que eres un autor? ;Por qué?

William: Si, porque yo dibujo pictures.

Researcher: ¢Sobre qué tipo de temas te gusta escribir?

Wiliam: Me gusta escribir sobre un perrito porque yo quiero un perrito.

Researcher: ¢Qué tipo de libros has escrito?

Wiliam: Yo escribo un perrito, Spiderman, and el parque.

Researcher: ¢ Cuando escribes? ¢En el colegio? La casa? Otros lugares?

William: En el colegio.

Researcher: ¢ Qué sientes cuando estas escribiendo?

William: Me gusta escribir.

Researcher: ¢ Qué harias si te encuentras con una palabra que no sabes como se escribe?
Wiliam: Yo pregunto la maestra

Researcher: Cémo crees que los autores de libros aprenden a escribir?

Wiliam: Le piden ayuda.

Researcher: ¢Por qué un autor podria escribir en mas de un idioma?

William: Si no saben mucho inglés, escribirian en espariol.

Researcher: ;Cémo te sientes ahora que hemos estado practicando la escritura por un
tiempo?

Wiliam: Bien

Researcher:¢Qué has aprendido de nuestro tiempo de escritura juntos?

Wiliam: Aprendi que el perro esta corriendo, el hombre arafia esta salvando vidas, esta
lloviendo en el parque.
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Researcher: Cuando hablamos por primera vez, dijiste que te sentias malo acerca de
escribir, ¢qué puede haber cambiado en tus sentimientos acerca de escribir desde que
comenzamos?

Wiliam: Me siento mejor ahora y mas seguro ahora.

Researcher: ;Como crees que la practica de escritura que hemos hecho durante las
ultimas semanas puede ayudarte en clase?

Wiliam: Si, me ha ayudado a aprender a escribir mejor.

Researcher: ¢ Qué te gusta o no te gusta de los libros ilustrados sin palabras?
William: Me gusta el castillo. Podemos agregarle palabras.

Researcher: ¢Por qué decidiste que Police Dog is corriendo en tu libro?

Wilian-Yo escribo en los dos!

Researcher: ;Qué te hizo la casa en esta pagina?

William: Me gusta escribir sobre perritos y superhéroes. Me encanta el parque.
Researcher: ¢ Qué crees que podrias escribir mas adelante o después?

William: The Outside. Yo quiero escribir sobre una casa porque yo Vivo en una casa.
Researcher: Okay. Gracias. William. Es todo.

Interview Transcript with Wiliam: End of Study

Date of Interview: February 15, 2023

Time of interview: 11am
Interviewer: Kathleen Watkins
Interviewee: Wiliam

Interview Questions
Researcher: Hey, Wiliam. Can we talk for a minute? I have some questions for you.
Wilian nods. Great! First, do you want me to read the questions in English or Espanol?
Wiliam: Espanol
Researcher: Muy bien. ¢ Cuando te dan la oportunidad de escribir?
William: Con Ms. Bess. Necesitamos mucha practica.
Researcher: ;Cémo te ayuda la maestra(o) cuando estas escribiendo?
Wiliam: Ummmm, ella ayuda con las letras.
e Percepciones de los estudiantes sobre si mismos como escritores (B-
Entrevista inicial; M-Entrevista intermedia; E-Entrevista final)
Researcher: ¢Crees que eres un autor? Y ¢Por qué?
William: Si, tengo libros. Estoy escribiendo.
Researcher: Qué bueno. ;Sobre qué tipo de temas te gusta escribir?
Wiliam: Mmmm, Me gusta. Me gusta escribir en la escuela, mi familia.
Researcher: ¢ Qué sientes cuando estas escribiendo?
Wiliam: Si pero es dificil.
Researcher: Oh, si. (Qué harias si te encuentras con una palabra que no sabes como se
escribe?
Wiliam: sound it out
Researcher: Ah, Si. Muy bien. ;Como crees que los autores de libros aprenden a escribir?
William: Practica. Practica.
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Researcher: Si, todos los dias. Practica. Practica. Muy bien. ;Por qué un autor podria
escribir en mas de un idioma?
William: No se
Researcher: ¢Qué opinion tienes acerca de escribir en inglés y espafiol?
Wiliam: Esta bien.
Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?
Wiliam: Me gustan libros.
Researcher: ;Qué has aprendido de nuestro tiempo de escritura juntos?
Wiliam: Escribir palabras y dibujos
e Preguntas especificas sobre muestra del trabajo
Researcher: ¢Por qué decidiste escribir sobre outside en tu libro?
William: Mmm, me gusta el parque.

Interview Transcript with Norman: Beginning of Study

Date of Interview: November 8, 2022
Time of interview: 10:30am
Interviewer: Kathleen Watkins
Interviewee: Norman

Interview Questions

Researcher: Norman, thank you for speaking with me. Do you want to answer questions
in English o Espanol today?

Norman: Espanol

Researcher: Ok. Muy bien. Vamos a empezar. Hablame de tu familia. ;Quién esté en tu
familia?

Norman: Tengo una mama, papa, hermano, Anderson, y un hermano pero él es un bebe.
Researcher: Me encanta Anderson. ¢Estéa bien? El esta4 con Ms. Gillie en Magic City
Acceptance Academy?

Norman: Si.

Researcher: Muy bien. ;Qué idioma hablas con tu familia en casa?

Norman: Espanol

Researcher: ;Qué idioma hablas con tu familia cuando no estas en casa o en la escuela...
en la comunidad?

Norman: Espanol.

Researcher: ¢Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu
familia?

Norman: Yo hablo espafiol. Yo hablo un poquito de inglés. Es muy dificil.

Researcher: Hablame de tu escuela. ¢ Te gusta ir a esta escuela?

Norman: Si

Researcher: ¢Qué te gusta de la escuela?

Norman: PE. Lunch. Ciencias.

Researcher: ¢Qué es lo que no te gusta de la escuela? Lectura? Ciencias? Math?
Escribiendo?

Norman: Escribiendo. No puedo.
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Researcher: ¢Siente que los adultos en el edificio se preocupan por usted?
Norman: Si.

Researcher: Hablame de tu clase de segundo grado. ¢Qué piensas de tu maestra?
Norman: Me gusta. Ella ayudarme.

Researcher: ¢ Qué piensas de los otros estudiantes de tu clase?

Norman: Good (thumbs up)

Researcher: ¢Cudl es tu materia favorita para aprender y estudiar?

Norman: Matematicas.

Researcher: ¢Qué es lo que menos disfrutas aprender/hacer?

Norman: La lectura es muy dificil.

Researcher: ¢Cuando estas en la escuela, hablas principalmente en inglés, espafiol o los
mezclas?

Norman: Una mezcla pero mas espafiol.

Researcher: ¢ Lees principalmente en inglés, espafiol o los mezclas?

Norman: Ingles.

Researcher: ¢Escribes principalmente en inglés, espafiol o los mezclas?
Norman: Ingles

Researcher: Vamos a hablar sobre la cultura en el aula. ;Cuando te dan la oportunidad de
escribir?

Norman: No se.

Researcher: ;Cémo te ayuda tu profesora cuando estas escribiendo?

Norman: Ella puede ayudar con las letras.

Researcher: Ok. ¢Crees que eres un autor? Y ¢;Por qué?

Norman: No se. Que es un autor.

Researcher: Una persona que escribe libros.

Norman. OOO. NO (Giggles) No puedo!

Researcher: ¢ Cuando escribes? ¢En el colegio? ¢En casa? ¢Otros lugares?
Norman: En el colegio.

Researcher: ;Como te sientes cuando estas escribiendo?

Norman: Es muy dificil.

Researcher: ¢Qué haces si te encuentras con una palabra que no sabes como se escribe?
Norman: No se.

Researcher: ¢ Cémo crees que los autores de libros aprenden a escribir?

Norman: No se. Escribe el libro.

Researcher: ¢Por qué un autor puede escribir en méas de un idioma?

Norman: No se.

Researcher: ¢ Qué piensas acerca de escribir en inglés y espafiol?

Norman: Porque €l puede.

Interview Transcript with Norman: Middle of Study

Date of Interview: December 15, 2022
Time of interview: 1:20pm
Interviewer: Kathleen Watkins
Interviewee: Norman



Interview Questions

Researcher: Good Afternoon, Norman. How are you?

Norman: Good.

Researcher: Excelente. | have a few questions for you. Would you like me to ask the
questions in English or Espanol?

Dario: Espanol.

Researcher: Muy bien. ¢ Cual es tu materia favorita para aprender y estudiar?
Norman: Math

Researcher: ¢Qué es lo que menos disfrutas aprendiendo/haciendo?
Norman: Leer libros. Es muy dificil.

Researcher: Hablas principalmente en inglés, espafiol, o0 mezclas ambos?
Norman: Espanol

Researcher: Lees principalmente en inglés, espafiol, o0 mezclas ambos?
Norman: Ingles.

Researcher: Escribes principalmente en inglés, espafiol o mezclas ambos?
Norman: Espanol.

Researcher: Si hablas/lees/escribes en espafiol con escribiendo ¢qué es lo que te hace
decidir este idioma?

Norman: Estoy aprendiendo inglés. El espafiol es mas facil.

Researcher: ;Cuando te dan la oportunidad de escribir?

Norman: En las actividades en la mesa con Mrs. Oliver.

Researcher: ;Como te ayuda la maestra(o) cuando estas escribiendo?
Norman: Me siento con mi maestra en su mesa.

Researcher: ¢Crees que eres un autor? ;Por qué?

Norman: Si, yo escribo libros.

Researcher: ¢Sobre qué tipo de temas te gusta escribir?

Norman: Batman and minions.

Researcher: ¢ Cuando escribes? ¢En el colegio? La casa? Otros lugares?
Norman: En el colegio contigo.

Researcher: ;Qué sientes cuando estas escribiendo?

Norman: Es muy dificil.
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Researcher: ¢ Qué harias si te encuentras con una palabra que no sabes cdmo se escribe?

Norman: Mi maestra me ayuda.

Researcher: ;Como crees que los autores de libros aprenden a escribir?
Norman: Con una maestra

Researcher: ¢Por qué un autor podria escribir en méas de un idioma?
Norman: Porque...no sé.

Researcher: ¢Qué opinion tienes acerca de escribir en inglés y espafiol?
Norman: Bien.

Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?

Norman: Ok. Yo pienso que si.

Researcher: ;Qué has aprendido de nuestro tiempo de escritura juntos?
Norman: A escribir y dibujar.
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Researcher: Cuando hablamos por primera vez, dijiste que te sentias nervioso acerca de
escribir, ¢qué puede haber cambiado en tus sentimientos acerca de escribir desde que
comenzamos?

Norman: Esta bien. Me gustan los libros.

Researcher: ;Como crees que la practica de escritura que hemos hecho durante las
ultimas semanas puede ayudarte en clase?

Norman: jYo sé las letras!

Researcher: ¢ Qué te gusta o no te gusta de los libros ilustrados sin palabras?
Norman: Me gustan los libros.

Researcher: ¢Por qué decidiste escribir sobre Batman en tu libro?

Norman: Me gusta Batman y los otros superhéroes.

Researcher: ¢Qué te hizo escribir que el minion esta feliz en esta pagina?

Norman: Esta feliz con su trabajo. (Happily giggles)

Researcher: ¢ Qué crees que podrias escribir mas adelante o después?

Norman: Dinosaurios.

Researcher: Ok, Norman. Es todo. Gracias.

Interview Transcript with Dario: Beginning of Study

Date of Interview: November 8, 2022
Time of interview: 10:45am
Interviewer: Kathleen Watkins
Interviewee: Dario

Interview Questions

Researcher: Dario, thank you for speaking with me. Do you want to answer questions in
English o Espanol today?

Dario: Espanol

Researcher: Ok. Muy bien. Vamos a empezar. Hablame de tu familia. ¢ Quién esta en tu
familia?

Dario: Mi papa, mama4, y hermano.

Researcher: ;Qué idioma hablas con tu familia en casa?

Dario: Espanol

Researcher: ;Qué idioma hablas con tu familia cuando no estas en casa o en la escuela...
en la comunidad?

Dario: Espanol.

Researcher: ¢Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu
familia?

Dario: Yo hablo espafiol.

Researcher: Hablame de tu escuela. ¢ Te gusta ir a esta escuela?

Dario: A veces.

Researcher: ¢Qué te gusta de la escuela?

Dario. Ummmm. Si.

Researcher: ¢Qué es lo que no te gusta de la escuela? Lectura? Ciencias? Math?
Escribiendo?

Dario: No se.
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Researcher: ¢Siente que los adultos en el edificio se preocupan por usted?
Dario: No response. Shrugs shoulders.

Researcher: Hablame de tu clase de segundo grado. ¢Qué piensas de tu maestra?
Dario: Me gusta.

Researcher: ¢Qué piensas de los otros estudiantes de tu clase?

Dario: Bien

Researcher: ¢Cudl es tu materia favorita para aprender y estudiar?

Dario: No se.

Researcher: ¢Qué es lo que menos disfrutas aprender/hacer?

Dario: No se.

Researcher: ¢Cuando estas en la escuela, hablas principalmente en inglés, espafiol o los
mezclas?

Dario: Espafiol

Researcher: ¢ Lees principalmente en inglés, espafiol o los mezclas?

Dario: Ingles

Researcher: ¢Escribes principalmente en inglés, espafiol o los mezclas?

Dario: No se.

Researcher: Vamos a hablar sobre la cultura en el aula. ;Cuando te dan la oportunidad de
escribir?

Dario: No.

Researcher: ;Cémo te ayuda tu profesora cuando estas escribiendo?

Dario: No se.

Researcher: Ok. ¢Crees que eres un autor? Y ¢;Por qué?

Dario: No verbal response. Shrugs shoulders.

Researcher: ¢Cuando escribes? ¢En el colegio? ¢En casa? ¢Otros lugares?
Dario: En el colegio.

Researcher: ;Como te sientes cuando estas escribiendo?

Dario: No verbal response.

Researcher: ¢Qué haces si te encuentras con una palabra que no sabes como se escribe?
Dario: No se.

Researcher: Cémo crees que los autores de libros aprenden a escribir?

Dario: No se

Researcher: ¢Por qué un autor puede escribir en méas de un idioma?

Dario: No se.

Researcher: ¢ Qué piensas acerca de escribir en inglés y espafiol?

Dario: Ne se.

Researcher: Gracias, Dario, por su participacion.

Interview Transcript with Dario: Middle of Study
Date of Interview: December 15, 2022

Time of interview: 12:30pm

Interviewer: Kathleen Watkins

Interviewee: Dario

Interview Questions
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Researcher: Good Afternoon, Dario. I have a few questions for you. Would you like to
ask you the questions in Spanish or English today?

Dario: Spanish

Researcher: Muy bien. ;Cual es tu materia favorita para aprender y estudiar?

Dario: Math

Researcher: ¢Qué es lo que menos disfrutas aprendiendo/haciendo?

Dario: Lectura

Researcher: Hablas principalmente en inglés, espafiol, o mezclas ambos?

Dario: Ah, una mezcla.

Researcher: Lees principalmente en inglés, espafiol, o0 mezclas ambos?

Dario: Una mezcla

Researcher: Escribes principalmente en inglés, espafiol o mezclas ambos?

Dario: Espanol.

Researcher: Si hablas/lees/escribes en una mezcla y espariol con escribiendo ¢que es lo
que te hace decidir este idioma?

Dario: No se.

Researcher: ¢Cuando te dan la oportunidad de escribir?

Dario: En arte.

Researcher: Oh. Ok. Muy bien. ;Coémo te ayuda la maestra(o) cuando estas escribiendo?
Dario: Sound it out.

Researcher: ¢Crees que eres un autor? ¢Por qué?

Dario: Yo pienso que si, yo escribo libros?

Researcher: ¢Sobre qué tipo de temas te gusta escribir?

Dario: Black Panther!

Researcher: ¢Qué tipo de libros has escrito?

Dario: Black Panther, un perrito.

Researcher: ¢Cuando escribes? En el colegio? La casa? Otros lugares?

Dario: En la clase con Ms. Wall

Researcher: ¢Qué sientes cuando estas escribiendo?

Dario: Me gusta escribir.

Researcher: ¢;Qué harias si te encuentras con una palabra que no sabes como se escribe?
Dario: Pedir ayuda.

Researcher: ¢ Cémo crees que los autores de libros aprenden a escribir?

Dario: Ellos aprendieron a leer.

Researcher: ¢Por qué un autor podria escribir en mas de un idioma?

Dario: Porque quieren escribir un libro.

Researcher: ;Qué opinidn tienes acerca de escribir en inglés y espafiol?

Dario: Esta bien.

Researcher: ;Cémo te sientes ahora que hemos estado practicando la escritura por un
tiempo?

Dario: Mejor.

Researcher: ¢Qué has aprendido de nuestro tiempo de escritura juntos?

Dario: A escribir.

Researcher: Cuando hablamos por primera vez, dijiste que te sentias malo acerca de
escribir, ¢qué puede haber cambiado en tus sentimientos acerca de escribir desde que
comenzamos?
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Dario: Bien.

Researcher: ;Como crees que la préctica de escritura que hemos hecho durante las
Gltimas semanas puede ayudarte en clase?

Dario: No se.

Researcher: ¢Qué te gusta o no te gusta de los libros ilustrados sin palabras?
Dario: Bien.

Researcher: ¢Por qué decidiste escribir sobre una casa en tu libro?

Dario: Yo sé sobre mi casa.

Researcher: ¢Qué te hizo escribir las palabras de Wiliam en esta pagina?

Dario: No sabia qué hacer.

Researcher: ¢Qué crees que podrias escribir mas adelante o después?

Dario: La escuela. Es divertida.

Researcher: ¢Qué hizo que dejaras de leer este libro y pasar a otro libro? Referring to
Black Panther book.

Dario: Queria escribir sobre mi casa.

Researcher: Ok, Dario. Es todo. Gracias. Puedes regresar al salon de Ms. Wall.

Interview Transcript with Dario: End of Study

Interview Date: February 16, 2023
Interview Time: 8am

Interviewer: Kathleen Watkins
Interviewee: Dario

Interview Questions
Researcher: Hi, William. Can | ask you a few questions?
Dario: Si
Researcher: Great, quieres hablar en inglés o espafiol?
Dario: Espanol
e La Cultura de Escribiendo
Researcher: Muy bien. Vamos a empezar;Cuando te dan la oportunidad de escribir?
Dario: Escribo contigo. Escribimos libros.
Researcher: Muy bien. ;Como te ayuda la maestra cuando estas escribiendo?
Dario: Piensa sobre la palabra entonces, escribir la palabra y los sonidos.
e Percepciones de los estudiantes sobre si mismos como escritores (B-
Entrevista inicial; M-Entrevista intermedia; E-Entrevista final)
Researcher: Ok. ¢Crees que eres un autor?
Dario: Si
Researcher: ;Por qué crees que eres un autor?
Dario: Yo escribo mucho. Y escribimos libros.
Researcher: ¢ Cuando escribes? En el colegio? La casa? Otros lugares?
Dario: En el colegio.
Researcher: ¢ Qué sientes cuando estas escribiendo?
Dario: Bien. Mejor.
Researcher: ;Cémo crees que los autores de libros aprenden a escribir?
Dario: Mmmm, un....una clase.
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Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?

Dario: Bien. Me gustan los libros.

Researcher: ¢Qué has aprendido de nuestro tiempo de escritura juntos?

Dario: palabras, characters, feelings, las letras.

Researcher: Cuando hablamos por primera vez, dijiste no sé acerca de escribir, ¢qué
puede haber cambiado en tus sentimientos acerca de escribir desde que comenzamos?
Dario: Me gusta escribir

Researcher: ;Como crees que la practica de escritura que hemos hecho durante las
ultimas semanas puede ayudarte en clase?

Dario: Con las palabras. Es mas facil.

Interview Transcript with Karmen: Beginning of Study

Date of Interview: November 8, 2022
Time of interview: 12pm
Interviewer: Kathleen Watkins
Interviewee: Karmen

Interview Questions

Researcher: Hi, Karmen. Thank you for coming to my office today! Do you want to
answer questions in English o Espanol today?

Karmen: Espanol

Researcher: Ok. Hablame de tu familia. ¢Quién esté en tu familia?

Karmen: Mi mama. Mi papa. Mis tres hermanos. Mis abuelos. Ooo, tengo una tia y tios.
Researcher: Wow! Hay muchas personas en tu familia. ;Qué idioma hablas con tu familia
en casa?

Karmen: Espanol

Researcher: ¢Qué idioma hablas con tu familia cuando no estas en casa o en la escuela...
en la comunidad?

Karmen: Espanol.

Researcher: ;Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu
familia?

Karmen: A veces inglés. A veces espafiol. No sé por qué.

Researcher: Hablame de tu escuela. ¢ Te gusta ir a esta escuela?

Karmen: Si!

Researcher: ¢Qué te gusta de la escuela?

Karmen: Toda la materia me gusta.

Researcher: ;Qué es lo que no te gusta de la escuela? Lectura? Ciencias? Math?
Escribiendo?

Karmen: Nada.

Researcher: ¢Siente que los adultos en el edificio se preocupan por usted?

Karmen: Si.

Researcher: Hablame de tu clase de segundo grado. ¢Qué piensas de tu maestra?
Karmen: Me encanta Ms. Bess.

Researcher: ¢Qué piensas de los otros estudiantes de tu clase?
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Karmen: | like them!

Researcher: ¢ Cual es tu materia favorita para aprender y estudiar?
Karmen: Math

Researcher: ;Qué es lo que menos disfrutas aprender/hacer?

Karmen: Nada.

Researcher: ¢Cuando estés en la escuela, hablas principalmente en inglés, espafiol o los
mezclas?

Karmen: Los dos.

Researcher: ¢ Lees principalmente en inglés, espafiol o los mezclas?
Karmen: Ingles.

Researcher: ¢Escribes principalmente en inglés, espafiol o los mezclas?
Karmen: Ingles

Researcher: Vamos a hablar sobre la cultura en el aula. ; Cuando te dan la oportunidad de
escribir?

Karmen: Mmmmm, durante la lectura.

Researcher: ;Como te ayuda tu profesora cuando estas escribiendo?
Karmen: Yo preguantarla.

Researcher: Ok. ¢Crees que eres un autor? Y ¢Por qué?

Karmen: Que es un autor.

Researcher: Una persona que escribe libros.

Karmen. No. No.

Researcher: ¢ Cuando escribes? ¢En el colegio? ¢En casa? ¢ Otros lugares?
Karmen: Colegio.

Researcher: ;Como te sientes cuando estas escribiendo?

Karmen: Bien.

Researcher: ¢ Qué haces si te encuentras con una palabra que no sabes cémo se escribe?
Karmen: Mis amigas pueden ayudarme.

Researcher: ;Como crees que los autores de libros aprenden a escribir?
Karmen: ¢En el colegio?

Researcher: ¢Por qué un autor puede escribir en mas de un idioma?
Karmen: Los autores saben més idiomas.

Researcher: ;Qué piensas acerca de escribir en inglés y espafiol?

Karmen: No se.

Interview Transcript with Karmen: Middle of Study

Date of Interview: December 15, 2022
Time of interview: 11:30am
Interviewer: Kathleen Watkins
Interviewee: Karmen

Interview Questions

Researcher: Thank you for speaking with me today. | have a few questions for you okay
now that we are six weeks into our learning. Would you like to speak in English or
Spanish today?

Karmen: Mmmmm, English today.
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Researcher: What is your favorite subject to learn about and study?

Karmen: Math because | am good at math.

Researcher: What do you least enjoy learning about/doing?

Karmen: Learning to read is hard.

Researcher: Do you mostly speak in English, Spanish, or do you mix them together?
Karmen: Both

Researcher: Do you mostly read in English, Spanish, or do you mix them together?
Karmen: English.

Researcher: Do you mostly write in English, Spanish, or do you mix them together?
Karmen: English

Researcher: If you mostly speak/read/write in English and a little Spanish, what makes
you decide to use this language?

Karmen: It is just what I want to do.

Researcher: When are you given the opportunity to write?

Karmen: I don’t know.

Researcher: How does your teacher help you when you are writing?

Karmen: She helps me spell.

Researcher: Do you think you are an author? Why?

Karmen: Yes, cuz | write books!

Researcher: What kinds of topics do you like to write about?

Karmen: I like to write about my life and my friends.

Researcher: What kind of books have you written?

Karmen: About girls like me. And the school.

Researcher: When do you write? In school? At home? Other places?

Karmen: At school and home with my brothers sometimes.

Researcher: How do you feel when you are writing?

Karmen: | like it. I like to think when | am writing.

Researcher: What do you do if you come to a word you do not know how to spell?
Karmen: | think about the parts and write it.

Researcher: How do you think the authors of books go about learning how to write?
Karmen: He breaks the words apart to put the words back together.

Researcher: Why might an author write in more than one language?

Karmen: Cuz they know how to read in both.

Researcher: What do you think about writing in English and Spanish?

Karmen: It is good and interesting.

Researcher: How do you feel now that we have been practicing writing for a while?
Karmen: 1 like it.

Researcher: What have you learned from our writing time together?

Karmen: | am learning to read.

Researcher: When we first spoke, you said you felt okay about writing, what may have
changed in your feelings about writing since we began?

Karmen: | feel a little good.

Researcher: How do you think the writing practice we have done over the last several
weeks may help you in class?

Karmen: It has helped in class. | write the parts of words and put them together.
Researcher: What do you like or dislike about wordless picture books?
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Karmen: I like them because you add your own words.

Researcher: Why did you decide to write about Jonnie in your book?

Karmen: | wrote about Jonnie because it was like me or my best friend. My other name is
Jocelyn. That is why | named her Jonnie. | wrote about the school and office because it
had a lot of stuff to write about. I like to write about things you know a lot about.
Researcher: What made you write about the park so much?

Karmen: | write about the park a lot because I like to go to the park.

Researcher: What do you think you might write next?

Karmen: The Bad Seed because I like The Bad Seed. I haven’t read it but I want to read
it.

Researcher: Oh, we will have to get you a copy! One last question. What made you quit
writing about the school and then write about the office.

Karmen: | wanted to write about something else. When we moved into the office, |
wanted to write about that.

Researcher: Thank you, Karmen!

Interview Transcript with Karmen: End of Study

Date of Interview: February 15, 2023
Time of interview: 10am
Interviewer: Kathleen Watkins
Interviewee: Karmen

Interview Questions
e La Cultura de Escribiendo
Researcher: Hi, Karmen. | have some questions. Would you like for me to ask these
questions in English or Espanol?
Karmen: Ahh, Espanol.
Researcher: Muy bien. ¢ Cuando te dan la oportunidad de escribir?
Karmen: En el salén de Ms. Bess y contigo.
Researcher: ;Como te ayuda la maestra(o) cuando estas escribiendo?
Karmen: Piensas sobre las letras en las palabras. Y use... no sé. Con las lineas?
Researcher: Oh, sentence stems.
Karmen: Si
Researcher: Si, muy bien. No se la palabra por sentence stems en Espafiol.
e Percepciones de los estudiantes sobre si mismos como escritores (B-
Entrevista inicial; M-Entrevista intermedia; E-Entrevista final)
Researcher: ¢Crees que eres un autor?
Karmen: Si
Researcher: ¢Por qué?
Karmen: Yo escribo libros contigo.
Researcher: ;Sobre qué tipo de temas te gusta escribir?
Karmen: Mi vida, familia...familia, y amigos.
Researcher: ¢ Qué sientes cuando estas escribiendo?
Karmen: Bien. Me encantan los dibujos.
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Researcher: ;Qué harias si te encuentras con una palabra que no sabes como se escribe?
Karmen: Escucha los sonidos.
Researcher: ¢Cémo crees que los autores de libros aprenden a escribir?
Karmen: Practica
Researcher: Nosotras practicamos mucho, si?
Karmen: Si
Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?
Karmen: Bien. A veces escribir es muy dificil.
Researcher: ¢Qué has aprendido de nuestro tiempo de escritura juntos?
Karmen: Letras, dibujos, mmmmm.
Researcher: Que mas?
Karmen: ¢ palabras nuevas?
Researcher:¢Como crees que la practica de escritura que hemos hecho durante las Gltimas
semanas puede ayudarte en clase?
Karmen: Escribimos en la computadora.
Researcher: ¢Qué te gusta o no te gusta de los libros ilustrados sin palabras?
Karmen: Los dibujos y los nifios.
e Preguntas especificas sobre muestra del trabajo
Researcher: Mira aqui en tu libro sobre Walmart ¢ Por qué decidiste las cosas de Walmart
en tu libro?
Karmen: Porque me gusta la ropa, maquillaje, los juegos.
Researcher: Y tu libro sobre tu familia: ¢ Qué te hizo quien esta contigo en esta pagina?
Karmen: Mis hermanos.
Researcher: Y donde estan?
Karmen: En el mar.
Researcher: Porque escribiste sobre un viaje con tu familia?
Karmen: Me encanta la playa.
Researcher: Ok. Es todo, Karmen. Gracias.

Interview Transcript with Alberto: Beginning of Study

Date of Interview: November 8, 2022
Time of interview: 1pm

Interviewer: Kathleen Watkins
Interviewee: Alberto

Interview Questions

Researcher: Alberto. | am so happy you are here today. Would you like to answer
questions in English o Espanol today?

Alberto: Espanol

Researcher: Ok. Muy bien. Hablame de tu familia. ;Quién esta en tu familia?
Alberto: Mi papa, dos hermanas, mi tia.

Researcher: Muy bien. ¢ Qué idioma hablas con tu familia en casa?

Alberto: Espafiol con mi papa pero mi hermanas hablan inglés conmigo.
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Researcher: ¢Qué idioma hablas con tu familia cuando no estas en casa o en la escuela...
en la comunidad?

Alberto: Espanol.

Researcher: ¢ Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu
familia?

Alberto: No se. Yo hablo espafiol con mi papa porque él habla espafiol.

Researcher: Hablame de tu escuela. ¢ Te gusta ir a esta escuela?

Alberto: Si

Researcher: ¢;Qué te gusta de la escuela?

Alberto: Bien. Me gusta esta escuela.

Researcher: ¢Qué es lo que no te gusta de la escuela? Lectura? Ciencias? Math?
Escribiendo?

Alberto. Me gustan todas las materias.

Researcher: ¢Siente que los adultos en el edificio se preocupan por usted?

Alberto: Si.

Researcher: Hablame de tu clase de segundo grado. ;Qué piensas de tu maestra?
Alberto: Me gusta Mr. Jones.

Researcher: ;Qué piensas de los otros estudiantes de tu clase?

Alberto: Bien.

Researcher: ¢ Cual es tu materia favorita para aprender y estudiar?

Alberto: Matematicas.

Researcher: ;Qué es lo que menos disfrutas aprender/hacer?

Alberto: (pause) Reading.

Researcher: ;Cuando estés en la escuela, hablas principalmente en inglés, espafiol o los
mezclas?

Alberto: Una mezcla pero més espanol.

Researcher: ¢ Lees principalmente en inglés, espafiol o los mezclas?

Alberto: Ingles.

Researcher: ¢Escribes principalmente en inglés, espafiol o los mezclas?

Alberto: Ingles

Researcher: Vamos a hablar sobre la cultura en el aula. ; Cuando te dan la oportunidad de
escribir?

Alberto: No se.

Researcher: ;Como te ayuda tu profesora cuando estas escribiendo?

Alberto: Cuando estamos leyendo libros.

Researcher: Ok. ¢Crees que eres un autor? Y ¢Por qué?

Alberto: No se.

Researcher: Un autor es una persona que escribe libros.

Alberto: 0o, no. No soy un autor.

Researcher: ¢Cuando escribes? ¢En el colegio? ¢En casa? ¢Otros lugares?

Alberto: En el colegio.

Researcher: ;Como te sientes cuando estas escribiendo?

Alberto: Es muy dificil.

Researcher: ¢Qué haces si te encuentras con una palabra que no sabes como se escribe?
Alberto: sound it out.

Researcher: ¢ Coémo crees que los autores de libros aprenden a escribir?
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Alberto. No se.

Researcher: ¢Por qué un autor puede escribir en mas de un idioma?
Alberto: No se.

Researcher: ;Qué piensas acerca de escribir en inglés y espafiol?
Alberto: No se.

Interview Transcript with Alberto: Middle of Study

Date of Interview: December 15, 2022
Time of interview: 1:30pm
Interviewer: Kathleen Watkins
Interviewee: Alberto

Interview Questions

Researcher: Good Afternoon, Alberto. | have a few questions for you. Would you like to
ask you the questions in Spanish or English today?

Dario: Spanish

Researcher: Muy bien. ¢Cual es tu materia favorita para aprender y estudiar?
Alberto: Matematica. Los numeros son faciles.

Researcher: ¢;Qué es lo que menos disfrutas aprendiendo/haciendo?

Alberto: Reading.

Researcher: Hablas principalmente en inglés, espafiol, o mezclas ambos?
Alberto: Espanol.

Researcher: Lees principalmente en inglés, espafiol, 0 mezclas ambos?

Alberto: Ingles.

Researcher: Escribes principalmente en inglés, espafiol o mezclas ambos?
Alberto: Ingles.

Researcher: Si hablas/lees/escribes en una mezcla con escribiendo ¢qué es lo que te hace
decidir este idioma?

Alberto: Inglés es dificil. A veces, no sé las palabras. Mi familia habla espafiol.
Researcher: ¢Cuando te dan la oportunidad de escribir?

Alberto: En el salon con Mr. Jones y con nuestros libros contigo.

Researcher: Muy bien. ;Como te ayuda la maestra(o) cuando estas escribiendo?
Alberto: Escucha los sonidos y escribe las palabras

Researcher: ¢ Crees que eres un autor? ¢Por qué?

Alberto: Si. Yo escribo muchas palabras y libros.

Researcher: ¢Sobre qué tipo de temas te gusta escribir?

Alberto: tortugas, conejitos

Researcher: ¢Qué tipo de libros has escrito?

Alberto: tortugas, conejitos.

Researcher: ¢ Cuando escribes? En el colegio? La casa? Otros lugares?

Alberto: Contigo.

Researcher: ¢ Qué sientes cuando estas escribiendo?

Alberto: tortugas, conejitos,

Researcher: ;Qué harias si te encuentras con una palabra que no sabes como se escribe?
Alberto: Habla con la maestra.
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Researcher: Como crees que los autores de libros aprenden a escribir?

Alberto: Mucha préctica

Researcher: ¢Por qué un autor podria escribir en mas de un idioma?

Alberto: ¢Por qué? ¢ El autor sabe los dos idiomas?

Researcher: ;Qué opinidn tienes acerca de escribir en inglés y espafiol?

Alberto: Esté bien pero inglés es muy dificil.

Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?

Alberto: Bien.

Researcher: ¢Qué has aprendido de nuestro tiempo de escritura juntos?

Alberto: Dibujar, escribir, los sonidos de las letras.

Researcher: Cuando hablamos por primera vez, dijiste que te sentias okay acerca de
escribir, ¢qué puede haber cambiado en tus sentimientos acerca de escribir desde que
comenzamos?

Alberto: Mmmmm, bien. Es dificil. Me gusta dibujar.

Researcher: ;Cdmo crees que la practica de escritura que hemos hecho durante las
ultimas semanas puede ayudarte en clase?

Alberto: Escribe libros. Palabras.

Researcher: ¢ Qué te gusta o no te gusta de los libros ilustrados sin palabras?
Alberto: Cuando ponemos palabras

Researcher: ¢Por qué decidiste escribir sobre una tortuga en tu libro?

Alberto: Me gustan las tortugas. Vi uno en la playa.

Researcher: ¢Qué te hizo escribir las palabras muchas veces en esta pagina?
Alberto: Quiero que mis palabras sean buenas.

Researcher: ¢Qué crees que podrias escribir mas adelante o después?

Alberto: Mmmmm, about school.

Researcher: Ok, Alberto. Vamos a hacer una pausa de tres semanas. Cuando regresemos,
leeremos y escribiremos un poco mas.

Interview Transcript with Alberto: End of Study

Interview Date: February 16, 2023
Interview Time: 8:30am
Interviewer: Kathleen Watkins
Interviewee: Alberto

Interview Questions
Researcher: Buenos Dias, Alberto. | have some questions. Can | ask you?
Alberto: Si.
Researcher: Great, would you like me to ask the questions in English or Spanish
Alberto: Eh, los dos.
e | a Cultura de Escribiendo
Researcher: Muy bien. ¢ Cuando te dan la oportunidad de escribir?
Alberto: Con los libros y en mi clase con Mr. Jones. Estamos practicando mucho.
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Researcher: Ah. Hay un test en dos meses. EI ACAP. Que bueno. Muy bien. ;Cémo te
ayuda la maestra cuando estas escribiendo?
Alberto: Escribir los sonidos.

e Percepciones de los estudiantes sobre si mismos como escritores (B-

Entrevista inicial; M-Entrevista intermedia; E-Entrevista final)

Researcher: Ok. ;Crees que eres un autor?
Alberto: Si
Researcher: ¢Por qué crees que eres un autor?
Alberto: Los libros.
Researcher: ;Cuando escribes? En el colegio? La casa? Otros lugares?
Alberto: Colegio.
Researcher: ¢ Qué sientes cuando estas escribiendo?
Wiliam: Muy bien. Es muy divertido.
Researcher: ;Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?
Wiliam: Muy bien.
Researcher: ;Qué has aprendido de nuestro tiempo de escritura juntos?
Wiliam: Las letras. Palabras. Libros. Characters. Escribiendo sobre mi familia.
Researcher: Cuando hablamos por primera vez, dijiste ok acerca de escribir, ¢qué puede
haber cambiado en tus sentimientos acerca de escribir desde que comenzamos?
Wiliam: Bien. Me gustan las lecciones.
Researcher: ;Como crees que la préctica de escritura que hemos hecho durante las
Gltimas semanas puede ayudarte en clase?
Wiliam: Con escribiendo las letras y palabras. Y los dibujos.
Research: Muy bien, Wiliam, Digame sobre su libro sobre la pelicula con tu familia.
Escribiste sobre tu familia y no escribas en espafiol pero tu familia habla espafiol. ;Por
qué escribiste en inglés?
Wiliam: Los otros nifios estaban hablando y escribiendo en inglés.
Researcher: A que interesante, gracias. Es todo. Gracias, Wiliam.
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TN THEIR OWHN WORDS: A CASE STUDY UTILLEING WORDLESS FICTURE BOOKS A%
MENTOR TEXT IN WRITING WORKSHOF WITH YOUNG MULTILTNGUAL WRITERS

LAR IRE Protocel #
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Principal Tnvestigator
Kaihleen Hope Waikins

Co-Principal fnvesigrior
. Kelly Hall

Spomsor

LIAR School of Education, Department of Curmculum & Instruction
Siuwdy Infarmation

Purpoze af Research

The purpase of ths gualiative case study analysis and cross-case analysis was o asalyze how
wiordless picture books can be utilized as mentor texes in writing workshop with multilingual 2nd
eraders. This inquiry aims to explore how muoliilingual children mieract and leam from the erafi
mowves of wordless picture book authors

Explaparion of Procedures
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studies. Sadents will participate in 45-mimite wrili.ng workshop lessons 3 times a week wtalizmng
wordless pictare books as menior iexts over the course of three monthe. Studenis will create
self-authored books as well as participate 0 mlerviews b describe themszlves as writers.

Rixky aodd INecamfort
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In allowing this study to ke place, you may not directly benefit from this study, bat there =
potential for this research to add o the body of the research on multilingual sadents and how
educators may suppor multthingual leamers” hitermcy development.
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Confidentiality
Information gathered in this study will remain confidential %o the extent allowed by Law
However, infonmatson that ideatifies partscipants by this soady may be shared with people oe
organdzations for quality asserance or data amalysis, or with those responsible for ensuring
compliance with laws and regulations related 1o rescarch, These inchade
o UAB Institutional Review Board (IRB). This board is a group that ensures the welfare
and safety of participants of rescarch studies.
o Ofice of Humaa Research Protections (OHRP)
® The mformation from the rescarch may be published for scieatific purposes. however,
participan! wdentigties will be protected. Identsties will mot be revealed in sy report,
professional presentaticn, jounsl anticle, or any discussioes that resuls from the study.

Volwmtary Participation snd Withdrawal

Parmcipation in this study is completely voluntary. There will be no penalty if you decide to not
participate n this study. You are free to withdraw from this stecly at any time. Your chowe 1o
Ieave the study will mot impace your relaticnshap with tus instisution.

Cuoss of Participation
There will be mo cost associated with your particspatson in this study.

Payment for Pardcipation in Research
Yo wall net be compensated for partscipation m thix study

Quesnons

11 you have any questions, comenents, of concerns about ths study, you may contact Kathlcen
Watkies at 205-251.7691 or khwatkinguuab edy. If you have any questions, comments, oc
concerns aboul your rights as & pasticipant mn this study, you may contact the UAB Office of IRB
(OFRB} a1 205-934-3769 Moaday theough Fnday Sam-5pm CST. You may also call thes number
if you cannot reach the rescarch stalf. You may also omaal the OIRB ot ghmb odu,

Lagal Righay
You are not waving sny of your Jegal rights i signiosg this mfoemed comsent document.

Signatures
Your signature below indseates that you have read (o been resd) the mfoemation peovided abave
and agree too
e [ voluntarily agree 1o help Bacilite thas rescarch study,
o [understand that even If | agree o help now, | cas wathdraw ot any time without
consogquence.
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# | understand that m signing this, [ am allowing the study to take place at Glen Iris
Elementary.

& | understamd that all data collected in this snady is condldential and anomymous

# | understand that | am free so contact any of the people involved im the researcher so seck
Turher clamfication aml infarmilan

Signature of Gatekeopers
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{ithloer Widtina o 9[5/2037
Eathlcen Watkies. Principal Isvestigatorn, UAR Dictoral Candshane hate’

Birmingham City School's Dot Govemance Committes Letter for district appronal atiacked.
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MEMORANDUM
TO: Kathleen Watkizes

FROM: Dr. Keda Topping Chapensn
Chair, Data Governance Commiltes

RE: Dissertation Study Approval

Kathleen Watkins, a researcher it the Universsty of Alabama at Birmingham is conducting o
dissertation study entitied, “IN THEIR OWN WORDS: A CASE STUDY UTILIZING
WORDLESS PICTURE BOOKS AS MENTOR TEXT IN WRITING WORKSHOP
WITH YOUNG MULTILINGUAL WRITERS,™ The purpose of thes study is o analyze the
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This study also aims to explore how multilimgaal children interact and Jearn from the sshars of
wordless picture books. The researcher bas penmission 10 cosgact poncipals sed scachers
concersing thes study.

The Birmingham City Schools System approves this study as 2 means of gathering information
for educational purposes. Al information to be gathered wall be done in & confidentinl and
appropeiate mannes. At no time will the rescarcher™s study be used in 3 way that would represent
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information Bt woulkd ilentify Birmingham City Schools will not be revealed in any published
or oral form. The research question used in the stady will not retlect Binmingham City Schools.
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absrve referenoed progect. The review was condusched in accordance with LAR's Assurance of
Complance appraved by the Department of Health and Human Services.

Type of Rovies: Expedited

Expedited Categories: &, 7
Detenmimation: Approsed
Approwal Dabe: [3-Mos- 2022

Approsal Period: Expedited Status Update (ESLU)
Expiratican Date: 02-Mow-2025

Although annual continusng review i nat reguired for this project, the principal iInvestigator s
still respansible for (1) obtaining IRE approval for any modifications before implementing
thioe changes edcept when necestary to ol minake apparent imemediaie hazards to the
subject, and (2) submitting reportable probikems to the IRE. Please see the |RE Guidebook for
more information on these toplcs.
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APPENDIX F

STUDENT RECRUITMENT LETTER IN ENGLISH



Multilingual Student Recruitment Letter (English)

Diate:

To the family of .

My name is Katie Watkins. | am the school's Assistant Principal. | am
currently completing my doctoral degree at UAB. | am conducting research with
multilingual learners. The purpose of this study is to better understand how native
Spanish-speaking multilingual second graders' writing skills develop when using
wordless picture books. If you choose to participate, your child will take part in
45-minute writing lessons 3 times per week for 3 months with me, as well as
participate in three separate interviews throughout the study.

Please read the attached informed consent document. If you agree for your
child to participate in this study, please sign it and return it to the school office. If
you have any questions, please call or email me.

Thank you,
Katie Watkins
Assistant Principal

205-281-7691
khwatkin{@uab.edu
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APPENDIX G

STUDENT RECRUITMENT LETTER IN SPANISH



Multilingual Student Recruitment Letter (Spanish)

Fecha:

A la familha de ,

Mi nombre es Katie Watkins. Soy el subdirector de la escuela. Estoy terminando
mi doctorado en la LJAB. Estoy conduciendo una investigacion con estudiantes
multilingiles. Yo quisiera tener su permiso para incluirlo a usted v su hijo/a en este
estudio. El propdsito de este estudio es comprender mejor como se desarrollan las
habilidades de escritura de los estudiantes hispanos multilingiles de segundo grado
cuando usan libros ilustrados sin palabras. Si elige participar, su hijo participara en
sesiones de escritura de 45 minutos tres veces cada semana por 3 meses conmigo y
participara en tres entrevistas separadas a lo largo del estudio.

Por favor lea el documento de consentimiento informado que estd adjunto a esta
letra. Si usted acepta que su hijo participe en este estudio, firmelo v devuélvalo a la
oficina de la escuela. Si tiene alguna pregunta, por favor llameme o envieme un
correo electronico.

(iracias,

Katie Watkins
Subdirectora

205-281-7691
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APPENDIX H

INFORMED CONSENT FORM IN ENGLISH



COMSENT FORM TO EBE PART OF A RESEARCH STL

Ttk ol Ricddandi: IW THEIR DN WORDS: A CASE STUADY UTIL 288G WORDLESS MCTURE
BOOKS &5 MENTOR TEXTE IN \WRITING WOSRESHOP WITH FOLSNG
PAULTILI A CAUSL WRITERS

LA&E IR B Prolaos B: |RE- 300009722

Principal Il ganss Kat b Watking and O Eally Hil, FhD

Sponsor U&E School of Educatos's Diganment of Curfculum & nsruction

Fav Childvrs [persovs usder 18 poaavs of oge] pormicipaling e ohis sTudy, e fenme “Tou™ sddrecses bonk ohe
EArREand [Tk ") and i Sosnat aF irga iy Surkaning! fennesETaTAN (e ChidTL

Cetriral MEfeemation Yo e Esting ackad 10 Tk part i & resEarrh Sudy Thic medanch sudy &
voluntady, maan ing you 3o not have 10 ke part i i The procadings, rsks, and
Dinteifits it ol I Dby i d furtfedv in this conbial foem.

Puipese Thak ke of This resaaech study is 1o ederstand Pow wordlees poiu e books
o b ubilizad a5 samrmgdas of storyDebn g in wiiting workshog with miullingu al
Ired gradars. This suelly ales v d 1ie 0o undastand thi decibons that
miRlingu al leares rs make i e aritng and bow ey decoria tha e a8
wiiters. This will halp tasckars unedsstanid Baoey b bo soppon sarly childhood
il ngL al STu desas i Thi Cloearoces in Cheni wariting dissHo st

Crafation & Wsits Studan s will paeticipale 3 Cimeh Sebi ik i 5 e leekoec Tha studky will lam
Pisd’ Ehiisd: imidanthis.

Crviraiivw of Procedunes Thas Suidhy vl i cluide yoiir childs part ipenices in 45-miubs sson 3 times &
wael foer 3 months. Wour child wall shedy wondliass pichore books and will chan b
irreitind 00wt Dooks of therr own. AL thia Eshgin ning, s ddik, and and of the
Stuidly, s Cald vl | g aipani in imhe reskwe which wall st doer a ppnoed mataly 30
il

Risks Tha Vesesl ST FiGRE el boas of ol amialing.

Birwifits In aliowing thes sTudy 10 ek plade, you may not disoly bt from this sy,
bt thai it i potesial for this resaarch 1o add oo o oy of ohel EESNT 06
miiRdingual sdests and how SSacaiors may suppor miltikngaal karmss
| ity o RS TI A 1.

Alinathaes 1T ki 0 10w B0 Eaka Bt i this shedy, poi alleimatieg is 10 neot pamicigata.

D e Wk Ao ar i Sk

W ard aking you 1o Taks pa in & reeaarch sudy The porposs ol this resssech Sudy 5 o etdeniand Baw
wonEliEs pEung ook can ba urlised a5 esmmplhes of sooryen g in wiritin g workshon with muRilingual 2nd
o ars. This sbeady sk woubd Bhs b0 ceSarsrand the disdsions tat mkiingu al earee s miaks @ B aritieg

Pigga 1 6l 4
FORI0S Wiriion Dute: 102,022
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aitl Mo Thiy diecribie Do el a6 wTiters. This will hep teachirs oo arstand how 1o bist 50RO aarly
chidhood muhiingeal shedans in the daseao in ther wiiting desHoprsnt. Tway-ning panigans an
acepactad ‘1o a rcdl i this sbasy,

Sriidly Pariac gation & Prodisdaiic

Iipoosi apraa 1o podin thie study, yoor dhild wall partedipani in 3, 45-minute leon s aach weak Tor el mosthi.
Youf child will 3150 ba ianersaad thiee et 10 Seconbe themsakeas i writes and Chair own wrilieg. Your
child will B alesrved tenughoul the leieoes and ther inbereisws will be ecorded. Data colkcted Trom
PCersiEwE, shoden wridin g samples, and obervanional noes will Bava all idantifiers of private imdoemation
namireid ol will not ba distribuied o otss for Notune sesaarch.

Tha cend iy riskl arsceoCizniad wath thic fudhy 15 breach ol Coefd srmiadiny, Thiees mar 2 e b recles Chat s win kst 21
this i, o will b gastn moee information il othe nicke e Tound.

i {15

Woiid iy Sak Banefit & rectly feom woar dhld taking part in this stedy. Theew is pobantial b geow the body of
rekeanch in supporting muhikn geal sbefants and il p teachess wndarstand how 1o best suppeet mulikngsal
st in this classmoom.

AlLarhativis
Wolir al Dt IS 10 not pa okt i this shady,

Fadaial rogulabions givie yoes Cistain rghts ralatsd 10 o parsodal informats. Thate inchkeda the right e
i owr who will B absle toget the isformation and wiry they may B able oo get it. The peindpal ireestiga o
ML @8 pou aufRoeiration (Esrmission] 00 use oF gre our any pasonal isformation That might idestily you.

What predecied lemation sy bo wioed andfof gheen to sthirs?

All idantifying i Formaton will Bo rocreid bafore data i chared with othoms. Thooe dhat missy hres B0oes i
data wclude the princigal il igaiod, ha pemcipal irsichiga ior s disamatos commiliee, a5d thoke
rekporcible Tor peeslarssns. Thi infonmamiom masy |ncheda b ton shansd swith e resis oF obarsanioes

WP My b aed gt Gul Lhik inforsatice?
Your persceal imformation will onky B Shaned By thi princips] imvesifeaaor Do those imokead i S0 portng D
Audy, inchaling thi priscpal s Gganors ok Matioe Com milled oF conractad ran slatoes.

Wss might g this mPesmation?
T inTormation ey B i with Thi D bos-mehionid persoi.

Indcemnaniom about you may bi given 1o
#  Tha Ddfice of Baman Resaanch Protectons (OHARF)
# Tha Usdvarsity of Alabama 31 Semingham, Che LAE IRB s its stalf aned the UAS Schoaod of Education’s
Dt it ol Curmicaum and insoruction faouly amd mail
# BEmingha City School’s amplopess and transdaion

Wiy il B indoreaiion bi used andor g Do oliseri?
Tt information My Bk o ied oo 5 e 1 complation of this shady, incudieg the paidance of thi
princigal imestigators deseration commities and conbEced traeslahoe.

Fimga I af 4
PORIDS sriion Date: 1122623
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WRL T | Secidu st 10 ghvie e misaion Lo ube and ghae el sy sfemation?
By Signin g Chis coneat fomm, you ang giving permission 10 e and ghe e isformation listed aboe for the
purpose desoribed above. I vou refuse [0 give parmision, you will not ks able 0 be in this research.

Mary | st oF Copry B inforsation obtaissed Treen ma o créated aboul me?

Woidi hiarei Ofed AERL 0O Fisdser 30 Copry Thie indormatos obimenad in this study. Hoered, i poo d ecess o Bk i
this sbafy and sign this parssiscn Torm, pou wall not be alowad 10 look 3 o copy your imlomsation umtl after
this Fesaarch & oornpletsd.

May | withdraw or revole [canced] my persission?
Wik, biut this parsisson will not stog astomaticaly. Thi use of wour parsonal fermation will cont s e bl sou
Lara e PSSR

Wodi miary witheliany oF Tl 3wy wOUT Dermtsion 10 Se and dischoas wour Bformation at &y T, 'Fou do this
bry s g waribes niontice: 1o Bt princigal investigator. IT you withdmey your peresscion, you will nob ba abk o
oinlinss baing i this study.

Wi e Wi v o pTEREION, B0 e information wiich seghi ideatify you will Bx gathesed aftar that
daba. Isdormathon than Bas alne sy boes gathaned mary @il B wad and ghees o othan. This wosald Ba doe if it
Wi Pl Ry foer tha seaarch 1o B rakabia.

Winbodaty Foitiig o gl Withdrawal
Wharthir or not you tals part in tes Rudy & your chisoe. Thaie will b no panalty if you decide nob 1o be in i
I g o e oot B s i T it iy, WOt vl | it Do iy Daralins vol @i ot it s

Yol ana e o witker e froen thes 10ty at aivy Tise, 'Yous Chioecs 10 Iaase Thia soudy will mot affect your
relationchig with this instituten, Maisa contact the princgal ime gt il poo wish 10 wthdew feom the
MLy

Woild riany Bt rncreand Troes tha study without your consat i th sponsos e s thies sbasy, iF the princigal
Ewastigator Balavis it 5 0ot in o Bt imerests 10 continue, of vou are not Tollowing study roes

i ol Pariciastion
Theaarat weill b it oGt oy Sor Taking pan is this soudy

Baymreink fon Participation
Thard b nio Compescation o pamcation in this siudy.

I
Wou will ba 1obd by thi priecipsl ssestiganos of the study st i nee sformation Escomes aila bl tBat might
aflact et Choici B0 L3y in Che Audy

Cuidtioe
Ty Nl @iy G UESTE0S, COMOETTE, OF COMplants aboul the remeech o 3 eseards-ralaned injury inChaSing

available Treatmants, please contact e princigal it gaboe You may ooetact Kathkan Wa e a1
B05-2B1-7e81 o ke thiniuat ady

Pag Sl 8
FONI0E Waridon Dase: 11,2202



I syinid P i Lhiciloon & Al bt wouir iights 35 3 mseands parTici pant. of CONDE & oF Commlain 03 sl Ch reseands,
¥Ou My Coniact thi LAB Office of the IRB |ORE] &t (205] 3343789 o 1ol Trew at 1-855-860- 3759, Rapular
hoess of the DBRE Gira Smimmi 0o Spm CT, Monday thicegh Fridas.

Ligal Rights
Woru aire mal waiving & v of your kegal fights by Signing this conssit foms.

Woul Cignabee baloey indicanas Thak yioes hiassk ragd |of b rasd] Che sdoemation providied s and agros b
Pariicipa o im ihis study. YOu may meoeiva 3 copy of Chis signed oot fomma.

Sigeanung of Paran of Ligad Geaindian Data

Sigeatund of Parson Dbiaining Contest Dabe

Transdator Date
P & ol &

POMIE ‘weriion Cuse: 10,72 /2523

180



181

APPENDIX |

INFORMED CONSENT FORM IN SPANISH



182

FORMUILARSD DE CONSENTIMEENTD PARA SER PARTE DE UN ESTUDIO DE INVESTIGACION

Tty i la irvati gackin: EFd SLIS PROFAS P& LABRAS: UN ESTUDNO DE CASD UTIIZANDD
LIRS ILUSTRADDS Sil PALABRAS COMO TEXTOS MENTORES EN
LM TALLER DE ESCRITURA OOk SWENES ESCRITORES MULTILIMGOES

UAE Pritodsls IRE §: I5E- 2000{RT 12
el il principal Kath lessn ‘Wanking v Dra. Kelly Hll, PhD
Patrocinador: Do i e £ e CLFPRCRI D i | PRI LECC R i | Fatulbaid da
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El SnioD FRSR0 FRoOindd Con #5080 $5De0 &5 1 wilacidn di la confesancizltad. Tambidn pusde haeor

Fisgon QU 58 0 aO0ROCan an e=Sid mosshTio. So o dar s imforsacide £i to ancuesl s o0ens FRspos
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Sul imlormacide perRoRal a0 e compartida pov @l imvestigador prisdiped con agusH ke esasdu cradog &
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Bweves hallagos
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ASSENT FORB

TITLE OF RESEARCH: BN THESR OWS WORDE: A CASE STUDY UTILIZING WORDLESS FICTURE
EDeEE AS BAEN TOR TEXTS IM WHITING 'WORKS HOF WITH YOUNG

LTI MG LAL SWRITE RS
kR PROTOOOL: R3S S00004 T 1T
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STUDENT OBSERVATION PROTOCOL
Each student in this case study will be observed during the independent writing
block of the writing workshop. Tallies and notations will be made to indicate a student’s
use of targeted teaching points (character development, story structure, author craft
moves, etc.). Indications of student linguistic use in English and Spanish will also be
notated on this protocol.

STUDENT OBSERVATION PROTOCOL

Date:

Classroom: Student Behaviors

Classroom Engagement Behaviors (Peer-to-Peer conversation, Teacher-to-Peer
conversations, Engagement with Wordless Picture Books)

Use of Translanguaging Across All Four Language Domains (Codes: R-reading; S-
speaking; L-listening; W-writing)
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Writing Behaviors that Connect to the Wordless Picture Books

Reading Behaviors that Connect to the Wordless Picture Book

Utilization of copying text from sources outside of wordless picture book
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APPENDIX M

INTERVIEW PROTOCOL IN ENGLISH
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MULTILINGUAL STUDENT INTERVIEW PROTOCOL IN ENGLISH
This is an informally structured interview with each participant prior to
instruction, at this mid-point, and at the end. The researcher and student will also have
access to the student’s writing samples during the mid-point and concluding interviews.
The researcher will employ some of these questions and any necessary follow-up
questions to gain understanding of each participant’s perceptions of themselves as
authors. Interviews will be recorded and transcribed. The interview will be conducted in
both English and Spanish. The researcher will ask the question in both languages
ensuring to alternate the order in which the question is read. This is to ensure that one
language does not dominate the first hearing of the question. The student is free to speak
in any language of their choice to express their responses. A translator will be present for
all interviews. Potential questions may include:
e Tell me about your family.

o  Who is in your family?

o What language do you speak with your family at home?

o What language do you speak with your family when you are not at home

or at school...in the community?
o What makes you decide if you should speak English or Spanish when you
are with your family?
e Tell me about your school.
o Do you enjoy going to this school?
o What do you like about the school?

o What do you dislike about the school?
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Do you feel that the adults in the building care for you?

e Tell me about your 2nd grade class.

O

O

What do you think of your teacher?
What do you think of the other students in your class?
What is your favorite subject to learn about and study?

What do you least enjoy learning about/doing?

e Tell me about your languages.

o

o

o

o

Do you mostly speak in English, Spanish, or do you mix them together?
Do you mostly read in English, Spanish, or do you mix them together?

Do you mostly write in English, Spanish, or do you mix them together?

If you mostly speak/read/write in , what makes you decide to

use this language?

e Writing Culture in the Classroom

o

o

When are you given the opportunity to write?

How does your teacher help you when you are writing?

e Student Descriptions of Themselves as Writers (B-Beginning Interview; M-

Middle Interview; E-End Interview)

o

Do you think you are an author? Why?

What kinds of topics do you like to write about? M/E

What kind of books have you written? M/E

When do you write? In school? At home? Other places? B/M/E

How do you feel when you are writing? B/M/E
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What do you do if you come to a word you do not know how to spell?
B/M/E

How do you think the authors of books go about learning how to write?
B/M/E

Why might an author write in more than one language? B/M/E

What do you think about writing in English and Spanish? B/M/E

How do you feel now that we have been practicing writing for a while? M
What have you learned from our writing time together? M/E

When we first spoke, you said you felt about writing, what
may have changed in your feelings about writing since we began? M/E
How do you think the writing practice we have done over the last several
weeks may help you in class? M/E

What do you like or dislike about wordless picture books? M/E

e Work Sample Specific Questions

o

o

o

Why did you decide to in your book?

What made you on this page?

What made you abandon this book and move on to another book?
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INTERVIEW PROTOCOL IN SPANISH
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INTERVIEW QUESTIONS (SPANISH)

e Hablame de tu familia.

O

O

¢Quien esta en tu familia?

¢Qué idioma hablas con tu familia en casa?

¢Qué idioma hablas con tu familia cuando no estas en casa o en la
escuela... en la comunidad?

¢ Qué te hace decidir si debes hablar inglés o espafiol cuando estas con tu

familia?

e Hablame de tu escuela.

O

O

O

O

¢ Te gusta ir a esta escuela?
¢ Qué te gusta de la escuela?
¢Qué es lo que no te gusta de la escuela?

¢Siente que los adultos en el edificio se preocupan por usted?

e Hablame de tu clase de segundo grado.

o

¢Qué piensas de tu maestro?

¢ Qué piensas de los otros estudiantes de tu clase?

¢ Cual es tu materia favorita para aprender y estudiar?

¢Qué es lo que menos disfrutas aprender/hacer?

¢Hablas principalmente en inglés, espafiol o los mezclas?

¢ Lees principalmente en inglés, espafiol o los mezclas?

¢Escribes principalmente en inglés, espafiol o los mezclas?

Si hablas/lees/escribes mayoritariamente en , ¢qué te hace

decidir usar este idioma?
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e Escribir cultura en el aula

O

O

¢Cuando te dan la oportunidad de escribir?

¢Como te ayuda tu profesor cuando estas escribiendo?

e Descripciones de los estudiantes sobre si mismos como escritores (B-

Entrevista inicial; M-Entrevista intermedia; E-Entrevista final)

O

¢Crees que eres un autor? ;Por qué?

¢Sobre qué tipo de temas te gusta escribir? YO

¢ Qué tipo de libros has escrito? YO

¢Cuando escribes? ¢ En el colegio? ¢ En casa? ¢Otros lugares? B/M/E

¢ Como te sientes cuando estas escribiendo? B/M/E

¢ Qué haces si te encuentras con una palabra que no sabes como se
escribe? B/M/E

¢Como crees que los autores de libros aprenden a escribir? B/M/E

¢Por qué un autor puede escribir en mas de un idioma? B/M/E

¢ Qué piensas acerca de escribir en inglés y espafiol? B/M/E

¢ Como te sientes ahora que hemos estado practicando la escritura por un
tiempo?

¢Qué has aprendido de nuestro tiempo de escritura juntos? Mi

Cuando hablamos por primera vez, dijiste que te sentias acerca
de escribir, ;qué puede haber cambiado en tus sentimientos acerca de
escribir desde que comenzamos? YO

¢Como crees que la préactica de escritura que hemos hecho durante las

Gltimas semanas puede ayudarte en clase? YO
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o ¢Qué te gusta o no te gusta de los libros ilustrados sin palabras? YO
e Preguntas especificas

o ¢Por que decidiste en tu libro?

o ¢Qué te hizo en esta pagina?

o ¢Qué crees que podrias escribir a continuacion?

o ¢Qué te hizo abandonar este libro y pasar a otro libro?
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT

DATE

Descriptor of Expected Performance Evidence in Work Sample

Level 2 Descriptors

e Some student-generated text is
evident and text that is
adapted from a model or
source is partly
comprehensible. Some text is
also still copied.

e Idea expression is beginning
to emerge with an attempt to
organize an idea.

e Repetitive sentences and
patterns with the use of
phrases and formulaic
structures are used in social
and instructional situations.

e Emerging usage of content
words and basic expressions.

e General vocabulary is utilized
repeatedly to express different
ideas. Ex. bad, good, sad.

Level 1 Descriptors

e Written text that is copied or
adapted from a model by a
peer or teacher. Sources are
regularly utilized, such as
picture dictionaries, anchor
charts, books, etc.

e The comprehensibility of the
written text may be difficult to
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interpret if it is text created by
the student without the
support of resources.

Full sentences are rare. Single
words, chunks, or common
phrases are typical for this
stage.

Social and everyday language
IS expected.
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DATA CODING TABLES

Marta-Data Coding

Themes Sub Themes Quotes/Reflections

Personal Descriptions | Lack of Exposure | Beginning Interview

to Writing Evidence A

Researcher: Ok, Marta, just a few more
questions ok. Do you think you are an author?
Marta: No. I don’t know. I know an author
writes the book. It’s on the front cover.

Evidence B

Researcher: Thank you for your answers.
Let’s talk a little about the chances you get to
be a writer in class. When are you given the
opportunity to write?

Marta: Ummm, what

Researcher: Do you get a chance to write in
class?

Marta: We write when we read sometimes
like answering questions.

Researcher: How does your teacher help you
when you write?

Marta: Sound it out?

Becoming an Middle Interview

Author Evidence A
Researcher: Do you think you are an author?
Why?

Marta: Yes, because | write books about the
Bad Seed and other stuff.

Evidence B

Researcher: How do you feel now that we
have been practicing writing for a while?
Marta: | feel marvelous!

Researcher: What have you learned from our
writing time together?

Marta: | have learned characters, settings,
actions, and feelings.

Researcher: When we first spoke, you said
you felt okay about writing, what may have
changed in your feelings about writing since
we began?
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Maria-I really like writing.

Evidence C

Researcher: What do you think you write
next?

Marta: I don’t know but I want to write more
on each page like I did with Wally and the
Bad Seed.

End Interview

Evidence D

Researcher: Now that you have written a lot
of books, do you think you are an author?
Why?

Marta: Yes, | like writing and | think | am
better.

Writing Development

Freedom to Just
Illustrate

Maria was observed from the very beginning
of the study being able to write independently
with the use of the sentence stem provided.
She also illustrated her stories with legible
details and ample color.

From Sentence
Stems to Writing
Independence

Sentence stems utilized until ninth week of
study. Finally branched off after the invitation
was given to add more detail of the items
found in the office.

“There is a table. it is wite and brone.”

Amir, the Bad Seed

(Basic sentence structure following sentences
stems)

Amir, the Bad Seed, is in the park.

Amir is playing.

Amir is happy.

Bad Seed Goes to the Zoo

(Advancing from basic sentence structure to
more complex wording, adding additional
character)

Timmy the Bad Seed is at the zoo.

Timmy is looking at the animals.

Timmy is marvelous.

Wally is Happy.

Writing Behaviors

Writing Stamina

On task from day one. Marta never required
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redirection and worked until told to stop. This
is an observation from all lessons.

Length of writing increased and variety of
writing increased overtime.

Researcher: What do you think you write
next?

Marta: I don’t know but I want to write more
on each page like I did with Wally and the
Bad Seed

Student Interests
in Topics

Diverse interest in topics: Bad Seed, rabbits,
the office, the pond, family trips to the mall.

Writing Community

Peer Influences

Marta: Independent reader and writer. Not
influenced by others. Debate with Karmen
regarding whether ‘bunny’ and ‘rabbit’ were
the same thing.

Lesson Rigor

Customization of Lessons for Marta (and
Anaese): Different challenges each day were
required.

For example, how can you describe the items
in the office in further detail. Another
example: labeling in English and Spanish.

Themes

Sub Themes

Differing of Debate with Karmen regarding whether
Opinion ‘bunny’ and ‘rabbit’ were the same thing.
Flexibility with Invitation Marta’s challenge to write in English and
Language Required Spanish to label objects on the page: labeling
using invented spelling for eggs, river, trees,
flowers, flores, huevos, rio, arboles.
Invitation for this required. No other instances
of translanguaging were present in reading or
writing.
Flexibility in Did not show interest in using Spanish
Language language to write. Would occasionally speak

in Spanish to others if they asked her for help.
Would require an invitation to attempt to
write in Spanish. See description above.

Anaese-Data Coding

Quotes/Reflections
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Personal Descriptions

Lack of Exposure

Beginning Interview

to Writing Evidence A
Researcher: Okie dokie. Let’s talk a little
about something else. Do you think you are an
author?
Anaese: No. They write things like books. |
don’t write books.
Evidence B
Researcher: Thank you for your answers.
Let’s talk a little about the chances you get to
be a writer in class. When are you given the
opportunity to write?
Anaese: [ don’t know really.
Researcher: How does your teacher help you
when you write?
Anaese: Mmmmm, not really I don’t know.
Becoming an Middle Interview
Author Evidence C
Researcher: Do you think you are an author?
Why?

Anaese: Yes, | am an author cuz | write
books.

Evidence D

Researcher: When we first spoke, you said
you felt good about writing, what may have
changed in your feelings about writing since
we began?

Anaese: | am excited now.

End Interview.

Evidence E

Researcher: I know. I’'m sad too. Question for
you...How does your teacher help you when
you are writing?

Marta: I don’t need her help that much. I write
good now.

Evidence F

Researcher: That’s so good. Do you think you
are an author? Why?

Marta: Yes, | write a lot of books!
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Personal Experiences of the hotel and her love
for Harry Potter were chosen topics for
Anaese.

When asked, “Why did Pete Oswald write this
book about a son and father going on a hike?”
Anaese stated, “because he went on a hike
with his dad.”

Researcher: Why would the author decide to
have a character carry magical chalk?

Anaese: “It’s so much fun. I want a green
chalk.”

Researcher: How do you feel when you are
writing?

Anaese: | love it. | wish we were writing
today.

Writing Development

Freedom to Just
Illustrate

Anaese utilized the sentence stems with ease
as she wrote about Pretty, the unicorn. Her
drawings were detailed and she choose to
write each lesson.

Words, Phrases,
and Sentences

Basic sentence stems confused Anaese. She
always had quite a bit to say and write. When
presented with the basic sentence stem, “I
went to . And has

.” Anaese wrote: “I want to go to the
Mexico because | like to see my brother. |
want to go to sing a Mexico sound. | ate
churros before. | ate churros and is good. |
want to go on the plane.

Writing Behaviors

Peer Influences

No evidence of peer influences in Anaese’s
writing. Rabbits and sharks, Anaese was off
writing about unicorns.

Writing Stamina

The researcher did not observe any stamina
issues with Anaese’s time in the study.

Student Interests

Pretty, the unicorn. Harry Potter, the hotel,

in Topics Mexico, and Wednesday Addams.
Writing Community Mini-Lesson Naturally increased her discussions and
Rigor writing samples due to her interest in her

writing topics. See ‘words, phrases, and
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sentences’.

Differing of
Opinion

Thrived in Journey. Differing opinions were
accepted. Anaese felt the bird was happy.
Norman felt the bird might be sad because the
bird liked having food, water, and a home.
Conversation:

Researcher: How do you think the bird is
feeling right now?

Anaese: He is so happy.

Researcher: Why do you think that?

Anaese: Cuz he gets to be free and do what he
want to do.

Researcher: Ahh, interesting perspective.
Does anyone else agree with Anaese or think
the bird might be feeling something else?
Norman: El esta triste.

Researcher: Ok. Porque tu piensas que el
pajaro esta triste.

Norman: Porque. Con los hombres, el pajaro
tiene comida...agua...casa.

Researcher: Oo...ok. Que Interesante.
Thoughts on Norman’s thoughts, Anaese.
Anaese: No. We different.

Researcher: Is it okay to think differently and
not have the same thinking?

All participants: Yeah or Head nods.
Researcher: Does anyone else have something
to add about the bird? ¢ Qué piensas sobre el
pajaro?

Flexibility with
Language

Invitation
Required

Anaese would occasionally say letters when
the whole group was labeling in the mentor
texts but it was never noted in her writing.

Flexibility in
Language

Excerpt from Beginning Interview:
Researcher: What language do you speak with
your family when you are not at your house?
Anaese: My mom says | only talk in English. |
have to learn English.

Excerpt from Middle Interview:

Researcher: If you mostly speak/read/write in
English, what makes you decide to use this
language?
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Themes

Norman-Data Coding

Sub Themes

Anaese: My dad and mom tell me | have to do
it in English. If I talk in Spanish, my mom is
gonna be mad.

Quotes/Reflections

Personal Descriptions

Lack of Exposure
to Writing

Beginning Interview

Evidence A

Researcher: Ok. ¢Crees que eres un autor? Y
¢Por qué?

Norman: No se. Que es un autor.

Researcher: Una persona que escribe libros.
Norman. OOO. NO (Giggles) No puedo!

Evidence B

Researcher: Vamos a hablar sobre la cultura
en el aula. {Cuando te dan la oportunidad de
escribir?

Norman: No se.

Becoming an
Author

Middle Interview

Evidence C

Researcher: ¢Crees que eres un autor? ;Por
qué?

Norman: Si, yo escribo libros.

End Interview
Evidence D

Writing Development

Freedom to Just
Illustrate

Norman attempted to write utilizing the
sentence stems but it was a challenge to write
the words that went on the lines. He was
invited by the researcher to just illustrate his
stories and then utilize them sentence stem
options during the publishing parties and
share times.

Words, Phrases,
and Sentences

Norman began to utilize his friends to begin to
write words. Marta helped with Jurassic Park.

Writing Behaviors

Peer Influences

Voice-to-text with Marta. Jurassic Park.
Megalodon, dinosaurs.
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Writing Stamina

Struggled to complete his first piece with
sentence stems. Observations: Norman did not
know all his letters at the start of the study.
Was invited to illustrate. Then, moved to help
by peers and technology (Marta y Google).

Alphabet chart, word wall, and peer
influences helped build his stamina and
confidence when writing.

Asked for an alphabet chart at home. Chart
and a game were provided for home practice.

Student Interests

Personal likes and dislikes.

in Topics Variety of Superheroes, family experiences,
movies he has seen
Writing Community | Mini-Lesson Struggle with letter recognition. Norman’s
Rigor first illustrated book: Carlos, the minion,
saving people.
Differing of Differing opinions were accepted. Anaese felt
Opinion the bird was happy. Norman felt the bird

might be sad because the bird liked having
food, water, and a home.

Conversation:

Researcher: How do you think the bird is
feeling right now?

Anaese: He is so happy.

Researcher: Why do you think that?

Anaese: Cuz he gets to be free and do what he
want to do.

Researcher: Ahh, interesting perspective.
Does anyone else agree with Anaese or think
the bird might be feeling something else?
Norman: El esta triste.

Researcher: Ok. Porque tu piensas que el
pajaro esta triste.

Norman: Porque. Con los hombres, el pajaro
tiene comida...agua...casa.

Researcher: Oo...ok. Que Interesante.
Thoughts on Norman’s thoughts, Anaese.
Anaese: No. We different.

Researcher: Is it okay to think differently and
not have the same thinking?

All participants: Yeah or Head nods.
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Researcher: Does anyone else have something
to add about the bird? ¢ Qué piensas sobre el

pajaro?
Flexibility with Feliz. Conversations with peers.
Language Norman was open to all language from the

very beginning. Feliz, emocionado. No
invitation was required for Norman to speak
and write in Spanish.

Karmen-Data Coding

Themes Sub Themes Quotes/Reflections

Personal Descriptions | Lack of Exposure | Beginning Interview

to Writing Evidence A

Researcher: Ok. ;Crees que eres un autor? Y
¢Por qué?

Karmen: Que es un autor.

Researcher: Una persona que escribe libros.
Karmen. No. No.

Evidence B

Researcher: Vamos a hablar sobre la cultura
en el aula. ; Cuando te dan la oportunidad de
escribir?

Karmen: Mmmmm, durante la lectura?

Observations:

Karmen required continual redirections and
was occasionally moved to focus on her work
in the beginning.

Becoming an Middle Interview

Author Evidence C

Researcher: Do you think you are an author?
Why?

Karmen: Yes, cuz | write books!

Evidence D

Researcher: How do you feel when you are
writing?

Karmen: I like it. I like to think when I am
writing.
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End Interview

Evidence E

Researcher: ¢Qué sientes cuando estas
escribiendo?

Karmen: Bien. Me encantan los dibujos.

Evidence F

Researcher: ;Como te sientes ahora que
hemos estado practicando la escritura por un
tiempo?

Karmen: Bien. A veces escribir es muy dificil.
Researcher: ¢Qué has aprendido de nuestro
tiempo de escritura juntos?

Karmen: Letras, dibujos, mmmmm.
Researcher: Que mas?

Karmen: ¢ palabras nuevas?

Writing Development

Freedom to Just
Illustrate

Karmen utilized the sentence stems for her
first book, Jonnie, the Girl.

Karmen loved color for her illustrations. The
researcher recommended Karmen draw and
color her illustrations prior to writing to see if
this would help her engage with the overall
process. This was a successful step for
Karmen.

Words, Phrases,
and Sentences

Karmen stuck to the sentence stems provided
by the researcher for the course of the study.
She did not venture outside of these bounds.

Writing Behaviors

Peer Influences

Publishing Parties: Social sharing motivated
Karmen to stay focused and complete her
work. With more engagement, Karmen’s off-
topic conversations became less and less.

Writing Stamina

Her writing stamina and interest in her books
grew immediately after she participated in her
first publishing party. See above.

Student Interests
in Topics

Exit Interview

Researcher: Mira aqui en tu libro sobre
Walmart ¢ Por qué decidiste las cosas de
Walmart en tu libro?

Karmen: Porque me gusta la ropa, maquillaje,
los juegos.
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Researcher: Porque escribiste sobre un viaje
con tu familia?
Karmen: Me encanta la playa.

Researcher Observations

Difficulty coming up with topics at first. Was
helped along with the “Possible Topics”
anchor chart.

Writing Community | Mini-Lesson Karmen increased her verbal discourse after a
Rigor purpose was established for her writing
(publishing and sharing her work).
Differing of No instances of differing opinions were
Opinion notated to be made by Karmen.
Flexibility with Language Karmen did not require an invitation to speak

or writing in Spanish. While there was limited
Spanish writing, it was notated that she would
ask questions to the researcher and other
participants in Spanish.

Example: Jonnie is feliz. Spoke a mixture of
English and Spanish when speaking in whole
group and almost always in Spanish with
other participants.

Wiliam-Data Coding

Themes Sub Themes Quotes/Reflections
Personal Descriptions | Lack of Exposure | Beginning Interview
to Writing Evidence A
Researcher: Ok. ¢Crees que eres un autor? Y
¢Por qué?

Wiliam: Un autor?
Researcher: Una persona que escribe libros.
Wiliam. Oo. No.

Evidence B

Researcher: Vamos a hablar sobre la cultura
en el aula. ¢ Cuando te dan la oportunidad de
escribir?

Wiliam: ¢Con el papel?

Researcher: ;Coémo te ayuda tu profesora
cuando estas escribiendo?
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Wiliam: Mis amigos ayudenme.

Becoming an
Author

Middle Interview

Evidence C

Researcher: ¢Crees que eres un autor? ¢Por
quée?

William: Si, porque yo dibujo pictures.

Evidence D

Researcher: ;Qué sientes cuando estas
escribiendo?

William: Me gusta escribir.

Researcher: Cuando hablamos por primera
vez, dijiste que te sentias malo acerca de
escribir, ¢qué puede haber cambiado en tus
sentimientos acerca de escribir desde que
comenzamos?

Wiliam: Me siento mejor ahora y mas seguro
ahora.

Researcher: ;Como crees que la préctica de
escritura que hemos hecho durante las Gltimas
semanas puede ayudarte en clase?

Wiliam: Si, me ha ayudado a aprender a
escribir mejor.

End Interview.

Evidence E

Researcher: ¢ Qué opinion tienes acerca de
escribir en inglés y espafiol?

Wiliam: Esta bien.

Researcher: ;Cémo te sientes ahora que
hemos estado practicando la escritura por un
tiempo?

Wiliam: Me gustan libros.

Connection to personal experiences.
Researcher: Why did Pete Oswald write this
book about a song and father going on a
hike?”
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William: “maybe he live in a city. | like
hiking.”

Writing Development

Freedom to Just
Illustrate

Wiliam would illustrate his work at first and
would seek help for writing words.

First two books with words, he utilized peer
support (Cruz) to help with spelling.

Words, Phrases,
and Sentences

Attempts to utilize sentence stems by the
week 3. Struggled with word and illustration
placement.

Embraced invented spelling by middle of
study. Single words. Use of sentence stems
improved.

Writing Behaviors

Writing Stamina

Quizzing each other on math facts stopped
after the second week. Required continual
reminders of staying on task. Constant check-
ins with teacher stopped after week two.
Researcher observed most of the issue being
stretching words to hear sounds.

Student Interests
in Topics

Exit Interview

Researcher: ¢Por qué decidiste escribir sobre
outside en tu libro?

William: Mmm, me gusta el parque

Writing Community

Peer Influences

Social child who enjoys talking while he
writes. Allowed Dario to copy his story about
the police dog. Regularly utilized other
participants’ papers to write. Ex: Anaese’s
castle.

Flexibility with Language

Two instances of Spanish use: corriendo and
afuera. All other written expression was in
English. Verbal conversation was a mixture of
English and Spanish with the researcher.
Majority of conversations with peers was in
Spanish.
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Dario-Data Coding

Themes Sub Themes Quotes/Reflections
Personal Descriptions | Lack of Exposure | Beginning Interview
to Writing Evidence A
Researcher: Ok. ¢Crees que eres un autor? Y
¢Por qué?

Dario: No verbal response. Shrugs shoulders.

Evidence B

Researcher: Vamos a hablar sobre la cultura
en el aula. {Cuando te dan la oportunidad de
escribir?

Dario: No.

Becoming an Middle Interview

Author Evidence C

Researcher: ¢ Crees que eres un autor? ;Por
qué?

Dario: ¢Pienso que si, yo escribo libros?

Evidence D

Researcher: ;Qué sientes cuando estas
escribiendo?

Dario: Me gusta escribir.

End Interview
Evidence E

Writing Development | Freedom to Just | Illustrated books.
[lustrate

Words, Phrases, | To begin, recognized five letters and those
and Sentences were the letters in his name.

Sentence stems: Verbal usage to promote oral
language development and boost confidence.

Writing Behaviors Peer Influence Exit Interview

Researcher: ;Como te sientes ahora que
hemos estado practicando la escritura por un
tiempo?

Dario: Bien. Me gustan los libros.
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Researcher: ¢Qué has aprendido de nuestro
tiempo de escritura juntos?

Dario: palabras, characters, feelings, las letras.
Researcher: Cuando hablamos por primera
vez, dijiste no sé acerca de escribir, ¢qué
puede haber cambiado en tus sentimientos
acerca de escribir desde que comenzamos?
Dario: Me gusta escribir

Writing Stamina | Researcher Reflections: Reluctant writer
-Copied Wiliam
-Would illustrate to tell stories

Researcher: Why are you copying Wiliam’s
work? Dario shrugged his shoulders and
lowered his head. Led researcher to suggest
just illustrations.

House: Huge turning point for Dario! A friend
was telling him the letters to each word for
some but he wrote several words using
inventive spelling: dog, cat, bed, house, and
tv.

Student Interests | Began by copying Wiliam’s work. Next,

in Topics would be in the same genre as others, such as
Superheroes, but a different character.
‘House’ was the first divergent topic for
Dario.

Writing Community | Lesson Rigor To begin, recognized five letters and those
were the letters in his name.

Sentence stems: Verbal usage to promote oral
language development and boost confidence.

Flexibility with Spanish-flores. Conversations: Mostly
Language Spanish. All other writing in English.
Alberto-Data Coding

Themes Sub Themes Quotes/Reflections

Personal Descriptions | Lack of Exposure | Beginning Interview
to Writing Evidence A
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Researcher: Ok. ¢Crees que eres un autor? Y
¢Por qué?

Alberto: No se.

Researcher: Un autor es una persona que
escribe libros.

Alberto: Oo, no. No soy un autor.

Evidence B

Researcher: Vamos a hablar sobre la cultura
en el aula. ¢ Cuando te dan la oportunidad de
escribir?

Alberto: No se.

Becoming an
Author

Middle Interview.

Evidence C

Researcher: ¢Cuando te dan la oportunidad de
escribir?

Alberto: En el salén con Mr. Jones y con
nuestros libros contigo.

Evidence D

Researcher: ¢Crees que eres un autor? ;Por
qué?

Alberto: Si. Yo escribo muchas palabras y
libros.

Evidence E

Researcher: ;Como te sientes ahora que
hemos estado practicando la escritura por un
tiempo?

Alberto: Bien.

Researcher: ;Qué has aprendido de nuestro
tiempo de escritura juntos?

Alberto: Dibujar, escribir, los sonidos de las
letras.

Researcher: Cuando hablamos por primera
vez, dijiste que te sentias okay acerca de
escribir, ¢qué puede haber cambiado en tus
sentimientos acerca de escribir desde que
comenzamos?

Alberto: Mmmmm, bien. Es dificil. Me gusta
dibujar.

Personal Connections:
Alberto stated Aaron Becker loved make
believe books so that is his reasoning for
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Becker’s decision to write books.
Likes/wants.

Writing Development | Freedom to Just | Illustrations first with attempts to write. Letter
Ilustrate strings evident.

Words, Phrases, | Letter strings after after first illustrated book.
and Sentences

Increase of Writing Writing Stamina | Erase and rewrite.

Behaviors

Student Interests | Independent with writing topics: turtle,

in Topics rabbits, school, outside.
Flexibility with No instances of Spanish langauge use in
Language writing. Mixture of English and Spanish in

conversations.

Cruz-Data Coding

Themes Sub Themes Quotes/Reflections

Personal Descriptions | Lack of Exposure | Beginning Interview

to Writing Evidence A

Researcher: Ok. Muy bien. ¢Crees que eres
un autor? Y ¢Por qué?

Cruz: No.

Researcher: Por que?

Cruz. No se.

Evidence B

Researcher: ;Cémo te ayuda tu profesora
cuando estés escribiendo?

Cruz: No se.

From the beginning interview, seven
responses of no se. Slouching in the seat. Not
making eye contact.

Becoming an Middle Interview

Author Evidence C
Researcher: Do you think you are an author?
Why?

Cruz: Yes, | write books. It is fun to write
about books.
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Evidence D

Researcher: How do you feel when you are
writing?

Cruz: | feel good. You told me notto be ina
hurry.

Researcher: What do you do if you come to a
word you do not know how to spell?

Cruz: | just do my best or think of another
word.

End Interview.

Researcher: ;Como te sientes ahora que
hemos estado practicando la escritura por un
tiempo?

Cruz: Bien. Me gusta escribir.

Researcher: ;Qué has aprendido de nuestro
tiempo de escritura juntos?

Cruz: Escribir libros.

Researcher: Cuando hablamos por primera
vez, dijiste no sé acerca de escribir, ¢qué
puede haber cambiado en tus sentimientos
acerca de escribir desde que comenzamos?
Cruz: Bien. Me gusta escribir.

Writing Development

Words, Phrases,
and Sentences

Quick use of sentence stems right that the end
of lessons. Full sentences from start of study.
No evidence of veering from sentence stems.

Writing Behaviors

Writing Stamina

Researcher Observations of Initial Behavior:
-Frequent check-ins

-Messy and rushed work

-Sitting and staring

Student Interests
in Topics

Minions, superheroes (Superman, Batman),
the lake, school field trips

Writing Community

Peer Influences

Researcher Observations:

-Resource to other male participants
-Shark illustrations

-Served as character in Norman’s books

Flexibility with
Language

-Spanish conversations
-‘fuerte’
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APPENDIX Q

COMPLETED WORK SAMPLE PROTOCOLS
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WORK SAMPLE ANALYSIS PROTOCOL

stupent _ A loea tD

T 'The Tl

Descriptor of Expected |

kil )| o
SRR «

(T DS S —— R T N er——k. |

®  Some student-generated text is

evident and text that is adapted from | CZN AN (2 5\6}")']3 whii &€ d

a model or source is partly -

comprehensible. Some text is also W‘ R |

still copied. Vo %-Qk/l DW r
r=a

® ldea expression is beginning to
emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

e Emerging usage of content words \/
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

®  Written text that is copied or )
adapted from a model by a peer or aMChOV (/Lja(“'
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

e The comprehensibility of the written '/ U sm ' g U V | th g h d PYQY"

text may be difficult to interpret if it

e armmat e | (0cean)  (Swimiing )
® onts chks o commnnes | SONYONCE STEMS b€
are typical for this stage.

e Social and everyday language is
expected,

T 2turtle
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e Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

®  Idea expression is beginning to
emerge with an attempt 1o organize
an idea.

e Repetitive sentences and pattems
with the use of phrases and
formulaic structures are used in
social and instructional situations.

e Emerging usage of content words
and basic expressions,

e  General vocabulary is utilized
repeatedly to express different ideas,
Ex. bad, good, sad.

e Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

—'V | f abb\f ﬁ'vm

avt

ammogfd’\ -

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

The rabbit is W‘*'Sld

.9

e  Full sentences are rare, Single
words, chunks, or common phrases
are typical for this stage.

(outzide)
The rabl t
(running)

e Social and everyday language is
expected.

s YXomnn .
The rabbit is Cxatrd
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Some sludml~gmermed text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

Idea expression is beginning to
emerge with an attempt to organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

Emerging usage of content words
and basic expressions.

General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good sad,

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc,

A\lm\rd SPC Nnng
ne co paﬂ\ﬂg

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

olors , (suivbles), Stairs,
(ADOis"

ot
{of

A

hce)

Social and everyday language is
expected.

flors

($loore)
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STUDENT A l I[X’V 1)

DATE

\[1g]2%

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

’( for K)
" The P}k'
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Idea expression is beginning to
emerge with an attempt to organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Emerging usage of content words
and basic expressions.

Frx_l ba cietlzan
payis ) )

SOKY

LCrseai)

General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

Written text that is copied or
adapted from & model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionarics,
anchor charts, books, etc.

m0n!<e, VOK

CAALLTT )

9}(0‘(’,,9\/\4\\(9,

A\ ywnventrd Sﬁfn\ ns\

The comprehensibility of the written
text may be difficult to interpret if it

is text created by the student without
the support of resources.

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

Social and everyday language is
expected.

i
77228 UNBNg - Vet
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WORK SAMPLE ANALYSIS PROTOCOL

smvsm*ﬂlb@ﬁ’o
== i 7 t rl
oo [2]22 Vacation

o Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

® |dea expression is beginning to

emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

t et | bogh  sand | Sun, mon,
e  General vocabulary is utilized (btﬂck) ‘5'1 5”6’ %
, 1 ’

repeatedly to express different ideas.

adapted from a model by a peer or

pred Hon
S e, [Stems O WD Wall

anchor charts, books, etc. 04: [DG{SMLX' NCvah\ -
" i | £ OTHOMpts at

is text created by the student without

the support of resources. l Y\VCVHF(J 55!9(?”\&3

®  Full semences are rare. Single
words, chunks, or common phrases
are typical for this stage,

e Social and everyday language is
expected,
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT P(V’GGSC (l/{ni(_orh)
\l!lﬁl"[’] |HCH3 The Unukin”

DATE

¢ Some student-generated text is

evident and text that is adapted from ;

a model or source is partly %h't@h(,@ S+€Ih uja 96 -
comprehensible. Some text is also
still copied.

®  Idea expression is beginning to
emerge with an attempt to organize
an idea.

*  Repetitive sentences and pattems
with the use of phrases and
formulaic structures are used in
social and instructional situations.

e Emerging usage of content words i
and basic expressions. SK‘jl ‘(‘(Jl{) 9/
e  General vocabulary is utilized
repeatedly to express different ideas. M s \/

e Written text that is copied or : - -
adapted from a model by a peer or AV\ChDY Cha(+ 04 (pe“ngs
teacher. Sources are regularly +
utilized, such as picture dictionaries,
anchor charts, books, etc.

e The comprehensibility of the written

text may be difficult to interpret if it EO( 3 q m \ VA\ +‘( 13 p Y CT

is text created by the student without
the support of resources. één@cco-fv dra windg

e  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT Pmae S€
DATE \lj ‘@)22 (1

e Some student-generated text is A 5(/‘ f, 9 éneva ’1 o G‘

evident and text that is adapted from

a model or source is partly
comprehensible. Some text is also WV] h n 9 '
still copied.

emerge with an attemplt to organize
an idea.

e Idea expression is beginning to Mn‘ %M w V\hﬂ 6 2

" vinmoweorpmems | Lomplete sontences

formulaic structures are used in

social and instructional situations. {om P Lox §;CVH€ haa

* Emerging usage of content words
and basic expressions. P la n & |

e (General vocabulary is utilized
repeatedly to express different ideas.

e Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly +
utilized, such as picture dictionaries,
anchor charts, books, etc.

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

®  Full sentences are rare. Single
wards, chunks, or common phrases
are typical for this stage.

o Social and everyday language is
expected.
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WORK SAMPLE ANALYSIS PROTOCOL

stupent  NAE€SE

DATE

\l 10!2’9

o Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

The ckichen
(vatchen)
The badyoom) in the hotel

and is hotel

® Idea expression is beginning to
emerge with an attempt to organize
an idea.

(baf hwom

®  Repetitive sentences and pattems
with the use of phrases and
formulaic structures are used in
social and instructional situations.

aingle wovds gvew o
'\r\dqoend'r\—tw X afded
senroneQ

e Emerging usage of content words
and basic expressions,

Shar s , bedivom
(star)

breadtast, pool,

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

e Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, eftc.

Al

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

*  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

¢ Social and everyday language is
expected,
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STUDENT _AYESL

DATE

||1n]2%

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible, Some text is also
still copied.

"Hay Poter”

Al comprehensible

Idea expression is beginning to
emerge with an attempt to organize
an idea.

Ha oy Botter

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

Emerging usage of content words
and basic expressions.

playing tvicks

General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.
Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources,

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

Social and everyday language is
expected.
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STUDENT ;A(Y\GC.S e

DATE \]l%'h@

o Some student-generated text is
cvident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied,
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‘T like Hany Foper

)\ L Samnle
Work Sat ‘\"‘

thevased 4 ext

Al self.

e ldea expression is beginning to
emerge with an attempt to organize
an idea,

Reasons wWhy she Ik
Hanp 1ien

e Repetitive sentences and pattemns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Repeatdd) Raimy Forder
+ timea.

o Emerging usage of content words
and basic expressions.

L\<>me,g)lausses. book

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

e Written text that is copied or
adapted from & model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

e  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT sz
DATE “115127— “j )l
1 UShV\)“’hf Sdgyman

®  Some student-generated text is

i b MiX 1o sentoni Sks
nn'rndc‘lmdsﬁ:ccm?spenly o ond mV(’ﬂffd 5]61?“»')9

comprehensible. Some text is also
still copied.

e ldea expression is beginning to

emerge with an attempt to organize
an idea,

®  Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

* Emerging usage of content words &\tﬁ . SQVH\Q peop\&, 5Mﬂq,'€

and basic expressions. \
v i

JA

rle

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

o Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly  y
utilized, such as picture dictionaries,
anchor charts, books, etc.

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

o Full sentences are rare, Single
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.

%pwmew e JFU?H().




WORK SAMPLE ANALYSIS PROTOCOL

STUDENT CI' w2z

II,IH!’ZZ

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

Gushn) (Minion )
Usting the Minon)

n

237

Idea expression is beginning to
emerge with an attempt Lo organize
an idea.

Continua | ’fO\O\ C Wvou%&-;

Dt

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Emerging usage of content words

and basic expressions, W Ox Klﬂ 3 R
General vocabulary is utilized .

repeatedly to express different ideas, 'C \( a—* N 5‘
Ex. bad, good, sad.

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

T Level 1)

COP\(A achon+ @celmf

Hom chavis.

The comprehensibility of the written
text may be difficult to interpret if it

is text created by the student without
the support of resources,

Dficult to Wnelfganized

[Page la\,o\d ;

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

Al seyrtonce WITh

Social and everyday language is
expected,

Suwppnyt of  Yendence
Stoams

Seynng- Faoron/ ‘



WORK SAMPLE ANALYSIS PROTOCOL

STUDENT CYIAZ

DATE

13/2%

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

I

Idea expression is beginning to
emerge with an attempt 10 organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Emerging usage of content words
and basic expressions,

Minecra£t, Steven | village)

General vocabulary is utilized
repeatedly to express different ideas,

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

wmm

Cavelﬂ’\c @Y\d .

neat -+
}%Ojeb&\’f;;w.\aﬂ\mj WS

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources,

e Of o C,Om.}f‘)s"‘(f'hfn\;(bé(f

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

Individual labe) <

Social and everyday language is
expected.
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT &'m’t

oare_ 19)22

Some sludenl-genemcd text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

Idea expression is beginning to
emerge with an attempt to organize
an idea,

Repetitive sentences and pattems
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Emerging usage of content words
and basic expressions.

lake, Cohels, pepe), lF

General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

Written text that is copied or
adapted from a model by a peer or
teacher, Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

239

uard

[SmslneHSJ (P""??Z") Wartev

No c@pzﬁmg evident

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

Independent speling

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage,

%V\g\z W ovds

Social and everyday language is
expected,

N aity )
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT O/m/?’
| | g (
o _[L0f25 My Family”

e in Work

d Perlormance

e Some student-generated text is
cvident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

e Idea expression is beginning to
emerge with an attempt to organize
an idea,

*  Repelitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

* Emerging usage of content words

and basic expressions. m Om ) _h ﬂ

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad,

Written text that s copied ~ T

> ad::l;.;tfcn’:nal;:do:lpl;yao;eaor A l l InVé’Y\‘* (’d ’VC oNveniitn \
eacher. Sol lar] +
il sk hciure dictiometos; ﬁ )C\ hn 9
anchor charts, books, etc,

®  The comprehensibility of the written S(Mbb \pd WQ[ d S b Ve t

text may be difficult to interpret if it

is text created by the student without ablf o UOYY\PVC h(’ﬂd

the support of resources.

e  Full sentences are rare. Single la be Ib [,Ol't L] | “uswa g ons

words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.




WORK SAMPLE ANALYSIS PROTOCOL

STUDENT/J)a no

12]5 ]2

DATE

4% S0

e Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

e Idea expression is beginning to
emerge with an attemplt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

o Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

e Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc,

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

e Full sentences are rare. Single ;\ \ u 5” aT'\ W)_S OV“

words, chunks, or common phrases

are typical for this stage. gu N . W \ Y
° S::::Il:;devefyday language is A&“‘ baHS :
A
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT /Dah o

DATE ‘7—)!3}22_

T

7

"b’ack P@Mkcv ?

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

Idea expression is beginning to
emerge with an attempt to organize
an idea.

ooved Prococs Plags
2 ﬂ%ae,ew?av"a

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

Emerging usage of content words
and basic expressions.

Blaax Fanther, Cit

General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

Lcna)

e (sl,lp(s he n)ef’/J)

same q

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

DfEay to comprehend
due to page %rmaHV\f\

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

Social and everyday language is
expected.




WORK SAMPLE ANALYSIS PROTOCOL

Dand

STUDENT

DATE

2|M4[2%

*  Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

e |dea expression is beginning to

emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

® Emerging usage of content words
and basic expressions.

e  General vocabulary is utilized
repeatedly to express different ideas.

adapted from a model by a peer or
teacher, Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

[ coped AomWillia

A

m

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

Lomprehensibility 1s low-
ho Ogey ’t’oh{m L.

®  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

atempied fo copy
Me senonce Stevne.

e Social and everyday language is

expected,
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT Dd Y'.I )
. S22 \ U
W L House

®  Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

e [dea expression is beginning to

emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

e Emerging usage of content words
and basic expressions.

o General vocabulary is utilized
repeatedly to express different ideas.

*  Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

e ot mete | Can comprehend woels
is text created by the student without . .
the support of resources, "b '“LLS a'h OV)S .

e Full sentences are rare. Single Ph “T, TV‘ win AD/\/' cO u_ah .

words, chunks, or common phrases

are typical for this stage. M x Mb\e . b(bks L-P lOV( S
" e iwimeneen | BrconATUNON = TThus 1S the |

%pm\é\;\- T loves
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WORK SAMPLE ANALYSIS PROTOCOL

soer 1N O
DATE I!\glla) “Dmde"

. -
- - B

. Dte. ol 350023 ARSI »
PRI ey PR N e e A AT R

o Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible, Some text is also
still copied.

e |dea expression is beginning to
emerge with an attempt to organize
an idea,

® Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

& Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

e Written text that is copied or

adapted from a model by a peer or Lm@ ma‘ at ‘“s "HDUL(N

teacher, Sources are regularly
utilized, such as picture dictionarics, bk 4o |
anchor charts, books, ete. A_V‘\[Ml.)f ’;}]C{I\'

o The comprehensibility of the written |G\l ¢ Yo " rfouse ™
text may be difficult to interpret if it

is text created by the student without mpmmg ] HC

the support of resources.

o Full sentences are rare. Single Pla nts ) bbu 4 .V\ﬁ' Pﬁ DPL& |

words, chunks, or common phrases

are typical for this stage. éu{\ . m‘
|

e Social and everyday language is

ﬁma,m‘ﬁn -(lluv;a)
Uuia




WORK SAMPLE ANALYSIS PROTOCOL

STUDENT wa_men

pate | 2!“1/ 12

e Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible, Some text is also
still copied.

246

e Idea expression is beginning to
emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

e Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.

®  Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

Tw cormpd ﬁom a

Mmodel N\c\nov chavts
N steme

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources,

Fasy fD wmpvc’hencl

e  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

full sentonces
Wwith sendemce Stems

e Social and everyday language is
expected.

colovful Wlystvahons

Cypa m‘i\ ~) ‘Fé-\'\-z
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT Kﬁum v
n|ishe | "
DATE LES NM Ma“

. Somcsmdem-gul;erated text is =
i d is adapted b »
o iy lmotepéndanf Nvﬂﬂ.@

comprehensible, Some text is also
still copied. of h\l\ ¢

e [dea expression is beginning to
emerge with an attempt to organize
an idea.

® Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

T et | lip gloss qne make-up, toyk candy

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

AL, e ba

nothed .

Written text that is copied or

adapted from a model by a peer or nDne
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

* The comprehensibility of the witen | T\ » |2 D6 '-) Clothes

text may be difficult to interpret if it
is text created by the student without
the support of resources,

IR I | 00 ful 9entenco-labelslphrass

are typical for this stage.

e Social and everyday language is
expected,




WORK SAMPLE ANALYSIS PROTOCOL

STUDENT ;Kmm&n

DATE

\/12/22
S |

x e S SN SlAN = 3

® Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

Idea expression is beginning to

emerge with an attempt to organize
an idea,

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Ropehive thscg
botth setence stems.

e Emerging usage of content words
and basic expressions,

MK, cast|e

e General vocabulary is utilized
repeatedly to express different ideas.

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries.
anchor charts, books, etc.

Oplfol Lo

J'\ne \S _p_\a.qm.gj‘i_m

¢  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

Jine The Spder Q|
: he CKasol

® Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

12 \n
(castle)

e Social and everyday language is
expected.
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STUDENT _Kfumﬁ n

DATE

WORK SAMPLE ANALYSIS PROTOCOL

\ jb!ﬁ

evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

Idea expression is beginning to
emerge with an attempt to organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

Emerging usage of content words
and basic expressions.

clas, Aoc, luch , Pe avt

General vocabulary is utilized
repeatedly to express different ideas,

Written text that is copied or
adapted from a model by a peer or
teacher, Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

back

....

l '\Y\V@V\Ac

The comprehensibility of the written
text may be difficult to interpret if it

is text created by the student without
the support of resources.

(r of T WOrds are
O prehensib le

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

labeling - lots of Woids

Social and everyday language is
expected,

W@h\\/ derzuled V\M’WES.
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WORK SAMPLE ANALYSIS PROTOCOL
STUDENT aymen

DATE 'IW % “Tluz C\ash

o Some student-generated text is

evident and text that is adapted from L&be ilQﬁ
a model or source is partly
comprehensible. Some text is also
still copied.

e ldea expression is beginning to

emerge with an attempt 1o organize @ 148 m UV] W = m (/a S

an idea.

e Repetitive sentences and patterns

with the use of phrases and wﬂ'rd ) pWY‘ ma-’ ku
formulaic structures are used in
social and instructional situations.

e Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.
EX. bad, good, sad.

e Written text that is copied or (8 v —
adapted from a model by a peer or ﬁ@'\_‘wa S*

teacher, Sources are regularly v

utilized, such as picture dictionaries,
anchor charts, books, etc. T™The

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

e  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.




251

WORK SAMPLE ANALYSIS PROTOCOL

STUDENT MCL,‘VJ(G
DATE Illl‘ﬂ/zfz “M Pad QC(J "

5 < 3 S N R Slr
e Some student-generated text is ¥ 12
cvident and text that is adapted from All WY(’ hensible .
a model or source is partly

comprehensible. Some text is also
still copied.

® ldea expression is beginning to
emerge with an attempt 1o organize

an idea.

* Repetitive sentences and patterns Y-
with the use of phrases and L Sentenc stem s
formulaic structures are used in )
social and instructional situations. whlize C’

Y v | Pod Seed . plaving pari

*  General vocabulary is utilized

tedly to express different ideas, ( a lﬂ\ ﬁ g h
Bx. b bad, good, sad. s P / W

e  Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

e  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.




WORK SAMPLE ANALYSIS PROTOCOL

stupent MLAQ
DATE \’ll\gbz nm Oﬁgl

252

* Some student-generated text is ) 2
evident and text that is adapted from | LA D€ t)Lr)JU’ ISV
a model or source is partly
compr:hcnsiblc. Some text is also WQ’(M e g\m'
still copied.

» Wnmoomimingmine | CAmg Ahome - The pond

an idea.

e  Repetitive sentences and pattems
with the use of phrases and m At\ve

formulaic structures are used in

social and instructional situations. ls LN m
S —— | ———

e E i of content words 3 2 S
et | B hoq . bbrd, Sand .
o General vocabulary is utilized &

graﬁl:;:;zxss different ideas. /7%)4 q 1 “ uj iva ( Y OF (A

O PN T T T R e

adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

e  The comprehensibility of the written 7 :
text may be difficult to interpret it | W¢e A7 29 epr’d
is text created by the student without
the support of resources.

e Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

®  Social and everyday language is
expected.
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT MOHG.
DATE ‘lwh5 “anl Seed 6065 +D’nw,%)0”

nee 1 Wor

o Some student-generated text is Al; \,ch S“C ™

evident and text that is adapted from u hh%fd Sen «@ S
a model or source is partly AddCA
comprehensible. Some text is also

still copied. 2 Wal\q \S Ha Pp\l !
. . . : y 2 ’
E%;ﬁm an au;kmgpi lon:;anize (ﬁnﬁ&‘m\j ’EP‘L' &d &( d sSe

* Repetitive sentences and patterns

with the use of phrases and _r\mn"\\.‘ ‘S mayvu \OS R
formulaic structures are used in .
\NO\\\q \S \r\o.ﬂ‘;\l

social and instructional situations.
e Emerging usage of content words
and basic expressions. mq v v U\( S

o General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad,

e Written text that is copied or
adapted from a model by a peer or
teacher, Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

¢ The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

®  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected,

¥ Tiamy @\(mo&e& expression n llychah e
sad 4o happy
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WORK SAMPLE ANALYSIS PROTOCOL

sruoent_JMay 1
DATE \! |Z!Z’5 W At Nlall"

UV S S PNTT TH ——  C T P

Some student-generated tex i _ |
‘ ev;:n?:nd text that isad::(:‘l from EX n(,Lp d MV\\ Sent-th ¥

model i 1 \ X
Stk s e |SHMS. Uniae enttmug |,
still copied. “Thl f S (A v “

® [dea expression is beginning to

emerge with an attempt to organize OY 0 W Z[d \Aﬂ h- h’\pTD “"\Q

e  Repetitive sentences and patterns /|
with the use of phrases and - f k p -
formulaic structures are used in ai ey a ‘/
social and instructional situations,

~

e Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.

®  Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

e The comprehensibility of the written a ‘ | l ﬂ ;
text may be difficult to interpret if it Y\F ey SIH_Q_
is text created by the student without a 9 e o 0y
the support of resources,

o Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

e Sociul and everyday language is
expected,




WORK SAMPLE ANALYSIS PROTOCOL

STUDENT M Mm

S l[uz!za

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

'T Loe M @LWT”

Ml indepondent
wvﬁmf)

Idea expression 1s beginning to
cmerge with an attempt to organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

umobw win Mf)

itk | rabbit /park
Genm:i rocabulary is;:}lixd y /S d ‘ f
repeatedly to express different ideas. a

Ex. bad, good, sad.

Written text that is copied or
adapted from a model by a peer or
teacher, Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources,

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

Social and everyday language is
expected,
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WORK SAMPLE

STUDENT ,N oYmain_

DATE

ANALYSIS PROTOCOL

1?4, 9 ’M

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

"Nelson i Batwan |

Idea expression is beginning to

emerge with an attempt to organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Emerging usage of content words
and basic expressions.

Gieneral vocabulary is utilized
repeatedly to express different ideas.
Ex. bad. good, sad.

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, ete.

excited — Fvvim feeling
m |

g,lmw £ 1s in

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources,

15 In the 2ite.

(aty)

Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

repentive =2 95»%%@

Social and everyday language is
expected.

‘)\oombhf feliz
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT NDYmam
DATE '_"3175 I COV“)S"

®  Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

o [dea expression is beginning to
emerge with an attempt to organize
an idea.

®  Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

e Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

-~

®  Written text that is copied or

adapted from a model by a peer or a@k’d‘b&\/ll\cj ‘fDP(? ‘ VN
teacher. Sources are regularly ( m OV\(_\/\O\ L\'\af'*’g

utilized, such as picture dictionaries,
anchor charts, books, ctc.

®  The comprehensibility of the written D( f 187 H 1o coM P @ he’/ﬂd
text may be difficult to interpret if it )
is text created by the student without ND OVd?[ 10 Pa9€ ‘FO'MQ“ knj
the support of resources.

o Full sentences are rare. Single %m Le <Yemns-

words, chunks, or common phrases
are typical for this stage,

e Social and everyday language is
expected.

Aicmpts ar vented spelling
sifo (CinY)

oed




WORK SAMPLE ANALYSIS PROTOCOL

STUDENT v1101 M
oare L[\ !w " Juvassic BWY—“

*  Some student-generated text is

evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

e Idea expression is beginning to
emerge with an attempt to organize
an idea.

®  Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

" mavrcopion | Megplodon | dinosaurs

® General vocabulary is utilized
repeatedly to express different ideas.

Written text that is copied or ; <t
adapted from a model by a peer or ‘ASM d

teacher. Sources are regularly \(0\ '] 'TD = 't )d-.

utilized, such as picture dictionaries,
anchor charts, books, etc.

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources,

e Full sentences are rare. Single %\“0{1 WD/dJ \ 'Ohv asc §

words, chunks, or common phrases
are typical for this stage.

¢ Social and everyday language is
expected,

Pietnres show MoV ¢ Scened , Bx, cars ¥
megplodon
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT Noyman Va(aMDMJ
e ‘\/amwrb

e  Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

® ldea expression is beginning to
emerge with an attempt to organize
an idea.

®  Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

© Emsmedewms [ o) (cOpied )
* Genetlvocsblrysutlznd good ) h appy, Plaving

Ex. bad, good. sad.

. Wrinentexuhalisr a'}"em1€d jﬂ‘{/h((

adapted from a model by a peer or

tuchet Somcsa_ncmgul.arl‘y ) ﬂ C\ Y‘ P ( O ﬂ')d (mry"

utilized, such as picture dictionaries,

anchor charts, books, ete, nC h OY (/ (AV"“
. ibility of the written N
I:?:::;Im:::lt‘lyo?mcmm::‘it Me _‘FDVW\C{'\' I/Y\I/\ WL/

is text created by the student without

the support of resources. wlf h d@dlaﬂ (’J SV CE
e Full sentences are rare. Single {DY |“US’1VQ hO n - 7 VJV\\‘\ ﬂ@

words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected.
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WORK SAMPLE ANALYSIS PROTOCOL
STUDENT St ‘““‘GW\

DATE n—l“” 22 (R)\j‘ce) ;

e Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied,

o ldea expression is beginning to
emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

e Emerging usage of content words
and basic expressions.

e General vocabulary is utilized
repeatedly to express different ideas. m 9 \
Ex. bad, good, sad. k

o Written text that is copied or

adapted from a model by a peer or C«U P“’/’ 5(.{’“’8 nc\e s4ﬁn)5 . )
her. larl = e _

L:?Ez:;.m::;zx‘:ﬁctiﬁm. Séthn 9 (')Clt’ k " éom@’] d C))

anchor charts, books, etc. lh‘fenk’d Lﬂ’)f/l'[/)a} S C‘V(/'Cr’)

e The comprehensibility of the written

text may be difficult to interpret if it D'(\F‘\(,U H Lf -Tb Y ("’a(l W l’\Ch

is text created by the student without "IN ;
the support of resources, \I\J\“\Cl w (\'-(_'l'.'1 1 USE S 1 1hobli

.

'
o Full sentences are rare. Single |
words, chunks, or common phrases
are typical for this stage.

e Social and everyday language is
expected,

6}961 nsh~corn1és 75/@
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WORK SAMPLE ANALYSIS PROTOCOL
STUDENT \NJ llm n (Saves)

DATE 17-1“5’7-2- "éqdnda/Man SOdS PCOP|6"

*  Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible, Some text is also

still copied.

®  Idea expression is beginning to
emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations,

e Emerging usage of content words
and basic expressions.

e General vocabulary is wtilized
repeatedly to express different ideas.

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, cte.

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without

the support of resources. @ Amqe On m}/‘*'l\,[ O‘U_e.
®  Full sentences are rare. Single "‘D Oopyl(\a 'F\/Dm anchc)r

words, chunks, or common phrases

are typical for this stage. Cm_r-*-

e Social and everyday language is
expected.

Perrampts A nvented speliing
Aveneto the spiderman

(Penite) (o kps0)

(rae)
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WORK SAMPLE ANALYSIS PROTOCOL

\|10]2%
i

DATE

e Some student-generated text is
evident and text that is adapted from
4 model or source is partly
comprehensible, Some text is also
still copied.

(bwssmga)
Ol

vidence in Wor

"The

® ldea expression is beginning to
emerge with an attempt to organize
an idea.

e Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

®  Emerging usage of content words
and basic expressions.

o  General vocabulary is utilized
repeatedly to express different ideas,
Ex. bad, good, sad.

e Written text that is copied or
adapted from a model by a peer or
teacher, Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

ND w+,
Al Wwentted 2’|aellm

N

®  The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

bout of § Words
are compyehensible

®  Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

P0gle phiases

e  Social and everyday language is
expected,

Flrs, sWing, sun, prk.

hoceby , pastl vam, cars
(souer)  (7)
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WORK SAMPLE ANALYSIS PROTOCOL

STUDENT wil'lam

DATE |!12!27)

Some student-generated text is
¢vident and text that is adapted from
a model or source is partly
comprehensible. Some text is also
still copied.

"Vacaton

®  |dea expression is beginning to
emerge with an attempt to organize
an idea,

® Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

®  Emerging usage of content words
and basic expressions,

o General vocabulary is utilized
repeatedly to express different ideas.
Ex. bad, good, sad.

e Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

aHemy

s at

Spellin 9

e The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

Tmpoved  Formiat g
of pan€

o Full sentences are rare. Single
words, chunks, or common phrases
are typical for this stage.

sentence Sleme

e Social and everyday language is
expected.
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suoent_Nilliam

DATE

, }22/23

Some student-generated text is
evident and text that is adapted from
a model or source is partly
comprehensible. Some text is also

still copicd.

(Vark)
"Thip 1o The Kk

Evidence in Work Sample
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Idea expression is beginning to

emerge with an attempt to organize
an idea.

Repetitive sentences and patterns
with the use of phrases and
formulaic structures are used in
social and instructional situations.

Emerging usage of content words
and basic expressions.

General vocabulary is utilized
repeatedly to express different ideas,
Ex. bad, good, sad.

Written text that is copied or
adapted from a model by a peer or
teacher. Sources are regularly
utilized, such as picture dictionaries,
anchor charts, books, etc.

Senton

Sty +’l7 anchor cha

vt

The comprehensibility of the written
text may be difficult to interpret if it
is text created by the student without
the support of resources.

DNithaut comprehoysion
due page format

Full sentences are rare, Single
words, chunks, or common phrases
are typical for this stage.

COV\M( Mm ancho

=

Social and everyday language is
expected.

Chavts

GWUVW7L1/ ofuera
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